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Welcome Address: gth International Scientific Conference on “Linguistic, Educational, and
Intercultural Research 2024"

Dear Participants,

On behalf of the Organizing and Scientific Committees, we are pleased to welcome you to the gth
International Scientific Conference on "Linguistic, Educational, and Intercultural Research 2024" at
Vilnius University, Faculty of Philology. We are delighted to host you in Lithuania’s beautiful capital,
Vilnius, and offer this conference in a hybrid format to reach a global audience and accommodate
those joining us virtually. This year’s conference holds special significance as we proudly celebrate
the 25th anniversary of the Institute of Foreign Languages.

Since its founding in 1999, the Institute of Foreign Languages has built a robust tradition of hosting
international conferences every two or three years. Over the past quarter-century, we have not only
grown our academic expertise but have also expanded our research activities, curricula, and offerings
to encompass a wide range of linguistic and intercultural studies. The Institute, an independent
academic division of Vilnius University, has continually pursued excellence in teaching diverse
languages, running Bachelor’s and Master’s degree programs, conducting impactful research, and
offering open language courses to the broader community.

Our scholars’ research focused on several key areas:

Linguistics — exploring the structural and functional specifics of Germanic, Romance, Slavonic, and
Lithuanian languages.

Educational Science and Language Didactics — examining language competence, teaching
methodologies, and emerging trends.

Cultural and Literary Studies —researching the history and current dynamics of Germanic, Romance,
and Slavonic literatures and cultures.

These efforts have laid a strong foundation for our comprehensive humanities programs and have
been seamlessly integrated into our teaching practices. Since the Institute’s merger with the Faculty
of Philology in 2018, our research has emphasized areas such as Teaching and Learning Modern
Languages as a cornerstone for developing both general and subject-specific competencies, as well
as advancing studies in Diachronic and Synchronic Lexicography and Metalexicography and
Linguistic Media Research.

The themes of the gth International Conference reflect this interdisciplinary legacy and our
commitment to advancing knowledge in linguistics, education, and intercultural studies. We are
pleased to offer a diverse programme, inviting researchers to share their work on topics including:

Linguistic Research — from cognitive and sociolinguistics to lexicology, meta-lexicography, and
discourse studies.

Language Teaching and Learning — including methodologies for language acquisition, assessment,
and teacher education.

Innovation in Language Education - covering advancements in online teaching, curriculum
development, and syllabus design.

Language Policy and Multilingualism.
Intercultural education and literary studies.

This conference brings together an international community of researchers, university lecturers,
teachers, and representatives from educational institutions, fostering collaboration within the Arqus
European University Alliance and with universities worldwide. To further support multilingualism, we



offer panel sessions in German, Polish, Russian, and Spanish, allowing participants to present their
research in their language of choice and share exemplary practices.

Organizing an event of this scale involves the dedication of many individuals and organizations. We
extend our heartfelt thanks to the Language Teachers’ Association of Lithuania (LKPA) and our
colleagues from the Arqus Alliance Working Groupa1 Plurilingual and Intercultural Hub for their
invaluable support. We are particularly grateful to our keynote speakers for their insightful
contributions, and to all participants who enrich this conference by sharing their research and
engaging in vibrant discussions.

Our sincere thanks also go to Prof. Dr Mindaugas Kvietkauskas, Dean of the Faculty of Philology, for
his steadfast support. Special appreciation is due to the Chair of our Organizing Committee, Assoc.
Prof. Dr Loreta Chodzkiené, along with all committee members and staff who worked tirelessly and
contributed to the success of this conference. Their commitment and hard work, including the
support of Assoc. Prof. Dr Lina Inciuraité-Noreikiené, Prof. Dr Julija Korostenskiené, Assoc. Prof. Dr
Lina Bikeliené, and Lecturer Laura Cernelyté in organizing the abstracts and program, have been
invaluable. We are equally grateful to the coordinators of the multilingual panel sessions — Assist.
Prof. Dr Violeta Katiniené, Assoc. Prof. Dr Aleksej Burov, Assist. Prof. Dr Irena Snukiskiené, Assoc.
Prof. Dr Anastasija Belovodskaja, Assoc. Prof. Dr Dagné Berzaité, and Assoc. Prof. Dr Carmen Caro
Dugo — as well as our administrators, JUraté Bikul¢iené and Aisté Marija Markeviciené, other
members of the Organizing Committee — Loreta Zavadskiené, Rasa Baciuliené, Eglé Girniuviené, Lina
Marciulionyté, RUta Montviliene, Eglé Sakalyté, Nora Strikauskaité - for their diligent organizational
support.

We would also like to extend our appreciation to all faculty, staff, and volunteers who have played a
role, large or small, in making this conference possible; their dedication and behind-the-scenes
efforts have been essential to its success.

We look forward to welcoming you to a stimulating, intellectually enriching conference, filled with
engaging keynote presentations, discussions, and both in-person and online panel sessions. We hope
this conference inspires meaningful exchange and that you leave with fresh perspectives and new
insights to support your work.

Warm regards,

Prof. Dr Roma KriauciOniené

Director, Institute of Foreign Languages
Faculty of Philology

Vilnius University, Lithuania
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KEYNOTE SPEAKERS

Growing Together: How Language Policy Can Contribute to Build
the Common European Area of Higher Education

Prof. Dr Olaf Barenfanger
Leipzig University, Germany
baerenfaenger@uni-leipzig.de

One of the main objectives of European education policy has been the creation of a
common European Higher Education Area. Many of the specific objectives of the Bologna
Declaration (1999) have been achieved - comparable degrees, a higher education system
based on two main cycles (Bachelor and Master) and a system of credit points to facilitate
academic mobility (ECTS). However, the goals of greater European cooperation in quality
assurance and the integration of specific European dimensions into teaching and learning at
universities still need to be pursued. In my presentation | will raise the question of how
language policy can be used as a means to achieve these two goals. Examples from the Arqus
European University Alliance will illustrate the importance of language policy in higher
education.

About the speaker

-

"% Prof. Dr Olaf Barenfanger is the director of the Language Centre at
‘ Leipzig University. The Language Centre offers a wide range of
courses in many modern foreign languages, as well as in Latin and
Ancient Greek, for almost 4,000 students each year. In addition to
general language courses that are open to students from all
departments, the Language Centre offers modules for specific

| purposes.
‘ i Olaf Barenfanger's research interests include multilingualism,

\ .| language(s) for academic and specific purposes, assessment,
quality management, research methodology, and foreign and second language acquisition
research. Olaf Barenfanger has published widely to these topics in international journals. He
also directed a considerable number of research projects covering the topics mentioned
above. Olaf Béarenfanger has lectured at many universities in Germany, in Europe, and
overseas. He is also a frequent instructor in staff training. Olaf Barenfanger is president and
co-founder of the Institute for Test Research and Test Development (ITT). He is member of
the academic boards of the Federal Ministry of the Interior, the Federal Ministry for Labour
and Social Affairs, the German Academic Exchange Service (DAAD), and of the Goethe
Institute.
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Communication and Beyond - Trends in Intercultural Competence

Development
Robert Gibson

Based in Munich, Germany
gibson.intercultural @outlook.com

Language educators have long appreciated the importance of relevant cultural
knowledge for their students. Although communication is a vital part of intercultural
competence it is important to go beyond communication and look at a number of other
intercultural factors. This presentation explores current trends in intercultural training, in
particular how to talk meaningfully about culture while respecting multiple cultural
identities, avoiding stereotypes and integrating insights from neuroscience into teaching. It
aims to stimulate discussion about the way forward for research in the field.

About the speaker

Robert Gibson has over 30 years of experience in global
competence development in business and education. He was
responsible for intercultural training for the multinational
engineering corporation, 'Siemens' AG from 2000-2018. He
studied Modern History and Modern Languages at the University
of Oxford and completed a Postgraduate Certificate in Education
at the University of Exeter. He has taught English at the University
of Munich, was an adviser on vocational education at the Bavarian
State Institute for School Teaching and Educational Research (ISB)
and was Head of Business Languages at the Catholic University of
Eichstatt-Ingolstadt. He is currently an Adjunct Professor for Cross-Cultural Management at
the University of Bologna Business School, as well as a freelance trainer and consultant. His
publications include Intercultural Business Communication (Oxford University Press, 2002),
over 70 articles on Intercultural Communication for the magazine Business Spotlight, and his
latest book is Bridge the Culture Gaps — a toolkit for effective collaboration in the diverse,
global workplace (Nicholas Brealey 2021). He is a former Vice-President of the Society for
Intercultural Education; Training and Research (SIETAR Europa). He is based in Munich.
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Language Learning Through Action-Oriented Scenarios

Assoc. Prof. Dr Evelina Jaleniauskiené
Kaunas University of Technology, Lithuania
evelina.jaleniauskiene@ktu.It

The updated version of the language policy document The Common European
Framework of Reference for Languages: Learning, Teaching, Assessment - Companion volume
(Council of Europe, 2020) includes several significant changes, such as the enrichment of
“can do” descriptors, the inclusion of a new scale for online interaction, and an elaboration
on the notions of mediation and plurilingualism, among others. Most importantly, the
language education framework marks a methodological paradigm shift toward the action-
oriented approach and positions it as the most viable approach for learning languages
(Piccardo & North, 2019). Grounded in both sociocultural and socio-constructivist theories,
the action-oriented approach views language learning as a set of collaborative and
purposeful action-oriented learning activities or scenarios (North et al., 2022). This learning
context involves both linguistic and non-linguistic goals; language learners are expected to
produce some authentic learning artifacts (Piccardo & North, 2019). This type of learning is
better suited to prepare learners for real-world language use as it allows to organize learning
tasks in a more realistic way. Notably, the action-oriented approach is seen as more
advanced than the communicative approach (Piccardo et al., 2019) and is predicted to
influence language education for a long time to come. Therefore, in my talk, | intend to shed
light on this language-learning approach as well as to offer a set of elements for devising and
implementing action-oriented scenarios in practice. | will also share examples of scenarios
that were practically tested in the context of higher education to provide learners with a
more meaningful context of learning by doing. In addition, considering the sudden
emergence and public availability of various Al-powered tools (e.g., chatbots powered by
large language models) that have arguably enabled new ways to diversify and facilitate
processes of foreign language learning, this talk will also include some ideas for integrating
Al in action-oriented scenarios as an inevitable element of modern language learning that
can contribute to the development of Al literacy in university students.
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Empowering Educators: Cultivating
Plurilingual Teacher Competences for Multilingual Higher Education

Prof. Dr Nemira Macianskiené
Vytautas Magnus University, Lithuania
nemira.macianskiene @vdu.lt

Higher education institutions worldwide are becoming increasingly multilingual and
culturally diverse. Today, both international and local students have rich plurilingual and
pluricultural profiles acquired through various means, such as targeted learning, social
media, personal interactions, mobility programs, and other aspects of globalized life. How
can institutions take advantage of this rich potential? How can universities harness this
diversity to enrich the learning experience within their classrooms? Do educators,
particularly language teachers and those in other disciplines taught in multilingual settings,
possess the necessary competences to leverage this diversity as a valuable educational
resource? Are they actively nurturing students’ plurilingual and pluricultural repertoires, and
if not, should they be? How are linguistic and cultural needs of students addressed in HE
courses that are provided in the official language of the country or in English, using a
monolingual approach in a multilingual and multicultural classroom? In this contribution, |
will search for the answers to these questions by, first, examining existing research on
multilingual higher education classrooms, language policies, and strategies, with the aim of
identifying possible solutions to the challenges faced by HE institutions. Subsequently, the
importance of cultivating HE teachers’ plurilingual competence will be discussed, drawing on
empirical research from a study on language use in HE all over Europe and teacher awareness
of plurilingual approaches. Finally, the outcomes of a two-year Erasmus+ project APATCHE,
which aimed at adding plurilingual approaches to higher education teacher competencies,
will be presented, introducing the developed descriptive scale of plurilingual teacher
competences and an open online course, designed to cultivate plurilingual teacher
competences, empowering educators to foster a culture of continuous learning and growth
in multilingual higher education settings.
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Languages at Vytautas Magnus University, Lithuania. Her research
interests include language policy, multilingualism, plurilingual
approaches, language education, teaching English as a foreign
language, intercultural communication and learner strategies. She
has taught courses in multilingualism in Europe, cross-cultural and
intercultural communication, foreign language learning and
teaching methodology, innovative language learning strategies,
plurilingual approach in language teaching and learning. She has
extensive experience in project management, content development and coordination and

&

14



has been actively involved in a significant number of Erasmus and other European projects
funded by the European Commission. She is also the founder and editor-in-chief of the
international journal Sustainable Multilingualism, which is indexed in Scopus and other
databases, published by Sciendo.

15



A Global Citizenship Approach to Virtual Exchange:
Opportunities and Challenges

Prof. Dr Robert O'Dowd
University of Leon, Spain
raodo@unileon.es

Virtual Exchange (VE) refers to the numerous online learning initiatives and
methodologies which engage learners in online collaborative learning and interaction with
partners from different cultural backgrounds as part of their study programmes and under
the guidance of educators.

Although VE has been employed in Foreign Language education for over 25 years, it
has received much greater attention since the recent COVID-19 pandemic and many
practitioners are exploring its potential to develop intercultural competence and global
citizenship in their classrooms (Porto, 2018; Ramirez, 2019; Trapé, 2018). Global citizenship
has itself become a key objective of international education at university level. Porto (2014)
defines it as integrating “the pillar of intercultural communicative competence from foreign
language education with the emphasis on civic action in the community from citizenship
education” (p. 5).

In this presentation, | will use key publications from the literature to explore how VE
can promote approaches to global citizenship education and | will endeavor to illustrate how
VE based on Global citizenship differs to traditional approaches to telecollaborative learning.
| will also reflect on the challenges educators face as we try to use this activity to deal with
issues of diversity and inclusion and to establish equitable relationships with partners in the
global south.
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Encounters of Cultural and Language Policies
(The Case Study of Georgia)

Assoc. prof. Giuli Shabashvili
Thilisi State University, Sakartvelo
giuli.shabashvili@tsu.ge

Georgia, as a multi-ethnic and consequently multilingual country, exhibits diverse
demographic characteristics. According to the 2014 population census by the Georgian
Statistical Service, 86.2% of the population comprises ethnic Georgians, while ethnic
minorities constitute 13.14%. Among the minorities, Azerbaijani and Armenian populations
constitute a significant portion (11%) with compact settlements across different regions,
whereas 2% represent smaller ethnic groups with dispersed settlements (Department of
Statistics of Georgia). Despite their dispersed settlement, about 96.5% of ethnic minorities
are proficient in their mother tongue (Unified Official Language Program, 2021, p. 89),
consequently indicating a high degree of ethnic identity and a lower risk of assimilation.
However, proficiency in the official language, Georgian, is notably low, especially among
compactly settled minorities (Study of Access to Quality Education of Ethnic Minorities,
2022, p. 55).

For a comprehensive integration of ethnic minorities within the titular society,
approaches and strategies of cultural policy should be incorporated into the language policy.
The presentation aims to explore how cultural policy strategies are incorporated into
Georgia's language policy at various levels, using the EU model as a framework. The EU
model encompasses Language in Education, Media and Broadcasting, Language Promotion
and Preservation, Public Administration and Services, Language Planning and Legislation,
Cultural Festivals and Events, Cultural Diplomacy, Support for Language Learning, Cultural
and Linguistic Tourism, Digital and Media Platforms, and Intercultural Dialogue.

Various research methods, including qualitative research, surveys, questionnaires,
interviews, analysis, and observation, working with sources were employed. The findings
revealed the absence of an education strategy tailored to the specific needs of ethnic
minorities in Georgia. In schools with submersion programs, despite active teaching
strategies, the predominant culture is still emphasized over minority cultures. At the
university level, the Georgian language preparatory program at TSU lacks a substantial focus
on teaching culture. Additionally, the intercultural sensitivity of school teachers is reported
to be low, and multicultural aspects are insufficiently incorporated into school textbooks.
The elementary school multilingual teacher program inadequately addresses cultural
elements and intercultural education approaches. Additionally, there is a shortage of training
for both teachers and students concerning cultural competencies. In contrast, support for
various events, including cultural festivals, is provided to a greater extent.
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ABSTRACTS IN ENGLISH
Vietnamese teachers’ perspectives on CLIL in primary schools — promoting
lifelong learning and questioning over inclusive education and teachers’
intercultural competence: A qualitative study

Tu Anh Ha
Rovira i Virgili University, Spain
Maria Elena Gdmez Parra
University of Cordoba, Spain

Keywords: CLIL, inclusive education, sustainable development, intercultural competence, Vietnam

This article explores teachers’ perspectives on CLIL in Vietnamese context by using a semi-
structured interview with six teachers coming from two private primary schools in Hanoi, Vietnam.
Findings point out both positive and negative points of CLIL in primary schools. Due to the fact that
CLIL embraces culture as one of its 4Cs, it can help students to relate what they learn to the reality
(i.e., meaningful learning). Hence, CLIL is a practical educational approach to facilitate students'’
deeper learning, which is the foundation of lifelong learning. CLIL also helps teachers to manage the
tempo of the class as well as lower the anxiety of students by preparing them with enough language
for the content. However, there is concern over the content to support students’ pleasure of learning
aforeign language. This poses a question of choosing and exploiting the content to make aninclusive
CLIL classroom, which might need to be tailored to students’ interest and strengths. Students can
play the role as the co-constructor or an active agent to create the theme and choose the content for
a CLIL lesson. In addition, content and language teachers are required to have lifelong learning ability
and intercultural communicative competence to collaborate with each other and apply CLIL
effectively.
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Hearing alternative voices: oppositions in environmental and anti-
environmentalist discourse

Jogailé Astramskaité
Julija Korostenskiené
Vilnius University, Lithuania

Keywords: linguistic oppositions, environmentalist discourse, opposition triggers, ecolinguistics,
contrastive language

This study explores linguistic oppositions in environmentalist and anti-environmentalist
discourse. Although linguistic oppositions are a ubiquitous phenomenon appearing in all types of
texts, existing analyses have focused predominantly on literary and news texts (Jones, 2002; Jeffries,
2010; Davies, 2008, 20123, 2012b). Our analysis aligns with the field of ecolinguistics, which addresses
the influence of language use on human perception of the environment (Penz, 2022, Penz & Fill, 2022;
Virdis, 2022). The following research question is formulated: how do opposition strategies differ
between environmentalist and antienvironmentalist discourse and what specific strategies does each
side employ to convey their message to the public?

The study analyzes oppositions in a manually compiled corpus of 60 articles (45,216 words),
equally split between environmentalist and anti-environmentalist discourse, using an adapted
opposition trigger model by Davies (2012b). The selected articles create a direct dialogue between
environmentalist outlets and responses from climaterealism.com, a prominent anti-environmentalist
website (Goldenberg, 2012; Levantesi & Corsi, 2020).

Employing both qualitative analytical and quantitative comparative methods, facilitated by
Voyant Tools software (Sinclair & Rockwell, 2016), we identify 165 oppositions. Our findings reveal
that oppositions are more prevalent in anti-environmentalist articles, with a preference for
unconventional oppositions. Analysis of opposition triggers reveals that 35% of oppositions in anti-
environmentalist articles are triggered by multiple or negated elements, as compared to just 10% in
environmentalist texts. Transitional triggers (e.g., become, turn) are found to be more frequent in
producing conventional opposites, while comparative triggers (e.g., more/less ... than) generate
more unconventional opposites. Explicit and binarized triggers are least common in both
environmentalist and anti-environmentalist discourses.

The identified patterns indicate that proponents of anti-environmentalism tend to use
oppositions strategically, seeking to advance their rhetoric and reinforce their ideological views. The
findings may have implications for understanding how language is used in shaping public opinion on
environmental issues and for developing advocacy strategies used by decision makers.
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Cultural Control and Translation: The Soviet Influence on Anglophone Works
in Latvia

Evita Badina
Zans Badins
Daugavpils University, Latvia

Keywords: Russification, Sovietisation, Soviet Latvia, literary translation, Anglophone literature

During the Soviet era, Latvia's literary translation practices were heavily shaped by the political
agenda of the Communist Party, which promoted the use of Russian as both a dominant cultural force
and a key intermediary language. Despite translations from English often being performed directly
from the original, Russian influence permeated every level of the translation process, shaping the
presentation of Anglophone literature to align with Soviet ideological goals. Drawing on the
theoretical frameworks of Soviet postcolonial studies (Annus, 2019), Genette’s theory of paratexts
(Genette, 1997), and Gramsci’s concept of cultural hegemony (Gramsci, 1971), this talk will explore
how Russification, and by extension Sovietisation, was strategically enforced in Latvia through
literary translations. Based on findings from archival sources, Soviet-era periodicals, and the
paratexts of Latvian editions of Anglophone authors, this presentation aims to uncover the
mechanisms behind this cultural manipulation, offering insights into how Soviet ideology infiltrated
translation practices.
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Connecting Minds Across Borders: The Case of Collaborative Virtual
Exchanges Run by Four World Universities
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The integration of Virtual Exchange (VE) in higher education has recently experienced a revival
(O'Dowd & Vinagre, 2024), engaging a significant number of students in "sustained online
collaborative learning and interaction with partners from different cultural backgrounds" (O'Dowd,
2024). This initiative not only brings together students but also fosters collaboration among
universities and teaching staff to achieve shared learning outcomes. By structuring meaningful,
outcome-oriented activities, designing effective tasks, and providing support for participants, VE
creates networks that enhance the educational process. International VE learning experiences can
help students to develop language proficiency and intercultural competence as they interact with
members of the target culture in real global contexts.

Previous research (O’'Dowd & Waire, 2009; O'Dowd, 2013, 2016; Garcés & O’'Dowd, 2020; Luo
& Young, 2018; Berti, 2020; O’'Dowd & Vinagre, 2024) highlights the potential benefits of
telecollaboration in fostering students’ professional, interpersonal, and strategic competences. This
paper, likewise, examines the strengths and challenges of a 10-week telecollaboration project as a
form of VE. This project, regularly updated and refined, was implemented over a three-year period
(2021-2023) by Vilnius University (VU, Lithuania), the University of Latvia (UL, Latvia), Los Lagos
University (ULAGOS, Chile), and the University of Austral (UACH, Chile).

Two asynchronous models of VE were employed, depending on student availability: VU, UL,
and ULAGOS integrated VE into the subject syllabus, while UACH opted for a stand-alone
telecollaboration project. The study’s methodological approach is based on participants' reflective
reports, specifically semi-structured intercultural journals completed over the course of the project.
In total, the project engaged 135 participants among four universities. This paper reviews each
university's students' reflections on perception of the telecollaboration experience and their personal
development within the online learning community, the challenges they faced, and the satisfaction
derived from interacting with international partners. The analysis highlights the development of
various competences, including linguistic, intercultural, digital, organizational, and time-
management skills, which VE effectively nurtures, thus distinguishing graduates in a competitive
labor market.
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While the mass digitalisation of content has had a significantimpact on consumers’ habits thus
drawing them away from traditional media, televised sports events seem to be less affected by this
change. The idea of a live broadcast, unscripted and unpredictable, is among the most important
factors preventing viewers from migrating to other platforms (Faribault County Register, 2023; Shaw,
2023; McCaskill, 2024). Sports, since as early as the first half of the 20th century, have been narrated
in-real-time by commentators, now an integral figure during any match. Previous studies (see
Trouvain and Barry, 2000 for horse racing, Miller, 2007, Kern, 2010, Humpolik, 2014, and Mathieson,
2016 for football) suggest that prosody, understood in the Firthian tradition, is a key component in
delivering an engaging depiction of the ongoing activities. The description of paralinguistic features,
especially their sociophonetic functions is mainly limited to tonetic approach or introspective
generalisations. The present study therefore implements the interactional theoretical framework
(Couper-Kuhlen and Selting, 2004, p. 21) to explore the prosodic variation in football commentary
during the most emotionally intense stage of the game, that is, the goal. To achieve this aim, the
following objectives are set: 1) to determine which analysed prosodic features are the most
susceptible to variation; 2) to analyse how the identified prosodic features manifest across the
investigated samples, namely English, Lithuanian, Spanish, and Turkish. The data set consists of
commentaries on the goals scored during the final game between Spain and England, 2024 UEFA
European Football Championship delivered in several languages from different broadcasters.
Preliminary results achieved using acoustic analysis methods show a marked contrast amongst the
analysed languages in terms of variation in fundamental frequency, speech rate, and extension of the
nuclei during the two analysed stages of the goal.
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The close cooperation between universities at the European level highlights the importance of
language and culture. While a source of pride, Europe’s rich linguistic and cultural diversity can also
create communication barriers. A key challenge for European higher education alliances is to define
the role of language(s) and culture(s) in educational and administrative processes. Establishing a
common European educational space requires a higher education-specific language policy, yet few
alliances have developed such policies (Kriaucioniené & Slikaité, 2022). The Plurilingual and
Intercultural Hub has addressed this gap by formulating an alliance-wide language policy and
implementing related measures (Barenfanger et al., 2022). This presentation will outline the steps
taken in the process of formulating the Arqus Language Policy (Arqus European University Alliance,
n.d.) and the Arqus Framework for plurilingual and intercultural development.

The Arqus Language Policy serves as a guideline for alliance members to develop a clear vision
of language in higher education as well as a joint reflection and agreement on the role of multilingual
communication in society. Five thematic areas essential to language policies in higher education were
identified and questions were developed to gather information from partner universities. Based on
this policy, specific measures were created and compiled in the Framework for Plurilingual and
Intercultural Development. This jointly developed Framework aims to map, assess, promote and
harness the plurilingual and intercultural competences of staff and students through needs analysis
(Klinge & Godke, 2022), joint programme design, innovative language teaching methods and shared
accreditation practices.

In addition, the presentation will cover other activities of the Hub, including the Handbook on
Recognition of Plurilingual and Intercultural Competence, the Agreement for the Automatic
Recognition of Language Certificates and Language Competence and the Multilingualism Module
and Certificate. These efforts collectively aim to harness the plurilingual potential of partner
universities and strengthen European higher education through collaborative language policies and
initiatives.
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Polsce. Podrecznik do nauki jezyka polskiego jako obcego dla dzieci i mtodziezy
rozpoczynajgcych nauke w polskiej szkole (wiek 11 — 15 lat) (2019)
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Foreign language courses, apart from training linguistic skills, do not omit certain issues of
axiological education (see: Zuk, 2016, pp. 185-186) and often transmit stereotypes of particular
nations. It is worth to examine educational materials aimed especially at children and adolescents
whose axiological system is still shaping. A number of publications on various aspects of stereotype
(e.g. its presence and relevance) in teaching Polish as a second language has appeared (e.g., Piekot
& Zurek, 2008; Brzezowska, 2014; Rybka & Wrzesniewska-Pietrzak, 2021).

The presentation focuses on the notion of stereotype understood broadly (based of the
concepts from e.g., Bartminski & Panasiuk, 1993; Pietkowa, 2007; Brzezowska, 2014) as the image of
a certain fragment of reality fixed in the consciousness of a given social group. The textual layer of
Jezykowa podrdz po Polsce... (Szostak-Krol, 2019), a handbook dedicated to the young foreigners
(prior to the start of formal education in Poland) (Mtynarczuk-Sokotowska & Szostak-Krdl, 2019, p. 7)
available for free on the website of the Office for Foreigners, was analysed with contextual references
to graphic material.

The aim was to characterise the autostereotype of Poles conveyed in the publication and
heterostereotypes of other nations, including their valuation. The following research questions were
posed: What is the image of the Poles and the foreigners? What aspects of Poland and the Poles
(family, gender, professions, history, tradition, etc.) are portrayed? How are these aspects valued?

The analysis shows that the Poles are presented rather positively: as intelligent, not ugly,
employed, no reference to stereotypical national vices appears. Polish holidays, traditions and
legends are mentioned, the 2+1 and the 2+3 family models appear, as for work-related lexis,
feminatives are selectively introduced. In conclusion, the images of both Poles and foreigners are
rather positive and the autostereotypes, though discernible, do not fully reflect the extra-linguistic
reality.
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Eastern European and Cuban post-Soviet literature, according to many researchers (e.g.,
Rewakowicz, 2004; Buckwalter-Arias, 2005; Spivak et al., 2006; Alburquerque, 2011; Heinrich, 2015;
Huigen & Kolodziejczyk, 2023), can be employed as a space for the reconstruction of identity and the
post-imperialist reinterpretation of history.

In this paper, | will conduct a parallel analysis of two historical novels: The Man Who Loved Dogs
by the Cuban writer Leonardo Padura, and The Museum of Abandoned Secrets by the Ukrainian author
Oksana Zabuzhko. The narratives span nearly a century of history, touching on themes such as
censorship, intellectual persecution, contamination of historical truth, suppression of identity and
freedom, and the value of remembrance.

The primary purpose of my research is to identify the main topics of the post-Soviet literature
in Eastern Europe and in Cuba and their application in the current historical and political context, with
afocus on the recovery of historical memory and the reaffirmation of identity. More specifically, | will
investigate the narrative strategies through which these topics are presented in the selected novels,
by conducting a qualitative comparative analysis.

Prior research on Zabuzhko's narrative has been conducted by Blacker (2010), Paoli (2015),
Kazanova (2022), and Butska (2023). Respectively, the main references for the analysis of Padura’s
novels are De la Campa (2014), Casamayor (2015), and Garcia (2022).

Special attention will be given to the narrators’ voices in the novels and to their different
perspectives on past and present events, particularly those that have been silenced or denied, as well
as to their interpretation of history.

Finally, my research aims to reflect on the role that literature can play as a vehicle for
democratic values, as well as a means of denouncing human rights violations, promoting peace and
offering a space for the expression of identity and for remembrance.
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This study investigates the phenomenon of implicit language acquisition in the context of New
Zealand English (NZE) speakers’ exposure to the Maori language, focusing on phonological and
lexical knowledge across generations (Panther et al., 2024). The research examines this issue within
the broader framework of te reo Maori revitalization since the 1970s, examining the differing levels
of language exposure and access to resources present in the daily lives of different generations
(Benton, 2015; Calude, Miller, & Pagel, 2020). Through qualitative interviews with sixteen
participants from four generations—Baby Boomers, Gen X, Millennials, and Gen Z—the study aims
to examine how factors such as education, media, and social interactions influence the implicit
acquisition of Maori loanwords, both in frequency of use and accuracy of pronunciation.

Preliminary findings reveal that younger generations, particularly Gen Z, demonstrate a more
diverse use of Maori loanwords and exhibit more authentic pronunciation compared to older
generations, who tend to prefer anglicised forms. This generational variation reflects the shifting
sociolinguistic environment in New Zealand, where younger speakers benefit from both implicit
exposure and explicit instruction in te reo Maori. Additionally, participants’ educational backgrounds
and professional contexts, particularly in educational or governmental roles, are key factors
influencing the adoption of Maori pronunciation across all generations.

The findings highlight the broader implications of implicit language acquisition in multilingual
contexts, suggesting that passive exposure to minority or second languages can significantly shape
linguistic knowledge and usage. This has potential applications for language preservation efforts
worldwide, where implicit learning can be leveraged to foster bilingualism and enhance cultural
integration through media, education, and social interaction.
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In today's globalized world, the deepening and development of international collaboration
becomes a necessity. At the same time, competition encourages universities to introduce more and
more study programs in English, which enables them to attract not only local students, but also
students from other countries. In most of Europe, and in many other countries, universities offer
studies in English, a practice commonly referred to as English-Medium Instruction (EMI). English-
medium university courses are widespread globally and have tripled in Europe over the past decade,
driven by the growing significance of English as a lingua franca (Smit, Dafouz, 2013). The growing
number of international students also means increasing cultural diversity in higher education
institutions.

Although much attention is paid to researching the experiences of international students and
the problems they face, research is usually conducted in universities where both local and
international students study the same language and operate in the same linguistic and cultural
environment. Additionally, students' adaptation and related problems often become the object of
research. It is important to acknowledge that research on the implementation of English-language
programs in universities where English is not the primary language has gained attention only
recently. Researchers have primarily focused on the use of English by both teachers and students, as
well as the challenges it entails. Meanwhile, the challenges arising for the organization and
organizational culture due to increasing multiculturalism have not received sufficient attention. To
address this gap, we sought to answer the following question: What are the key tasks for the
successful development of academic programs and the creation of an inclusive culture by the
administration, and what challenges do they encounter?

Higher education institutions implementing studies in English face unique problems caused by
the situation when the institution has to coordinate the organization and execution of the teaching
environment and the teaching process both in the state language and in English. The study of such
experiences typically involves examining three perspectives: those of students, teachers, and
administrative staff (Aintzane D. et al,, 2013). Our research emphasized the perspective of
administration. The method of in-depth interviews with representatives of the administration of
several Lithuanian universities and their departments offering study programs in English was chosen
for the research.

Increasing presence of English-medium instruction in universities where English is not the
native language creates specific challenges related to language and the clash of cultures (Aintzane D.
et al., 2013; Li, 2016; Vazquez & Gaustad, 2013, etc.) and fosters the creation of an organizational
culture that embraces high cultural sensitivity and bilingualism, where English lacks the deep-rooted
presence of the local language. Establishing and maintaining such a culture is a complex and delicate
matter. Although a bilingual university is more expensive than a monolingual one (Purser, 2010), the
challenges of establishing this organizational culture remain significant.
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Research indicates that the development of the organizational culture of higher education
institutions, partly due to its conservatism on the one hand and contemporary cultural integration on
the other, faces challenges caused by threefold factors: objective (or external), subjective (or internal
to the organization), and arising from the interests of international students. While overcoming the
aforementioned challenges is dominated by attention to the elements of visible culture, the invisible
part of culture does not receive sufficient attention.

In order to achieve organizational goals, higher education institutions should create a
mechanism of cultural self-regulation to overcome the challenges of organizational development,
enabling the involvement of foreigners and the development of organizational culture by exploiting
the potential of multiculturalism.
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Practicum sessions are a significant aspect of the pre-service teacher education program, as
they provide prospective teachers with valuable opportunities to develop the competencies needed
for their future teaching careers. Previous research has predominantly focused either on the
perceptions of candidate teachers or on those of mentors (Mayhall, 2023; Ranjbari et al., 2020; Sener
& Umutlu, 2024). However, previous studies have overlooked the gap between the competency
expectations of teacher candidates, mentors, and even supervisors, and those set of the Ministry of
National Education (MoNE).

This paper intends to explore the perceptions of 12 student-teachers in the English language
teaching (ELT) department, along with their mentors and supervisors regarding the preparedness of
candidate teachers, their teaching mindsets, the effectiveness of the teacher education program
through their practicum experience, and their awareness of the expectations of MoNE. Data were
collected from semi-structured interviews following the Q Method, which combines qualitative and
quantitative approaches (Li, 2022; Morea & Ghanbar, 2024). The semi-structured interview questions
and statements for the Q method were derived from the assessment and evaluation criteria of the
MoNE for candidate teachers. The interviews will be administered as a stimulated recall immediately
after the participants ranked the Q statements into the Q Grid so that the participants’ views and
perceptions could be analyzed in detail. The study's results are expected to contribute to preservice
teacher education and the effective implementation of practicum programs.
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Disciplinary literacy is genarally understood as reading, reasoning, researching, speaking, and
writing competencies required for the acquisition and construction of knowledge within a particular
academic discipline (McConachie & Petrosky, 2009). Despite its importance, the correlation between
academic language usage and disciplinary knowledge remains an underexplored area within
scholarly research. Many scholars (Coyle & Meyer, 2021; Uribe & Prediger, 2021; Dalton-Puffer et al.,
2024) argue that it is essential to cultivate students’ competence to use academic language patterns
in various disciplines, thus, aiming for a better knowledge construction in a particular discipline. The
present study employs the Cognitive Discourse Functions (CDFs) proposed by Dalton-Puffer (2013)
to analyse the learning of disciplinary content from the perspective of the recurrent linguistic patterns
used to express cognitive processes. The research is centred around the question whether Lithuania’s
national secondary education curricula draw teachers’ attention to the need to build their students’
academic language or disciplinary literacies as an essential parallel process accompanying content
learning. The results indicate that different elements of disciplinary literacy are present in the
curricula of the disciplines under analysis (Chemistry, Mathamatics, History, Lithuanian as a mother
tongue, English as a foreign language), but are expressed very differently, with frequencies ranging
from very low to very high mentions.
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The study focuses on identifying the expressive connections containing the word ‘tooth’ or
‘teeth’ in a selected Slovak daily journal SME. The goal is to point out the linguistic forms and
expressive function in journalism (established connections, phraseology, or other stylistic features,
e.g., proverbs, sayings, metaphorical and metonymicimages, etc.). We reveal the semantic structure
of the word ‘tooth’ in somatic phrasemes based on conceptual profiles applying the ethnolinguistic
approach by Wierzbicka (1985, 1996), Bartminski (2010) and Vankova & Vitkovskaya (2014). Our aim
is to identify the cognitive structure of the word; and to compare the expressive potential of the word
in the specific, thematically defined context of the war in Ukraine. We adopt the methods of corpus
linguistics and pragmatic stylistics, connected with text data. We use data from the corpus of SME
daily journal composed of texts from the period January 2022 to May 2023, created at the Slovak
Academy of Sciences in Bratislava at the request of the authors of the article.
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A growing interest in the interplay between word formation and borrowing has
emerged in Lithuanian linguistics over the last few years (StundzZia & InCiuraité-Noreikiené,
2023; Vaskeliené, 2022; Stundzia & Inciuraité-Noreikiené, 2022; and Inciuraité-Noreikiené,
2022). Urbutis (1978, p. 125; 2009, p. 149; DLKG, 2006, p. 99) was one of the first scholars to
identify the derivational relationship between nouns suffixed with -acij-a and their
corresponding base verbs, e.qg., agit-acij-a ‘agitation’ «- agit-vo-ti ‘to agitate’. However, not
all scholars approach these borrowings in the same way.

Employing the principles of synchronic word formation analysis, the study aims to
explore the potential establishment of derivational relationships among suffixed material
borrowings ending in -acij-a in contemporary Lithuanian. The following research question is
raised: How do derivational relationships manifest among material borrowings ending in -
acij-a in contemporary Lithuanian? The investigation draws upon data sourced from the
Dictionary of Internationalisms (Kinderys 2001).

Preliminary data suggest that material borrowings ending in -acij-a can be categorized
into four groups based on word formation characteristics: suffixed material borrowings
(77%), e.g., deleg-acij-a ‘delegation’ «- deleg-vo-ti*to delegate’; simplex material borrowings
(17%), e.g., damnifikacij-a ‘damnification’; compound material borrowings (4%), e.g., aero-
navigacija ‘aeronavigation’ <- aero + navigacija ‘navigation’; and prefixed material
borrowings (2%), e.g., ko-edukacija ‘coeducation’ <«- ko + edukacija ‘education’. Most
material borrowings ending in -acij-a are integrated into the word formation system of
contemporary Lithuanian, and the majority are formed as suffixed derivatives. Suffixed
material borrowings predominantly derive from hybrid verbs suffixed with -vo-ti, while
borrowings originating from nouns or verbs with the suffix -in-ti are rare.
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The paper explores the convergence of posthumanist theory and literature, presenting a brief
overview of how posthumanism impacts contemporary literary studies. Posthumanism challenges
the anthropocentric foundations of humanism by questioning the boundaries traditionally drawn
between human and non-human, organic and inorganic, and nature and technology. This theoretical
framework rethinks human identity in an age marked by rapid technological advancements,
environmental crises, and shifting understandings of agency and consciousness.

Literature serves as a fertile ground for posthumanist exploration, offering imaginative spaces
where these boundaries can be contested, reconfigured, or dissolved altogether. Through narratives
that feature cyborgs, artificial intelligence, hybrid beings, and altered ecosystems, literature engages
deeply with posthumanist themes, enabling readers to interrogate what it means to be human in a
world increasingly defined by its entanglement with non-human entities.

The presentation provides a brief overview of key posthumanist theorists, including Donna
Haraway, Rosi Braidotti, and Cary Wolfe, whose work critically engages with the dissolution of the
humanist subject. Haraway's "Cyborg Manifesto," for example, dismantles the binaries of
human/machine and nature/culture, proposing instead the figure of the cyborg as emblematic of
posthumanist fluidity. Braidotti's posthuman subjectivity, meanwhile, reimagines identity as a
dynamic, interconnected process rather than a fixed, autonomous self. Wolfe's contributions to
animal studies further expand the posthumanist discourse by decentering the human in favour of a
more inclusive ethics that accounts for non-human life.

The present paper illustrates how posthumanism reshapes literary interpretation by applying
these theoretical perspectives to literary texts. Whether through speculative fiction, eco-literature,
or narratives of embodiment, literature becomes a site where posthumanist questions of ethics,
identity, and agency are vividly articulated. Ultimately, this presentation aims to demonstrate how
posthumanism broadens the scope of literary analysis, allowing for new ways of understanding the
evolving relationship between humans and the world they inhabit.

The present paper will illustrate how posthumanism reshapes literary interpretation by
applying these theoretical perspectives to literary texts. Whether through speculative fiction, eco-
literature, or narratives of embodiment, literature becomes a space where posthumanist questions
of ethics, identity, and agency are vividly articulated. Ultimately, this presentation aims to
demonstrate how posthumanism broadens the scope of literary analysis, enabling new ways of
understanding the evolving relationship between humans and the world they inhabit.
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Prepositions are independent words that connect other words and create larger units. Their
function can vary from contexts in which they preserve semantic and syntactic features to those in
constructions in which they have only grammatical meaning and their semantics has faded (Katunar,
2021). The project Croatian prepositions in use - Semantic and Syntactic Analysis (HRPA), funded by
the Croatian Science Foundation and NextGenerationEU, was initiated with the main goal of building
a publicly accessible database with easily searchable structures that contain prepositions. Such a
database for Croatian does not exist.

The idea is to describe prepositions applying a uniform methodology so prepositions with all
their semantic and syntactic features will be described in one place and in the same way. At this point,
the list of morphological marks and semantic features of the governing and complement words is
compiled. 36 semantic categories of prepositional meanings are singled out, and spatial and temporal
meanings are subdivided into sub-categories. Based on the collected domain knowledge and data
specification, a relational database is being designed, as well as a graphical user interface application
through which the data will be entered.

In addition, a separate public application will be designed and released at the end of the
project, that will provide a user interface for data filtering, presenting and exporting the search
results. The data will be searchable by various categories (e.g. by the meaning of the governing word,
by the meaning of the preposition, etc.). The goal of this presentation is to introduce the first steps
in building the database, as well as some challenges encountered so far, such as classifying different
types of multi-word units and designing and storing a data structure that correctly describes all
observed cases, while ensuring data is easily searchable and exportable by the end users.
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Many countries are experiencing the challenges and difficulties associated with the arrival of
large numbers of foreign students in (public) schools and are trying to create and continually review
solutions that build a welcoming and developmental environment for all students. This
multidimensional problem has been extensively analysed in the literature of countries undergoing
similar processes (Akar, 2015; Banks, Suarez-Orozco & Ben-Perez, 2016; Guo-Brennan & Guo-
Brennan, 2019; Guo, 2012; Crawford, Mann & Arar, 2024, Schleicher, 2015).

This issue has recently been experienced by Polish schools. The context for the presentation is
provided by the political and economic situation in Poland, which has welcomed large numbers of
refugees from Ukraine since the escalation of the war in Ukraine. The majority of these refugees plan
to stay in Poland for the time being due to ongoing instability and concerns for their safety and
security in Ukraine. Poland hosts one of the largest populations of school-aged refugees and youth
from Ukraine, making their inclusion in the national education system a priority.

The Polish Education sector has focused on providing access to formal and non-formal
education to support government’s March Act of 2022, which has been revised to adapt the Polish
education system to the needs of Ukrainian children.

This presentation aims to share good practices of Polish schools in welcoming refugee and
immigrant children, including offering them extra classes and a variety of educational and cultural
projects and events, with a focus on an example from a primary school in Wroclaw.
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The aim of this study is to present an overview of the history of translation education in
Lithuania and to reveal its newest trends. The study examines the history of translation education
and emphasises its notable features. It focuses on the prevalent characteristics of translation
education during three main historical phases of Lithuanian translation history. Also, the potential of
Alin translation education is explored, offering a critical perspective on how Al affects the translation
process and its education today.

The research question is: What is the history of translation education in Lithuania, and what
are its newest trends? The research method is a historical overview.

Data processing methods include analysis and synthesis (Sandhiya, 2016; Tidikis, 2003). The
results reveal that the science and education of translation underwent changes after The Second
World War. The current state of translation education varies by country. Lithuania’s efforts to develop
a translation theory began during the interwar period (Leonavitiené, 2018; Malazinskaité, 2015).
However, the Soviet occupation halted most of its progress (Leonaviciené, 2018). When Lithuania
regained independence, translations of works by Western authors were free of propaganda, sparking
new interest in translating works by Western authors (Sal¢iGte-Civiliené, 2011). Subsequently,
translation study programmes at universities were designed and expanded over time.

This literature review study is part of the ongoing research project “ICT in Education: Applications in
Natural, Social and Health Sciences” (MIS: 5162213), co-financed by Greece and the European Union
(European Social Fund- ESF) through the Operational Programme “"Human Resources Development,
Education and Lifelong Learning 2014-2020".

References

Leonaviciené, A. (2018). Origins and developments of translation theory in Lithuania from 1918 to
1990. Translationes, 10, 149-167.

Malazinskaité, E. (2015) Literary translation in Interwar Lithuania: From the tendency to
Lithuannianize to the quest for equivalence, Colloquia, 35, 71-88.

Sandhiya, M. (2016). Types of historical research. An overview. International Journal of Management
Research and Social Science (IIMRSS), 3(2), 36—38.

Sal¢iote-Civiliené, G. (2011) Strandsiin literary English-to-Lithuanian translation Criticizm in Lithuania
since 1990, Lietuviy kalba, 5, 1-37. https://doi.org/10.15388/LK.2011.22805

Tidikis, R. (2003). Socialiniy moksly tyrimy metodologija, [ Social science research methodology].
Lietuvos teisés universiteto leidybos centras.

55



Biography

Airidas Kairys is a PhD candidate at the Department of Early Childhood Education, University of
loannina, Greece. PhD candidate Airidas Kairys studied at Vilnius University, where he obtained a
bachelor’s degree in Translation as his major field of study, with a bachelor’s degree in English
Philology as a minor field of study. He also earned a master’s degree in Humanities from Vilnius
University. Additionally, he studied at Vytautas Magnus University, where he obtained a master’s
degree in Humanities in the field of history. Currently, he is working on his dissertation "The Use of
Al for Translators". His research interests include translation, history, and the use of Al in translation.

E-mail: airidasg7a@gmail.com

Liudmila Rupsiené is a Professor at the Department of Pedagogy, Klaipéda University. Prof. dr.
Liudmila RupSiené is also Vice-President of the Lithuanian Educational Research Association (LERA).
She has written more than 100 scientific articles and books, both independently and in collaboration
with co-authors. She teaches research methodology at Klaipéda University, carries out research
projects, supervises doctoral students, and engages in other scientific activities.

E-mail: liudmila.rupsiene@ku.lt

Jenny Pange is a Professor at the Department of Early Childhood Education, School of
Education, University of loannina, Greece. Prof. Dr Jenny Pange is an experienced professor with a
demonstrated history of working in higher education. She is skilled in lecturing, educational
technology, instructional design, proposal writing, and scientific research. Her scientific research
includes four books and more than 170 scientific publications in journals and conference proceedings.
She coordinates research projects, organises summer schools, supervises doctoral students, and
engages in other scientific activities.

E-mail: jpagge@uoi.gr

56


mailto:airidas971@gmail.com

Use of Kialo Tool in Academic Debates for University Students

Rota Kalytieneé
Vilnius University Business School, Lithuania

Keywords: Kialo, academic debates, critical thinking, international business

Kialo is a platform created for class discussions or debates which encourages students’
participation and helps to provide solid arguments (https://www.kialo-edu.com). The emergence of
new technologies as part of educational tools might facilitate a teacher’s role and improve student
involvement in academic discussions or debates, which sometimes seem to be a daunting issue due
to a lack of previous experience in academic debates. This is part of the “Entrepreneurship
Competencies” module taught at Vilnius University Business School. This study aims at analyzing the
impact of the online platform Kialo in facilitating first-year students’ involvement in academic
discussions and enhancing their reading, writing and critical thinking skills (Nandi et al. 2009).

The first year international business students were given a questionnaire consisting of 12
questions about the necessity and usefulness of implementating the Kialo online tool during
academic discussion classes. The results revealed that more than go% of students considered the use
of Kialo tool to be very useful during academic debate classes at the university, improving their
academic debating skills, critical thinking, reading and writing skills. Some of the respondents
claimed that using the Kialo platform also improved their organizational, time management, and
computer literacy skills. The Kialo tool proves to be useful during academic debate classes because it
improves linguistic, computer-literacy, creative and critical skills and helps to encourage students’
self-confidence in providing their opinion on various business related topics (Xie et al. 2006).
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The teaching of French in Georgia should be analyzed in the context of Georgian language
policy, which can be envisioned from a global bipartite perspective: up until the 1990s, the period
preceding the transition to the Common European Framework of Reference for Languages (CEFR),
and the recent situation marked by the harmonization and adaptation of foreign language teaching
to pan-European trends (cf. Coste, 2006; Labadzé, Tukhashvili, 2013).

The analysis of French teaching practices in Georgia reveals a complex system evolving from
individual contact to the establishment of a structured educational model. The dynamics of this
system should be studied not only through didactic factors but also sociolinguistic ones (Ricento,
2000). The sociolinguistic approach allows for the analysis of the role of the French language in
Georgian society, aiming to assess its impact on the evolution of educational systems and teaching
practices (Giorgobiani, 2004). The position of French in Georgia must be analyzed through the lens
of language policies that have managed the coexistence of the languages and cultures present in the
national territory. It is through interaction with these languages and cultures that French has made
its place. Its introduction in Georgia was influenced by political, economic, and cultural interests. In
the absence of an organized framework, it is difficult to document the initial stages of its
dissemination (Gomarteli, 1967). The position of French in Georgia must be analyzed through the lens
of language policies that have managed the coexistence of the languages and cultures present in the
national territory. It is through interaction with these languages and cultures that French has
established its place. Its introduction in Georgia was influenced by political, economic, and cultural
interests. In the absence of an organized framework, it is difficult to document the initial stages of its
dissemination (Gomarteli, 1967). It is evident that French has enjoyed particular prestige from the
very first exchanges. Subsequently, its status evolved in the collective imagination of the people
based on the sociopolitical influences and the sociocultural stereotypes they convey (Tabagua, 1996).
Due to the role it plays in intercultural exchanges, French is perceived as an undeniable cultural
mediator encompassing various sectors and forms of communication (Abdallah-Pretceille, 1998).
The evolution of its role and its status in today's society, influenced by linguistic and extralinguistic
factors, reveals an interdependence between socio-economic and cultural extralinguistic elements
and the organization and dynamics of French language teaching in Georgia (Cooper, 1989). The
dominance of English is one of these factors (Calvet, 1987).
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The flipped classroom (FC) method involves an inversion of the traditional teaching appraoch,
whereby activities that traditionally occur within the classroom now take place outside the
classroom, and vice versa. Students prepare content in advance, transforming the classroom into a
space for dialectical reflection and practical application of the topics they study (Ponce, Oliva &
Claudio, 2022). Most studies conducted to date focus on the use and efficacy of the FC method in
university settings, yet less attention has been given to language teaching and learning at the school
level or the potential drawbacks of this method (see Ponce, Oliva, & Claudio, 2022; Fischer & Yang,
2022; Almassri & Zaharudin, 2023; Prieto et al., 2021; Firas et al., 2021).

This experimental study aimed to explore how the FC approach affected EFL learning
performance in the 6th grade students. A 16-week, semester-long flipped approach with pre-class
materials and in-class interactive activities was implemented in two groups - experimental and
control — of EFL learner at a public general education school in Vilnius, Lithuania.

The study found that the experimental FC group obtained significantly higher marks on five
out of nine topics covered throughout the semester and, importantly, on the final mark for the
marking period. In addition, the FC group employed notably more sophisticated vocabulary and
sentence structures as well as made fewer grammar mistakes. Lastly, the FC group exhibited greater
engagement, exploration, explanation, elaboration and evaluation, the five phases that align with
the constructivist flipped classroom approach. The FC experience is well captured by the words of
one student, who stated: 'l liked it! Can we do it next year?’
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The process of teaching and learning foreign languages at universities is considered conducive
to fostering students' critical thinking (CT), particularly when the syllabus is designed using the latest
and most innovative methodologies, such as the action-oriented approach (AoA). According to B.
North and E. Piccardo (2019), the AoA situates language learning within a social context where
learners engage in real-life, action-based tasks. This method encourages learners to employ a range
of competencies, including not only communicative language skills (linguistic, sociolinguistic, and
pragmatic) but also broader general competencies (CEFR Companion Volume, 2018, 2020).

The suitability of the AoA for developing students' CT skills, along with the expanded
framework outlined in the updated CEFR Companion Volume (2018, 2020), prompted syllabus
changes at Vilnius University in 2019, leading to the revision of all ESP (English for Specific Purposes)
courses.

The presentation aims to describe the newly developed AoA-based and real-life scenario-
based syllabus English for Academic Purposes and Research at Vilnius University. It concludes that the
AoA-based syllabus offers valuable opportunities for enhancing students' CT skills. Overall, students'
feedback on the English for Academic Purposes and Research course was positive, suggesting that the
implementation of the AoA not only effectively develops students' English language abilities but also
successfully fosters their CT skills.
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Research into language teacher identities (LTIs) has expanded significantly since the early
2000s, particularly within the field of Second Language Acquisition (SLA) (Varghese et al., 2005;
Norton, 2016, 2017; Duff & Uchida, 1997; Tsui, 2007; Barkhuizen, 2016). As the field progresses, there
is increasing recognition of transcultural and translinguistic identities, reflecting how LTIs evolve
through complex interactions across cultural and national boundaries (Fang, 2018). This evolving
understanding naturally extends to transnational language teacher identity, a relatively
underexplored area within the field. Despite existing reviews on second language teacher identity
research (Sadeghi & Bahari, 2022) and non-native English teacher identity research (Yuan, 2019;
Calafato, 2019), there is still a gap in critical reviews focusing on transnational language teacher
identities.

Against this backdrop, this critical review aims to address this gap by analyzing 15 studies
published between 2012 and 2024. Given the complexity of transnational language teacher identities
and the diversity of methodologies and theoretical frameworks, this review is guided by the following
research questions:

1. What are the major themes of current research on transnational language teacher identities?

2. What research methodologies are predominantly used to explore transnational language
teacher identities?

3. What theoretical frameworks are employed in the studies of transnational language teacher
identities?

The findings reveal that transnational language teachers encounter identity conflicts and
systemic inequities. Their transnational experiences significantly influence their pedagogical
practices. This review critically evaluates the methodologies and theoretical frameworks used in
these studies, highlighting how diverse approaches enrich our understanding of the intricate process
of identity negotiation in transnational contexts. The paper emphasizes the need for inclusive
educational practices and policies that support the evolving identities of transnational language
teachers. It contributes to broader discussions on intercultural educational practices and identity
formation in the globalized educational landscape.
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The perception of Germans in the Lithuanian culture has been a subject of interest for
ethnologists, folklorists, historians, and linguists alike. While these disciplines have provided valuable
insights into the matter of research, one crucial source has been largely overlooked: the Dictionary of
the Lithuanian Language. This comprehensive linguistic work can be approached as a type of a
chronicle, covering material from Lithuania’s earliest writings, dated 1547, through to 2001. By
examining this Dictionary, we can trace the evolution of cultural perceptions embedded within the
language itself.

Our research focused on a semantic analysis of approximately 650 illustrative examples within
the Dictionary that pertain to the German people. This analysis revealed a complex and multifaceted
image, reflecting the historical tensions and occasional camaraderie between the two nations.
Predominantly, Germans are depicted as adversaries - an image deeply rooted in the historical
conflicts between the two countries. The Dictionary frequently portrays Germans as aggressors,
whose cohorts would raid Lithuanian lands, seizing livestock, grain, and other vital resources.
Numerous references also highlight the burdensome obligations imposed by Germans on
Lithuanians, including instances of forced labor, which further solidified theirimage as oppressors in
our cultural memory.

However, the analysis also uncovered a more positive, though less prominent, portrayal of
Germans. In contrast to their adversial role, Germans are occasionally depicted as skilled craftsmen
and merchants who introduced new products, practices, and ideas to the country. This positive image
extends to the recognition of German efficiency, their sense of reciprocity, and even the physical
attractiveness and fancy style of clothing of German women.

This presentation highlights the richness of linguistic resources like the Dictionary of the
Lithuanian Language in understanding the intricate and evolving perceptions of national identities.
By delving into these semantic layers, we gain a deeper understanding of the historical and cultural
dynamics that have shaped Lithuanian views of the German people.
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The COVID-19 crisis and the post-crisis period have emphasized the vital role of non-formal
adult education highlighting the importance of basic skills, particularly language, digital and critical
thinking skills (European Commission, 2020; Popovi¢, & Nisavi¢, 2023). Adult learners have
accumulated rich experience in the learning process, which distinguishes them from other groups of
learners. Therefore, understanding their preferred learning styles is essential for developing tailored
language teaching and learning materials that effectively engage them in learning.

An international study conducted in six European countries examined the learning styles of
adult learners to design targeted educational programmes. This article employs Kolb’s experiential
learning theory (Kolb, Kolb, 2013) and Flemming’s VARK model (Flemming, Bonwell, 2019) for
teaching and learning foreign languages. A culture-based multilingual blended-learning course for
adult learners, comprising 18 modules in ten languages, was created and implemented across the six
target countries.

The aim of the research: to analyze the learning styles of course participants and their influence
on the course design and implementation.

The research question: How do specific learning styles influence the course design and
implementation in non-formal adult education?

The research methods: a questionnaire comprising three parts: 1) socio-demographic data of
learners, 2) the course evaluation (including the LMS, modules, and learners’ skill development), 3)
evaluation of participants’ learning styles.

The research sample: the study involved 568 adult learners, 65% female and 35% male, of
various education levels, including learners facing certain barriers to learning.

The findings revealed that all participants preferred hands-on, experiential learning. Female
participants, more often than males, relied on perception and feeling in their learning processes.
Learners with higher education backgrounds were more likely to favour thinking and deducting while
learning. Significant differences in learning preferences were found among the groups of learners
with certain barriers to learning.

The research results support the principles of experiential learning, highlighting the need for
non-formal adult education to incorporate reflective observation, abstract conceptualization, active
experimentation and concrete experience. The research emphasizes that language teaching and
learning methods and tools should align with the VARK model to address diverse learning styles
effectively.
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This study aims to analyse how wildfires are discursively represented in the news media
discourse from the perspective of Critical Discourse Studies. For this purpose, a sample of 40 news
articles from state broadcasters BBC and LRT was collected and analysed using the theoretical
framework of Critical Discourse Analysis (Fairclough, 1995/2013; Van Dijk, 2009, 2022; Angermuller,
2020), with a particular focus on thematic content analysis. Methodologically, inductive thematic
analysis (White, 2006; Van Leeuwen, 2008) was first employed to identify recurring themes and
discourse topics (van Dijk, 2022: 183) within the dataset. This was followed by deductive thematic
analysis to examine how the prevalent discourse topics align with human interests and environmental
perspectives. This study hypothesizes that, even though wildfires receive increasing attention in
news media over time, their thematic construction will amplify and routinise anthropocentric
attitudes. The findings reveal that, despite certain attempts to create a sense of urgency regarding
environmental interests, a human-centered narrative is foregrounded in both media sources. This
contributes to the routinisation of the climate change narrative, climate change skepticism
(Sharman, 2014) and an underlying sense of uncertainty (Collins and Nerlich, 2016).
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The concept of linguistic landscapes captures the multilingual and dynamic nature of the
linguistic environment within a given space. In recent years, a bottom-up approach to shaping these
landscapes has gained prominence, focusing on initiatives that empower communities to express
themselves freely (Ben Rafael et al., 2006; Shohamy et al, 2010).

This abstract explores the fundamental aspects of linguistic landscapes, examining their
significance, components, case studies, and academic contributions. By drawing on examples from
diverse cities and languages, it serves as an educational resource for understanding this phenomenon
in difference cultural and linguistic contexts. This summary delves into the key aspects of this
phenomenon, examining its significance, components, case studies, and academic contributions.
Showing examples taken from different cities (Spain, Mexico, Ireland, Georgia, Latvia, France, etc.)
in different languages (Spanish, HAdhiiu, English, Georgian, Latvian, French, etc.).

A notable aspect of linguistic landscapes is the role of free expression boards, which can take
various forms: physical bulletin boards, public walls, or digital platforms. The lack of editorial or
ideological control distinguishes them from traditional media, allowing a diverse range of linguistic
expressions, including graffiti, private messages, and spontaneous commentary.

Case studies illustrate the impact of these spaces (boards) on linguistic landscapes. Examples
such as graffiti on public walls or handwritten messages provide rich insights. These case studies
emphasize the role of individual and collective agency in shaping linguistic environments, thus
reflecting cultural diversity, social dynamics, and the evolving nature of language and how might we
apply these examples in the teaching and learning context.

From these case studies, several key themes emerge, informed by both the author’s
classification and the existing literature: language variety, cultural identity, social inclusion, and the
democratization of public areas are a few of these. The genuine voices of people and communities
are captured by the uncensored expressions on these boards (Pennycook, 2010; Zhao, 2021).

References

Aguilera Carnerero, C. (2020). El graffiti como motor del pensamiento critico en lengua extranjera.
Onomazein, (NE VI), 1889—208. https://doi.org/10.7764/onomazein.ne6.10

Angeles-Gonzélez, J.A. & Bernabé-Chavez, E. (2024). Family, the Community and the Teachers as
Agents of Otomi. In Multilingual Pedagogies for Early Years. Theoretical Insights and
Innovative Approaches. Eds: Martinez-Ledn, Andugar Soto & Cortina-Pérez. Peter Lang (in
press).

Ben Rafael, E., Shohamy, E., Amara, M. H., & Trumper-Hecht, N. (2006). Paisaje Linguistico como
construccion simbolica del espacio publico: el caso de Israel. International Journal of
Multilingualism, 3(1), 7-30. https://doi.org/10.1080/14790710608668383

Shohamy, E., Ben-Rafael, E., & Barni, M. (Eds.). (2010). Paisaje Lingiistico en la Ciudad. Multilingual
Matters.

72



Pennycook, A. (2010). Lenguaje como Prdctica Local. Routledge.

Zhao, F. (2021). Linguistic landscapes as discursive frame: Chinatown in Paris in the eyes of new
Chinese  migrants.  Linguistic ~ Landscape = An  international  journal. 7.
https://doi.org/10.1075/Il.20009.zha

Biography

Natalia Martinez-Le6n holds a Ph.D. in Applied English Linguistics and is a professor and
researcher at the Department of Languages and Literature Didactics of the University of Granada,
Spain. Among her main research areas are very young language learners (VYLL), plurilingual
education, pre-K education, linguistic landscapes and their educational applications, and
transnational literacies. She is a founding member of ELLMEnet, a network that brings together
individuals who are interested in early language learning. She is also a member of the European
project “Global Teacher Education” and of the R&D project: "Designing a teacher profile for Early
Childhood Education from a plurilingual approach: learning foreign and additional languages in early
childhood”. E-mail: nataliaml@ugr.es

73


https://doi.org/10.1075/ll.20009.zha
mailto:nataliaml@ugr.es

Enhancing language learning and critical thinking through gamification.
Hands-on experience in higher education

Elisabete Mendes Silva
Instituto Politécnico de Braganga, Portugal

Keywords: critical thinking, gamification, active learning, English culture and language, autonomous
learning

Even though the use of games in learning is not new, the rise of digital technologies has
boosted gamification and game-based learning methodology. Over the last decade, many studies
have been conducted in higher education, making this methodology innovative and more highly
considered (Carvalho & Coelho, 2022, Prathyusha, 2020, Zainuddin et al, 2020). Gamification has
proven to facilitate the learning-teaching process, allowing learners to communicate more effectively
in a collaborative environment and, at the same time, to be creative. Critical thinking completes this
set of the 4 Cs of 21st-century skills and can be enhanced through gamification. This presentation
underlies two main objectives. First, it aims to introduce the "Content Game”, a card game designed
to help students grasp and learn the relational structure of knowledge through game-based learning.
Grounded in active learning principles, the game encourages independent learning, conceptual
connections, and critical thinking. It also aids students in researching and organising specific content
effectively.

Secondly, we shall demonstrate through hands-on experience the application of this
methodology and the results obtained. The experience involved 37 students divided into two classes:
22 students attending the English 5 class, proficient level, of the BA degree in Languages for
International Relations and another 15 students attending the English Culture Ill class of the BA
degree in Foreign languages: English and Spanish. English 5 students were asked to focus on
proficiency vocabulary whereas English Culture students had to research 17th and 18th-century
Britain topics dealt with the previous year. Students supported their research using online resources.
The study assessed the students' engagement and understanding of the subject matter. Overall,
students enjoyed working in groups, exploring content independently, with the lecturer as a
moderator. Most importantly, students had fun while improving their English language and culture
skills.
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Research on second language acquisition has demonstrated that the development of second
language proficiency follows typical predictable stages known as learning trajectories, paths, or
routes of development (see Gujord 2023, particularly chapter 3). In the context of Norwegian as a
second language, studies of texts written by young learners in the God nok i norsk? Project have led
to three key findings regarding the acquisition of adjective morphology: 1) the comparison of
adjectives is easier to acquire than agreement inflection, 2) Plural forms of adjectives are acquired
earlier than definiteness and gender inflection in terms of agreement inflection, and 3) Agreement
inflection is acquired earlier in attributive than in predicative positions. These findings are supported
by empirical evidence and can be explained by the universality of certain grammatical categories that
are common across languages and their clear communicative functions (Renning et al., 2020, pp.
213-214; Berggreen et al., 2012, pp. 81-82). This paper examines how these findings and arguments
relate to the presentation of Norwegian adjective morphology in selected textbooks for foreign
learners. The analysis reveals that most examined textbooks introduce agreement inflection of
adjectives before comparison, while there is more variation in the order of presenting neuter forms,
plural forms, and definite forms. Additionally, attributive and predicative forms of adjectives are
often presented together in the same chapter. In conclusion, this paper refers to the processability
theory and relates it both to the findings of the God nok i norsk? project and to the observed practice
in Norwegian textbooks for foreign learners.
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Ateacher preparation program is expected to guide teacher trainees in acquiring the necessary
skills through a balance of theory and practice in teaching, ultimately promoting successful teaching
and learning after graduation. Nonetheless, recent studies have shown that there is still a significant
gap between the content found in the academic course of teacher training programs and the reality
faced by beginning teachers (Farrell, 2008; Worrel et al., 2014). This presentation offers a critical
analysis of the English Language Teacher Education (ELTE) programme in Angola by addressing the
following questions: 1) What are the key contents and teaching approaches of the ELTE programme
in Angola? 2) What are the perceptions of the programme coordinators, teacher educators, student
teachers, and graduates regarding the programme’s effectiveness in preparing students to teach
English as a foreign language? 3) To what extent do the graduates of the programme possess the
knowledge, skills, and dispositions necessary to effectively carry out their jobs in the current
educational landscape? The presentation is based on research conducted in an institution of higher
education in Angola. This work seeks to understand stakeholder perspectives on programme’s
effectiveness, highlighting areas for improvement based on stakeholder feedback and document
analysis. This includes identifying recurring themes regarding the strengths and weaknesses of the
programme, particularly its effectiveness in developing 21st-century skills and preparing graduates
for contemporary teaching demands. A mixed-methods approach is used to analyse data from
interviews, questionnaires, and curriculum documents. This work contributes to the field of
education by providing insights into the strengths and weaknesses of the Angolan ELTE programme.
It also offers recommendations for improving the programme to better equip teachers with the
necessary skills and knowledge to meet the needs of Angolan learners.
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This presentation aims at examining the evolution of language policies at the University of
Minho (UMinho), which has been a pioneer in offering the academic community and the general
public courses in foreign languages and cultures. We will present how UMinho has been able to
promote multilingualism and interculturality and how its language policies define its
internationalization and the inclusion of an ever-growing multilinguistic academic community. Our
presentation will be based on a review of the literature on language policies in higher education, a
documentary analysis of UMinho’s regulations, and interviews with staff and faculty members
involved in the implementation of these policies. We find that the University has been capable of
adopting a dynamic and inclusive approach to languages, with the implementation of services and
structures that promote language learning and provide support for foreign students in need,
accommodating an increasingly diverse international academic community. Its participation in
European projects and flexibility in language requirements and teaching practices prove an effort
towards internationalization. However, it has been noticed that its offer of English-taught courses
should be strengthened, and its faculty might benefit from more training in language skills and
certification aimed at teaching in a foreign language. We hope that with this presentation of the
UMinho case study we contribute to the debate on language policies in higher education in Europe.
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The paper takes a sociolinguistic perspective in understanding multilingual linguistic practices
and language choice in the workplace. This approach sees social identities as fluid and constructed
through linguistic and social interaction (Angouri, 2014, Gunarsson, 2014). Drawing on audio
recordings of naturally occurring spoken discourse collected in a bioscience laboratory in Vilnius and
conceptualizing the workplace as a Community of Practice (Wenger, 1998), the present qualitative
case study investigates language use and identity construction in interactions between the
Lithuanian local veterans and a new bilingual co-worker from abroad who faces the challenge of
integration into this new workplace (Day & Wagner, 2007). The findings depict the bioscience lab as
a vibrant, dynamic, and linguistically rich workplace in which Lithuanian, English, Russian and
occasionally Polish languages or mixed/hybrid codes co-exist. The findings indicate that multilingual
practices in Lithuanian workplace discourse are creatively used as group or individual stylistic choices
to construct certain socialimages and to perform various functions: for instance, to express solidarity,
collegiality and team spirit in the form of jokes, narratives, greetings and swearing, or to index
professionalism and expertise and simply have things quickly and effectively done or explained. For
the newcomer, these mutually constructed discourse strategies indicate a desire for socialization,
negotiation of membership, linguistic competence, and professional abilities, and for the veterans,
they reveal situated identities, interpersonal relationships, openness to the newcomer, and
encouragement to him. A certain tendency to develop the group’s own mixed code as a skill
necessary for their internal purposes can be observed. Such patterns are linked to the employees’
professional and group identities and reveal close parallels with what has been previously found by
other researchers in similar contexts (Nelson, 2014; Chui et al., 2016).
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Eight years ago, a survey of Vilnius University students who spoke English with a native-like
American accent (Posti¢, 2015) found that they had acquired it through watching cartoons in early
childhood. Those students were born in the mid-1990s and were exposed to cartoon-watching on
Lithuanian cable TV before the massive proliferation of the internet. A similar survey of university
students with native-like American accents born in the early 2000s, conducted last year, shows that
the principal source of exposure to English has slightly shifted from Cartoon Network to other cartoon
channels on TV, cartoons on the internet, various other shows on Youtube and to computer games;
in other words, it has diversified. This study analyses the source, nature and quantity of exposure to
the English language by thirteen such students, as well as their attitude towards American culture.
The paper aims at contributing to the active, ongoing discussion about the optimal age and methods
related to English-language teaching and learning.
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The core of Chinese and Japanese cultures centred around the great groundings of Buddhism,
Confucianism and Taoism, emphasising practising piety, devotion and modesty (Roger, 2002; Fang,
2014; Bond, 2010). Yet the first steps towards a cultural revolution oversaw the flourishing
constitution of emerging enlightenment, which provoked an awakening sense of individualism,
independence and self-awareness while praising the merits of duty, respect and patriotism. It
resulted in the division between two coherently dissimilar societies: the traditional community that
remains true to traditional practices embedded within their hearts and the modern community that
accentuates Western models of liberalism, freedom of expression and life of one’s style (Ghobti,
2015). With noticeable shifts in the contrasting dimensions between ancient ideals and current
cultural trends, the growth of the secular Satori Generation and the accessibility to foreign influence,
the reality of retaining an inherent identity while navigating through the cognitive contingencies of
acculturation prevailed in new tangibilities. Initially, social inflexibility, predominant perceptions and
deep-rooted traditionalism were ascribed to Chinese and Japanese students as common
explanations to justify their inability to adhere to social norms and customs of the host culture (Sun,
2016). While the study supported previous claims of stereotypes and subjective expectations as
presiding factors, new evidence concluded that most challenges occurred within academic
institutions and social spaces, either due to socio-economic concerns or personal implications. On
the other hand, the study pays close attention to discussions about both student-to-student and
student-professor interactions. It focuses not only on the challenges faced by foreign students but
also on their efforts to grasp different behavioural patterns, particularly in terms of
misunderstandings and their underlying causes.
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The report focuses on the Lublin ethnolinguistic school, the creator of which, Professor E.
Bartminski, called it cognitive ethnolinguistics.

Currently, two large projects are being carried out in cognitive ethnolinguistics: “Dictionary of
Folk Stereotypes and Symbols” (Polish «Stownik stereotypow i symboli ludowych». Vol. 1, No. 1-4.
Lublin: UMCS, 1996-2012; Vol. 2, No. 1-7. Lublin: UMCS, 2017-2022) and EUROJOS —"Linguistic and
cultural worldview of the Slavs and their neighbours against a comparative background” (Polish
“Jezykowo-kulturowy obraz swiata Stowian i ich sasiadéw na tle poréwnawczym?”, since 2001, in
cooperation with the Institute of Slavic Studies of the Polish Academy of Sciences), within the
framework of which the “Axiological Lexicon of Slavs and Their Neighbors” is being created.

Cognitive ethnolinguistics is characterized by a detailed methodology, as described by
representatives of the field (Bartminski, 2009). The methodology of cognitive ethnolinguistics
includes a number of mandatory steps: 1) a brief overview of research on the topic, 2) vocabulary data
(including diverse dictionaries), 3) precedent texts, 4) corpora material and questionnaire data (in a
special scheme). The results are uniformly integrated into the cognitive definition — a structured
description of the concept. Then profiles are distinguished. The profiles are subjective
conceptualizations, representing different points of view on an object or phenomenon. It is profiling
that shows the connection between cognitive ethnolinguistics and cognitology. The unified research
methodology of cognitive ethnolinguistics makes a cross-language comparison effective and
provides opportunities for a rich interpretation.

In 2001-2015, the first phase of the EUROJOS project was implemented. In accordance with
the methodology of cognitive ethnolinguistics, five key concepts of European culture are described
using materials from 15-20 different languages: “home”, “Europe”, “work”, “freedom”, “*honor”. In
2015-2019, five volumes of “Axiological Lexicon of Slavs and Their Neighbors” were published, each
of them is dedicated to one of these concepts.

The EUROJOS project continues with scholars from fifteen countries taking part in the
EUROJOS-2 project. It involves twenty-one languages, which, in addition to the Slavic languages,
include English, German, French, Danish, Greek, Hungarian, Lithuanian and others. New concepts for

Y7B\Y 72\ "o\ ” oW

analysis are “family”, “health”, “justice”, “"democracy”, “tolerance”, *homeland”, “solidarity”, “soul”.
This year the volume about concept “"democracy” appears (Dr habil., Prof. Alena Rudenka is one of
the editors), for the next year “family” is being planned (Dr habil., Prof. Dorota Pazio-Wlaztowska is
the editor).

The EUROIJOS project is one of the forms of cooperation between the Institute of Slavic
Studies of the Polish Academy of Sciences and Vilnius University. Lithuanian colleagues contributed
to each volume of “Axiological Lexicon of Slavs and Their Neighbors”. The report will also cover other

aspects of Polish-Lithuanian academic cooperation.
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New societal challenges in a rapidly changing world require higher education institutions to
respond with broader professional skills which go beyond the traditional responsibilities of university
teachers. Generally combining research, teaching and sometimes administration, faculty are also
increasingly expected to be proficiently engaged in curriculum design, new forms of assessment,
multidisciplinary collaborations, international programmes and technology integration.

For these complex tasks to be completed effectively, there is a need for the
reconceptualization of teacher learning and development on the basis of innovative pedagogical
approaches to adult education, challenge-based learning (CBL) being one of them [van den Beemt et
al., 2023]. Suggested by a multinational technology company to transform learning in schools, CBL
is, in particular, characterised as a multidisciplinary, technology-rich, collaborative approach to
teaching and learning which engages participants of the educational process in working with peers
and experts in their communities and around the world in order to develop deeper subject matter
knowledge, accept and solve challenges, take action and share their experience [Nichols & Cator,
2008].

The way CBL can be successfully integrated in university-level foreign language teachers'
professional development in the context of addressing the challenge of enriching 21st century
language education may be illustrated with a case of the Vilnius University initiative on the
implementation of the CEFR Companion Volume in a professional development project of rethinking
language teaching and testing to non-specialists [Kriauchiuniene et al, 2020]. The present study
reports on the qualitative analysis of anonymous teachers' responses to a questionnaire consisting of
open-ended questions, which resulted in identifying the potential of CBL to serve as an implicitly
integrated framework for professional development in the process of solving a real-life educational
problem.
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This paper is set in the context of language learning and teaching in academic translator and
interpreter (TI) education which has recently become known as TILLT, i.e. Translation and
Interpreting-oriented Language Learning and Teaching, and established as a sub-discipline of
Translation Studies (Schmidhofer et al., 2021). TILLT is a particularly interesting field of discipline-
based educational research as it is located within the blurring boundaries of Translation Studies,
Applied Linguistics, Second Language Acquisition and Higher Education (HE) Studies. As for the
latter, Tight (2020) notes that HE researchers less commonly use (auto-)biographical, observational
and conceptual research methods. This article, therefore, deliberately employs a biographical
perspective and draws on the conceptual work on TILLT teacher identity (Seidl, 2023).

From a practitioner-researcher’s point of view with 20 years of TILLT experience, the paper
examines the motivation of a late-career teacher of German LXin Tl education. It investigates various
factors that impact teacher motivation in Austria’s HE institutions. A high level of self-motivation
plays a central role if HE teachers are not permanently employed but on precarious short-term job
contracts. Intrinsic motivation is crucial for conducting self-initiated and self-funded practitioner
research as well as for ongoing professional (self-)development. Engaging in TILLT research has been
an important motivating factor for the contributor to improve her professional identity, even if
precariously employed. The paper discusses whether academic leaders in Tl study programs can
expect casual academics with short-term job contracts to be committed to and invested in TILLT. It
raises concerns about lacking (continuing) training programs for TILLT teachers to support their
professional development (Seidl, 2023). Finally, the paper makes a case for the strong impact of good
student-teacher relationships (Seidl, 2024) and strong academic networks based on academic
friendship and academic kindness on HE language teacher motivation (Wood et al., 2023; Ploder,
2022).
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Proficiency level (PL), unlike factors such as typology, recency, and L2 status (Williams &
Hammarberg, 1998ab), has received comparatively less attention in third language acquisition (TLA).
However, PL in both L2 (Tremblay, 2006ab) and L3 (Wrembel, 2010, 2012), along with their
interaction, may significantly influence TLA outcomes. This study investigated the effects of L2
proficiency (L2PL), L3 proficiency (L3PL), and their interaction on the acquisition of the present
subjunctive mood by native Hindi speakers with English as their L2 and Spanish as their L3. The
participants varied in proficiency across both L2 and L3. Using a mixed-effects model, the study
analysed the main effects of L2PL, L3PL, and their interaction on acquiring the Spanish present
subjunctive mood.

This study employed an acceptability judgment task with two experimental conditions, both
related to the obligatory use of the present subjunctive mood in Spanish relative clauses.

The study involved 47 second- and third-year students enrolled in the B.A. Spanish program at
two central universities in India. Data were analysed using a Cumulative Link Mixed-effects Model
(CLMM) in RStudio.

The results revealed a correlation between L2PL and L3PL, with a statistically significant effect
for L3PL. Higher proficiency in L3 led to greater accuracy in the use of the subjunctive mood,
compared to lower proficiency levels. This interaction demonstrates how proficiency levels in both
L2 and L3 shape the development of L3 acquisition.

These findings underscore the significance of proficiency level as a crucial factor in third
language acquisition. Moreover, the study broadens its scope to include underrepresented
multilingual contexts, such as India, with the aim of understanding how Indian speakers acquire
Spanish.
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Proverbs are repositories of a nation’s wisdom, truth, morality and stereotypical views. Having
guided people in their social interactions for thousands of years they affirmed cultural stereotypes
and common beliefs. Proverbs and sayings are regarded as cultural tools and valued for their
expression of tradition (Mieder, 2004; Obelkevich, 1994; Lauhakangas, 2007). In ethnolinguistics,
proverbs and sayings are considered to be one of the most valuable sources, containing elements of
the linguistic worldview and revealing a concept’s connotative properties and archaic semantic
aspects, vaguely reflected in other types of linguistic data (contemporary texts, spoken language,
lexicographic sources, etc.) (Krzyzanowski, 1980; Bartminski, 1990; Zaikauskiené, 2010).

The aim of this research is to reconstruct the linguo-cultural picture of the concept of TIME in
Lithuanian, English and Polish paremia. The research applies qualitative analysis of proverbs and
sayings selected from the most comprehensive compendia of paremia in all three languages. The
study was carried out by using the methodology developed by the Ethnolinguistic School of Lublin,
applied in the concept structure analysis. The concept is analysed through the distinction of semantic
aspects (i.e., sets of features corresponding to some common characteristic), viewed from
interpretive perspectives (i.e., the totality of the properties of the semantic structure of a word)
(Bartminski, 2007; Niebrzegowska-Bartminska, 2020).

Preliminary results indicate that the stereotypical proverbial images of TIME in all three
cultures exhibit a high degree of similarity, reflecting some universal truths about the value of time.
However, some cultural differences have also been observed, mainly in the use of different
metaphorical imagery, comparisons, and associations. In conclusion, the linguo-cultural picture
reflected in proverbs is quite stereotypical and archaic, yet it simultaneously reflects the linguo-
cultural worldview and axiology of each culture.
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The research aim of this paper is to compare and to analyze word formation properties of place
nouns (hereinafter - NL) extracted from the Lithuanian novels B. Sruoga's Dievy miskas and J.
Kuncinas's TUla and their respective equivalents found in the English translation of the book.

The choice of the sources for the research data was influenced by several factors. Firstly, these
novels have been translated into multiple languages, including English. Secondly, the authors wrote
during different periods of the last century (Dievy miskas was written in 1945, while Tdla was written
in 1991), resulting in differences both in the thematic content and the linguistic means employed
therein.

In order to conduct the analysis, the methodological procedure comprised three stages — first
NL were classified according to the word formation patterns, second Lithuanian NL were extracted
and their equivalents in the English translation of the novel were identified, lastly Lithuanian NL
derivatives and their respective equivalents, including NL formations in the English translation of the
novels, were analysed and compared.

The results show that Lithuanian NL are primarily formed through suffixation, while
compounding and prefixation play a lesser role. In English, compounding is the main method of
forming NL, with fewer suffixes and prefixes used. When translating Lithuanian NL into English, they
are often rendered as simple words or compounds, with few examples of syntagmas or derivatives.
This highlights the differences in word formation productivity and techniques between the two
languages.

In conclusion, NL follow deverbal, denominal or deadjectival word formation patterns and
typically indicate a place where activities occur. In Lithuanian NL are notably more prevalent
compared to English, which has fewer place noun word formation means.
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It is evident that generative Al has transformed the landscape of education, empowering
educators to create new tools and teaching materials tailored to their specific classroom needs
(Mollick & Mollick, 2024). This offers a unique opportunity to enhance creativity from two distinct
perspectives: that of the teacher and that of the student. Creativity, defined as the capacity to use
existing knowledge, resources and skills to go beyond that, along with three other key soft skills
competencies — critical thinking, collaboration and communication, collectively known as the “4Cs”
—are considered to be important 2ast century skills (Thornhill-Miller et al., 2023). Creative thinking is
identified as the most important skill with increasing importance according to the WEF (2024: 39).

The research question posed in this presentation is how generative Al can be employed by
university teachers to create tasks, assignments and exercises that effectively facilitate the
development of the “4Cs"” of their students. The research methods include the systematic analysis of
the research literature and case study analysis. The presentation encompasses materials from three
courses within the curriculum of the first-cycle study programme in German Philology, namely Digital
Writing, German Language and Mediation, German Phonetics and Morphology, along with the
feedback from students collected through surveys.

The results of the research demonstrated the efficacy of specific types of tasks developed with
the help of generative Al in engaging students and facilitating their learning. Furthermore, the
research indicated that modifications to the assessment process and methods are necessary to
enhance the effectiveness of the learning experience. Peer review and self-reflection are essential
components of the learning and assessment process, which, when effectively implemented, can
facilitate the successful development of the “4Cs".
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The research presents the development process of Povilas Gaucys, an interwar Lithuanian
diplomat, as a translator, along with his diverse activities: translations, articles on culture, and
reviews. The paper analyzes his contribution to the cultural life of Lithuania as a translator, examining
texts and contexts, and partially reviews the reception of Gaudys’ texts and the ensuing debates
(Povilo Gaucio archyvas, LTSC). A new appraisal of Gaucys as the leading translator from Spanish in
interwar Lithuania is discussed (Stasio Santvaro fondas, MLLM), summarizing his translation
strategies and the status of certain translations from historical and cultural perspectives.

The aim of the paper is to present Povilas Gaucys’ personality from a different perspective (not
as a diplomat, but a translator-philologist) by examining his early translations published in interwar
Lithuania between 1921 and 1940. Gaudys is the author of 83 translations and 137 articles on various
topics (Abukevidiené, 2001). After the restoration of Lithuania’s independence, Gaucys and his
diplomatic activities have been more thoroughly researched in Lithuania, while in the Lithuanian exile
community (USA), Gaudys is primarily regarded as a translator-polyglot and an active participant in
the Lithuanian cultural movement. This heterogeneous presentation of his personality within
different contexts, along with the lack of representation of his translations, calls for a more thorough
and attentive cultural reflection (Bedier, 1931; Azorin, 1933, 1939; Baroja, 1939; Freyre, 1940).

Archival material found at the Lithuanian Research and Studies Center in Chicago allowed for
the reconstruction of a more comprehensive picture of Gaucys’ activities and the formation of a view
on cultural relations in the exile community. This research extensively relies on autobiography-
memoirs “Between Two Worlds: From My Memoirs 1915-1938" written by Gaucys (Gaucys, 1981),
and his correspondence with Lithuanian representatives of culture in the USA and Latin America.

134 articles written by Gaudys in Lithuanian, covering various topics, were published, with
many appearing in the periodical press of the exile community. Of these, 56 articles focused on
literature, and 78 on historical, political, and cultural subjects.

Gaucdys' active work as a translator began around 1921, when he started collaborating with
Svietimo darbas, Ateitis, Lietuvos Zinios, Naujoji Romuva, Margutis, Aidai, and Zidinys. He often used
pseudonyms such as Gylis, Gytis, P. G., Pr. G., and Stebétojas. He mastered languages to a higher-
than-average level (B2, Cz1, C2), including English, Spanish, French, Italian, Catalan, and Portuguese,
which he further refined through translation and diplomatic work.

Examination of Gaucys’ personality reveals several multidimensional trends in his activities:
having completed primary administrative work, he felt an internal need to engage in various types
and scopes of translation. This was a time-consuming and highly skilled task, which he was able to
undertake due to his philological education and aptitude for foreign languages. Although he did not
possess a poetic nature and was “faithful to the original”, Gaucys is considered a key translator in
interwar Lithuania from Romance languages (especially Spanish, French and Portuguese).
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The approach to grief (Cholbi, 2022) and the approach to literature of grief have long-lasting
reading traditions. To a large extent they are decided by the analytical theory tools, the genre of
literature, the literary context and many other conditions of approach. In this short presentation | will
review the paraliterary, ecoliterary and religious readings of grief in two ecoliterary works, animalistic
stories, Lord Dusany's "My Talks to Dean Spanley”, 1936, and Sun Mi Hwang's “"The Hen Who
Dreamed She Could Fly”, 2013. The two works open the spectrum of grief metamorphosis in the
perspectives of ideological, religious and eco transformations. Though targeting at different groups
of readers both texts draw on the material presence of grief and dealings with the absence of life.
Both texts provide extensive interpretative paths in reading grievous experiences as fortifying and
reinventing the characters’ fate no matter where the character's place along the whole evolutionary
line of animal species appears. In both literary accounts grief plays a structural role of a literary device.
It connects the textual meanings of grief to its effect on human and non-human species (Herman,
2016; Yeoman, 2018; TamosiOniené, 2019) in life, and, also, legitimizes the stories of species
transformations in after-life.
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This study is part of a doctoral thesis, one of the outcomes of which is Guidelines for
overcoming challenges when translating Latvian source text diminutives into English, caused by
different diminutive formation and usage traditions in both languages. The Guidelines, devised
through an analysis of linguistic (Jurafsky 1996; RUke-Dravina 1959; Schneider 2003 etc.) and
translation theories (Chesterman 1997; Pym 2016; Schneider 2015 etc.) and contrastive analysis of
Latvian prose translations (Veidenberga 2014; 2020), were piloted with novice translators in a
translation experiment (Veidenberga 2023). They completed a post-translation questionnaire,
reflecting on the usefulness of the Guidelines in their translation process. Students’ feedback was
used for refining a survey for experts in the translation field, namely translator trainers and
professional translators (who also piloted the Guidelines as a control group).

The purpose of this study was to identify shared opinions between novice translators and field
experts regarding the Guidelines, ultimately answering the research question: What revisions are
required for the Guidelines?

Feedback was received from 15 novice and 3 professional translators, and 5 translator trainers
using the Google online survey tool. The collected data were coded and processed anonymously.

As a result of data analysis, the structure of the Guidelines was revised. In the final version, the
initial 1-page compact summary of linguistic means and translation solutions remained as the
framework. Links to explanatory notes, examples and additional information were added to each
section. Some recommendations were reworded to communicate the intended message more
clearly, and more examples were added.

The development process of the Guidelines has led to a conclusion that a step-by-step
approach, purposefully combining theoretical knowledge and practical research methods and
instruments of different fields, is required to develop a meaningful support material for translators to
address challenges caused by language and cultural differences.
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Figurative language is a means of communication that involves using words, expressions, or
sentence structures different from their literal interpretation (Gibbs & Turner, 1997; Kosimov, 2022).
It is used to convey a more imaginative meaning, create a more impactful description, and heighten
the effect (Hesti et al., 2022). Since language has a very powerful influence over people, their
emotions, feelings, behavior, and consequently, choices, it inevitably plays an important role in the
world of advertising on social media. Advertising on social media is a means of online communication
to inform prospective customers about services or products in a verbally and visually persuasive way
(Anctil, 2008; Pho-Klang, 2020). This study is aimed at exploring figurative language and its most
frequently employed types in social media texts advertising education services, including mainly the
advertisements for higher education services provided by Lithuanian as well as foreign institutions. It
is based on the analysis of scientific research in the field by Dancygier & Sweetser (2014), Hausman
(2006), Lakoff & Johnson (1980), Lakoff (2014), and McQuarrie & Mick (1992). Lexical and syntactic
analysis will be conducted to investigate how figurative language is applied in social media discourse
to advertise education services and to determine its functions. The sample will include examples of
figurative language in education service advertising from Instagram, Facebook, LinkedIn, and similar
social media platforms. The results will reveal the frequency of figurative language types employed
in education service advertising, their functions and theirimportance in promoting education services
on social media.
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This study investigates voiceless obstruent clusters in English, focusing on a recent claim that
English disallows adjacent fortis segments, a phenomenon governed by the proposed phonotactic
constraint: *fortis+fortis. Building on this assumption, this study draws primarily from linguistic
theory and research (Kiss 2017; Kiss & Szigetvari 2020; Szigetvari 2020), addressing topics such as the
linguistic systems of voicing and aspirating languages, grouping of segments, laryngeal phenomena,
features and oppositions, the potential problems posed by aspiration, syllabification, and laryngeal
assimilation, while also noting our transcription conventions. This study also explores two regional
varieties, Yorkshire and Durham English, which exhibit distinct laryngeal phonology.

To empirically test the phonetic behavior of voiceless obstruent clusters, the words absolute
and rhapsody were chosen. Given that the *FF hypothesis predicts that both words should contain an
underlying /bs/ cluster, a series of acoustic measurements was conducted using the software Praat,
drawing on various randomly selected recordings from YouGlish, followed by a statistical analysis.
The word absolute is standardly transcribed with a lenis+fortis cluster as /eebsalut/; however, rhapsody
is traditionally considered to contain a fortis+fortis cluster as /r&epsadi/, which may not be so.
Therefore, this study explores whether rhapsody should be (re)analyzed with /bs/ instead of the
standardly assumed /ps/, which is otherwise present in morphologically complex words, such as
knapsack [nep#sak/, the third experimental test item.

This study, in line with previous analyses, aims to challenge transcription conventions, which
may be grounded in orthographic tradition, since the findings indicate that fortis+fortis (FF) clusters
are phonologically unattested in rhapsody. A longer stop duration, smaller vowel-to-consonant
cluster and vowel-to-occurrence ratios, and a larger proportion and ratio of voicing into the stop
consonant provide statistically significant evidence to believe that /bs/ is a better underlying
representation of this cluster, supporting the hypothesis that English does not permit the segmental
grouping of monomorphemic fortis+fortis clusters. Thus, this study also argues for a reevaluation of
how such clusters should be represented (either as fortis+lenis or lenis+fortis), while keeping in mind
the reasons why pronouncing dictionaries may not follow this (potentially problematic when it comes
to surface representation) practice.
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The concept of reflective practice has gained a wide recognition in higher education not only
for its facilitative value to contribute to personal and professional development of future
professionals but also as the concept frequently addressed in attempts to solve the perennial problem
related to the theory and practice gap. As the extensive research on reflective practice in higher
education shows, to gain the benefits of reflective practice there should be opportunities for its
proper implementation in the curricula of the subjects delivered. Guided by the research question to
what extent a newly developed course in Vilnius University entitled as English for Academic Purposes
and Research provides the space for reflective practice, the current research study aims to investigate
the possible manifestations of reflective practice reflected in the course description. The method of
document analysis was adopted. The research data were analysed via the method of qualitative
content analysis looking for the possibilities emerging from the elements of the course design which
enable reflective practice and its practical enactment. The research findings demonstrate that the
overall design of the course, which adopts the action-oriented approach, and the activities, especially
case study analysis, discussions on various discipline-related topics, preparing a persuasive argument
on various discipline-related topics, and problem solving, are highly conducive to the implementation
of reflective practice. In conclusion, the conducted research paves the way for university-based
reflective practice to be further developed and practically applied.
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Das Phanomen Frau Ava. Zu einigen aktuellen Fragen der modernen Ava-
Forschung

Aleksej Burov
Universitat Vilnius, Litauen

Schlisselworter: Frau Ava, geistliche Dichtung des Mittelalters, apokalyptische Narrative

Die 1127 in den Annalen des Stiftes Melk erwahnte Klausnerin Ava ist die erste namentlich
bekannte Dichterin im deutschsprachigen Raum. Die moderne Forschung schreibt ihr insgesamt finf
Werke religiosen Inhalts zu: Johannes (445 V.) Das Leben Jesu (2265 V.), Die Sieben Gaben (150 V.),
Der Antichrist (118) und Das Jiingste Gericht (406 V.). Trotz der intensiven Beschaftigung mit dem
literarischen Nachlass von Ava seit der 2. Halfte des 19. Jh. sorgen ihre Werke bis heute fir eine rege
wissenschaftliche Diskussion. Mit dem geplanten Vortrag wird das Ziel verfolgt, die aktuellen Fragen
der Ava-Forschung zu skizzieren und dabei meine eigene Position vorzustellen. Das Spektrum der zu
besprechenden Fragen reicht dabeivon der Analyse der Umsetzung des Anti-These-Prinzips im Werk
Der Antichrist Uber die sog. Hieronymus-Frage und die Schilderung des 13. Tages des
Weltunterganges und bis zum Problem der literarischen Mehrsprachigkeit im Werk Das Jingste
Gericht.
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Architektur und Weltanschauung in der Reiseliteratur der Moderne

Thorsten Carstensen
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Schlisselworter: Reiseliteratur, Architektur und Text, narrative Vergegenwdrtigung

Spatestens seit Johann Wolfgang von Goethe in seinem wegweisenden Aufsatz ,Von
deutscher Baukunst" (1772) das Stral3burger Minster als Ausdruck wahrer Schonheit feierte, ist die
Architektur in der deutschsprachigen Literatur allgegenwartig. Insbesondere in Reiseberichten
spielen Architekturbeschreibungen naturgemdf® eine zentrale Rolle. Mit der zunehmenden
Individualisierung der Reisepraxis seit Ende des 18. Jahrhunderts kommt es dabei immer haufiger
auch zu einer subjektiven Literarisierung von Bauwerken: Nicht um eine enzyklopddische,
faktenbezogene Dokumentation geht es den Autor:innen, sondern um die erzdhlerische
Inszenierung von Wahrnehmungsprozessen, die durch die Prasenz eines Bauwerks ausgelost
werden.

Dieser Konstellation, aus der sich auch poetologische Reflexionen Gber mediale Differenzen
ergeben, widmet sich mein Vortrag mit Blick auf ausgewahlte Reisetexte der Moderne (1880-1930).
Im Mittelpunkt steht dabei erstens die Frage, welche sprachlichen und narrativen Mechanismen bei
der Vergegenwadrtigung des Architekturerlebnisses zum Einsatz kommen. Diesbeziglich wird der
Vortrag das vielschichtige Verhaltnis von Raum, Wahrnehmung, Erinnerung und lIdentitat
beleuchten. Zweitens gilt mein Interesse dem Zusammenhang von Architekturbeschreibung und
Weltanschauung. Denn gerade der Blick auf den fremden bebauten Raum, wie ihn die Reiseliteratur
praktiziert, steht im Zeichen einer Kultur- und Ideologiekritik, in der wesentliche diskursive
Strukturen der Moderne reflektiert werden.
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Schlisselworter: Uwe Timm, Fremdheit, Hermeneutik der Fremde

Im Zentrum des Interesses steht im Vortrag der Roman Morenga (1978) von Uwe Timm, in dem
eine Reise in die deutsche Geschichte (Deutsch-Sidwestafrika, 1904) erzahlerisch reflektiert wird.
Obwohl der Roman aus verschiedenen Perspektiven analysiert wurde, besteht eine vorherrschende
Tendenz, das Problem nur der kulturellen Fremdheit hervorzuheben. Das Ziel dieses Vortrags ist es
das Erkennen und Bewusstmachen von vielfdltigen Formen und Dimensionen von Fremdheit in
diesem Text. Als theoretische Grundlage dient in diesem Vortrag das Konzept zur Hermeneutik der
Fremde von Andrea Leskovec. Wichtig fir die Forschung ist sowohl die innertextliche bzw. die
aullertextliche Wirklichkeit (Hintergrund- und Kontextwissen) als auch die Inszenierung der
Fremdheit auf der strukturellen Textebene, die durch Verfremdung des Materials (Fiktionale Texte
werden neben authentische historische Dokumente gestellt) erzeugt wird.
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Generative Kl in den Geisteswissenschaften: Moglichkeiten und
Herausforderungen am Beispiel der Universitat Vilnius

Virginija Masiulionyté
Diana Sileikaité-Kaishauri
Universitat Vilnius, Litauen

Schlisselworter: generative kiinstliche Intelligenz (GKI), Curriculum, Geisteswissenschaften,
Germanistik, DaF

Es liegt auf der Hand, dass die generative Kl (GKI) die Bildungslandschaft verdndert hat und
Lehrkrafte in die Lage versetzt, neue Werkzeuge und Lehrmaterialien zu entwickeln, die auf ihre
spezifischen Bedurfnisse im Unterricht zugeschnitten sind (Mollick & Mollick, 2024). Andererseits
bringt die GKI auch viele Herausforderungen mit sich — sowohl auf der Ebene der einzelnen Kurse als
auch auf der Ebene des ganzen Curriculums — und diesen Herausforderungen muss begegnet
werden.Das Ziel dieses Vortrags besteht darin, die Rolle der GKI auf dem Gebiet der
Geisteswissenschaften am Beispiel der Universitdt Vilnius zu untersuchen.

Im Vortrag wird versucht, Antworten auf folgende Forschungsfragen zu liefern: Inwiefern und
auf welche Art und Weise werden die GKls von den Lehrkraften an der VU im Bereich der
Geisteswissenschaften genutzt? Welche Schwierigkeiten entstehen dabei und welche Lésungen
werden gefunden?

Zu den Forschungsmethoden gehdren die systematische Analyse der Forschungsliteratur und
eine Umfrage der Lehrkréfte zur Nutzung der GKI. Die Umfrage richtet sich and die Lehrkréfte, die
an der Philologischen Fakultat, der Historischen Fakultat, der Philosophischen Fakultat, der Fakultat
Kaunas und der Akademie Siauliai tétig sind.

Zum Schluss werden die Ideen fir die Neugestaltung geisteswissenschaftlicher Curricula
diskutiert, insbesondere die notwendigen Anderungen im Bereich der Studienmethoden und der
Leistungsbewertung.
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Eine frame-semantische und konstruktivistische Relativierung der Kategorie
der Kulturspezifik

Waldemar Nazarov
Johannes Gutenberg-Universitat Mainz, Université de Bourgogne, Deutschland

Schlisselworter: Angewandte Linguistik, Kulturspezifik, Frame-Semantik, Kognitive Linguistik,
Epistemologie

Die Verbindung zwischen Sprache und Kultur ist nicht nur durch die diversen Auffassungen des
Kulturbegriffs gekennzeichnet (Kroeber & Kluckhohn, 1963), sondern auch durch die verschiedenen
von Lévi-Strauss (1958) erfassten Wechselwirkungen der beiden Phdnomene. In der Angewandten
Linguistik wurde die kulturelle Komponente insbesondere von Reil3 und Vermeer (1984) thematisiert,
die den interlingualen Translationsprozess als einen eindeutig kulturellen Transfer definierten, der
heute in inter- und transkulturellen Praktiken wie der Lokalisierung und Transkreation zum Ausdruck
kommt (Schreiber, 2017), aber auch in umfassenden Analysen zur Kulturspezifik innerhalb der
Fachsprachenforschung (Reinart, 1993).

In diesem Zusammenhang hat sich in der germanistischen Tradition der Begriff der
Kulturspezifik herausgebildet, der u. a. Praktiken und Gegenstdnde bezeichnet, die in anderen
Systemen nicht in derselben Zusammensetzung existieren (Barmeyer, 2012; Kalverkdmper, 1996).
Die Etablierung dieser strukturalistischen Kategorie lasst sich im Hinblick auf die Unterscheidung
zwischen der Invarianz und der Aquivalenz (Albrecht, 2013) jedoch kritisch betrachten, zumal erstere
zwischen verschiedenen Sprachen generell abgelehnt wird. In diesem Beitrag wird daher fir eine
Relativierung dieser traditionellen Klassifizierung auf der Grundlage eines kognitiv-epistemischen
Ansatzes pladiert, der auf der Frame-Semantik und der Theorie des Konstruktivismus beruht. Eine
solche Betrachtungsweise, die anhand deutscher und franzdsischer Konzepte veranschaulicht wird,
kann jedes Prinzip des von Geeraerts (2006) entwickelten kognitionslinguistischen semantischen
Modells beschreiben und die allgemeine Einzigartigkeit der kulturgebundenen Sprache darlegen.
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Kl als Hilfsmittel fir die Formulierung der Suchanfragen in Korpora
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SchliUsselworter: Ki, Suchanfragen, Korpora, korpuslinguistische Methoden, DaF-Unterricht

Die ,KuUnstliche Intelligenz" (KI) erfdhrt derzeit grof3e 6ffentliche Aufmerksamkeit. Die rasante
Entwicklung in diesem Bereich erfordert nicht nur eine Untersuchung der Bedingungen,
Auswirkungen und Folgen der Kl in Gesellschaft und Wirtschaft, sondern auch grundsatzliche Fragen
zu ihrer Rolle.

Die Bedeutung von Korpusarbeit und korpuslinguistischen Methoden nimmt in der
linguistischen Forschung und im DaF-Unterricht stets zu, da sie es ermdglichen, sprachliche
Phdanomene umfassend und systematisch zu analysieren. Haufig arbeiten Forscherinnen und
Forscher mit einer grof3en Anzahl von Korpora mit unterschiedlichen Datensatzen und Strukturen.
Eine Herausforderung bei dieser Arbeit ist jedoch die Vielfalt der Abfragesysteme, die in den
einzelnen Korpora zum Einsatz kommen. Diese Systeme konnen komplex und heterogen sein, und
es erfordert oft einen erheblichen Zeitaufwand, ihre Funktionsweise zu verstehen und effektiv zu
nutzen. Jedes Korpus kann unterschiedliche Suchparameter, Syntaxregeln und Filteroptionen haben,
die man verstehen und beherrschen muss. Diese Unterschiede erschweren auch den Einsatz von
Korpora im DaF-Unterricht. Diese Vielfalt kann die Suche nach bestimmten sprachlichen Mustern
oder Phanomenen sowohl fir Profis als auch fir Anfanger schwierig und frustrierend machen, daman
viel Zeit damit verbringen muss, sich mit den Feinheiten der einzelnen Abfragesysteme vertraut zu
machen. Angesichts dieser Herausforderungen kann die Integration von Kl als Werkzeug zur
Formulierung von Suchanfragen in Korpora eine entscheidende Rolle spielen.

Um die Leistung der Kl bei der Formulierung komplexer Suchanfragen zu testen, muss sie
Zugang zu verschiedenen Arten von Informationen haben. In diesem Vortrag wird diskutiert, zu
welchen spezifischen Informationen die KI Zugang haben muss und wie die spezifischen
Aufforderungen formuliert werden muissen, damit sie sich als nitzliches Werkzeug bei der
Extrahierung der Belege erweist.
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Aquivalenz

Die literarische Ubersetzung erfordert ein Verstandnis des kulturellen Kontexts: der Normen
und kulturellen Werte, der Traditionen. Ebenso muss er den Stil des Schriftstellers wiedergeben. Die
Ubersetzung kulturspezifischer Elemente aus literarischen Texten ist daher eine sehr anspruchsvolle
Aufgabe. Der vorliegende Beitrag untersucht die Ubersetzungsverfahren, die in den Ubersetzungen
des autobiographischen Romans Mit Ballschuhen im sibirischen Schnee: Die Geschichte meiner Familie
(2005) von Sandra Kalniete und des Romans Warum hast du geweint (2007) von Dace Ruksane aus
dem Lettischen ins Deutsche verwendet wurden, und konzentriert sich dabei auf die
kulturspezifischen Herausforderungen der Ubersetzung. Das Ziel dieses Beitrags ist es,
herauszufinden, welche Ubersetzungsverfahren verwendet werden, um die Realien und
Kulturspezifika, einschlief3lich Metaphern, ins Deutsche zu Ubertragen, und welche Rolle sie im
Kontext der interkulturellen Kommunikation spielen.

Es werden die Ubersetzungen von Werken zweier lettischer Schriftstellerinnen aus
verschiedenen Generationen verglichen, wobei der Schwerpunkt auf kulturellen Besonderheiten
liegt. Durch die Untersuchung der Verfahren, die bei der Ubersetzung von

Realien und Kulturspezifika verwendet werden, kénnen Schlussfolgerungen dariber gezogen
werden, wie der Ubersetzer die Rolle von Metaphern im Ausgangstext bestimmen und die
interkulturelle Kommunikation erleichtern kann. Die Romane spiegeln die sprachlichen und
kulturellen Nuancen ihrer jeweiligen Epoche wider und bieten somit eine reiche Grundlage fir
Vergleiche. Im Rahmen der Analyse ensteht auch die Frage, ob die Schriftstellerin, die die Sowjetzeit
erlebt und beschrieben hat, Metaphern verwendet, die im sozio-politischen Kontext verwurzelt sind,
wahrend die zeitgendssische Romanautorin Metaphern verwendet, die mit modernen Themen
verbunden sind?

Der Beitrag setzt sich auseinander, wie der Ubersetzer mit Metaphern umgeht, die durch den
kulturellen Hintergrund Lettlands beeinflusst sind. Es wird analysiert, ob und wie es dem Ubersetzer
gelungen ist, die urspringlichen Metaphern und kulturellen Besonderheiten effektiv zu vermitteln
und die deutschsprachigen Leserlnnen anzusprechen.
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ABSTRACTS IN POLISH

Jezyk jako wartos¢ w reportazach Studia Historii Mowionej o dawnych
ziemiach wschodnich Il Rzeczypospolitej

Damian Gocot
Uniwersytet Marii Curie-Sktodowskiej w Lublinie, Polska

Stowa kluczowe: Studio Historii Méwionej, jezyk, reportaz, Il Rzeczpospolita, tozsamos¢

Referat jest poswiecony wybranym reportazom red. Czestawy Borowik (Studio Historii
Mowionej, Polskie Radio Lublin), ktéorych bohaterami sa ludzi zwigzani z dawnymi ziemiami
wschodnimi Il Rzeczypospolitej (ich obecnymi lub bytymi mieszkaricami badz ich potomkami).
Audycje mieszczg sie w nurcie historii mowionej, gdyz s3 oparte na nagraniach ustnych relacji o
przesztosci. Analizie poddane zostang wykorzystane w programach radiowych fragmenty narracji
$wiadkow przesztosci. Na ich podstawie dokonam analizy tego, jak osoby te rozumieja jezyk, jaka
stanowi dla nich wartos¢ i jaka role odgrywa w ksztattowaniu ich tozsamosci.
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Jezykowo- kulturowy obraz Bydgoszczy
Marta Hartenberger
Uniwersytet Kazimierza Wielkiego w Bydgoszczy, Polska

Stowa klucze: Bydgoszcz, mem, tekst multimodalny, stereotyp, etnolingwistyka

Referat jest poswiecony analizie jezykoznawczej stereotypu miasta Bydgoszczy zgodnie z
zatozeniami lubelskiej szkoty etnolingwistycznej. Baze materiatowg stanowig memy internetowe,
ktore traktuje jako teksty multimodalne. Dokonam analizy wartosciowania w jezyku i obrazie.
Okresle, zrodta zartu internetowego w stereotypowym prezentowaniu polskich miast. Celem
wystgpienia referatu bedzie proba odpowiedzi na pytanie, czy mozliwe sg zmiany w stereotypowym
postrzeganiu miast?
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ABSTRACTS IN RUSSIAN
MepeunToiBan knaccuky: . M. JocTtoesckmin. Hemouka He3saHosa.

Dagné Berzaité
BunbHioccknin yHusepcuteT, Jintea

KntoueBble cnoBa: Jocmoeackul, Hemoyka HessaHosa, Jocmoesckas, yumamesns, CUKBEN

ABTOp AOK/1aZa NpeAiaraeT 3aHOBO NPOYNTaTb AaBHO M3YYEHHbIV NePBbI MHOMOCIOXETHbIV
pomaH ®. M. [loctoeBckoro Hemoyka He3saHosa B KOHTekcTe aBTobMOrpaduyeckoro Hacaeauns
XeHbl nucaTens AHHbl IpuropbeBHol JlocToeBckon. Hapsigy ¢ ob6cyxaeHnsaMu Bepcuin paHee He
aKL,eHTMPOBAHHbIX NPUYNH He3aBepLUeHHOCTU/HAa3aKOHYEeHHOCTHM JaHHOro poMaHa [locToeBCcKoro B
AOK/Maje npeAsiaraeTcs NPOBeCTV NapasjieNlb MexXAy MepBOW 4acTbilo poMaHa O My3blKaHTe
EdumoBe n Temun dparmeHTamu JHesHukos v BocnomuHaHull xeHbl nucaTens, KOTopble B peLenLum
COBPEMEHHOr0 YnTaTe N, NPUBLIKLIErO K YTEHMIO MO-Pa3HOMY CKOHCTPYMPOBAHHbIX TEKCTOB, MOTYyT
BOCMPUHNMATbLCS Kak cBOeobpasHbIM CMKBE K He3aKOHYeHHOMY/He3aBepLIEHHOMY NPOU3BEAEHMIO.
Ha Bo3MOXHOCTb NpoBeseHMsA No406HbIX Napasnenei ykasblBaloT MHOTME TOYKMN COMPUKOCHOBEHMS
MeXAY CTO/Ib Pa3HbIMU NPOU3BEAEHNAMMU: UMEHA FrePONHU U BTOPOM XeHbl NUCaTeNs, MOAENN UX
noBezeHNa M aHaNorMYHble XW3HEHHble CUTYaLuu, ClOXeTHble coBnajeHus n T1.4. B goknage
NPOBOAUTCS MbIC/Ib, YTO BK/IIOYEHME XY/ 0XKECTBEHHOro TeKCTa B KOHTEKCT buorpadumn nucatens
SIBNSIETCS, C OAHOM CTOPOHbI, OAHUM M3 CNocobOB «3aBepLIEHUsI He3aBepLUEHHOro», C Apyromn,
pacwmpsieT BO3MOXHOCTW MPOYTEHUS KJACCUKKM, TAe ymTaTenb nosaydvaeT Gonblue «npas» U BCe
6onblue BTArMBaeTCs B NPoOL,ecC COTBOPYECTBa.
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MoxeT 1 aMUrpaHT bbITb NaTproToM? O IMPUYECKOn NoseMrKe AHHbI
AxmaToBoW v 'm3ennbl JlaxmaH

Jolanta Brzykcy
YHueepcuteT Hukonas KonepHuka B TopyHu, Mosblua

KnioueBble cnosa: AHHa Axmamosa, ['usenna JlaxmaH, pycckas smu2paHmckas u cosemckas no33us,
AAUMepamypHas N0AeMUKA, AUMepamypHaa KOMMyHUKayua

B goknage s npeAnpuHMMAlO MOMbITKY CPaBHUTE/NILHOTO aHa/u3a fByX CTUXOTBOpPeHU «PogHas
3em19» (1961) AHHbI AXMaTOBOM U «O Hel CTUXM HaB3pblA He COUMHSIEM...» (1963) M3ennbl JlaxmaH,
PYCCKOWM NO3TECChI-IMUIPAHTKUN NMEPBOMN BOJHBI.

CTuxoTBOpeHMe AXMaTOBOW, HamnMWcaHHOe 3a NATb /IeT 40 ee CMepTH, 3aMblKaeT HUTb ee
NNPUYECKMX pa3MblWaeHn 06 aMurpauum, HavaTyto ewe B npounssegenHnsx «MHe rosoc 6bi1. OH
3Ba/l yTewWHo...» (1917) n «He c Temu 51, KTo 6pocun 3emsto...» (1922). B aHanM3npyeMom TekcTe, Kak
M B Ha3BaHHbIX MpeALecTBYIOWMX €eMy CTUXOTBOPeHMsX, AXMaToBa 3aHs/la YeTKylo
AHTUIMUIPaHTCKY0 no3suumio. OHa o06BMHMIA COOTEYECTBEHHMKOB, MOKWMHYBWMKX CTPaHy, B
npeaaTenbCTBe, OTKa3asza MM B NpaBe Ha3biBaTb Poccuio cBoen poAMHOM U MPOTMBOMNOCTaBMUAA UX
TeM pPyCcCKUM, KOTOpble OCTa/ICb B CTPAHe W pasaeninauv ee Taxenyto cyaboy.

JlaxmaH, Manowu3BecTHas MNpeACTaBUTENbHULA MO33UM PYCCKOM MOC/EePeBOJIOLMOHHOM
3MUrpaLum, BbICTYNUAA B CBOEM CTUXOTBOPEHUMN OT MMeHU cebsi n apyrux bexeHues, onposepria
06BMHEHNs AXMaTOBOM, NOCYMUTaB UX HEOHOCHOBAHHbBIMU M 06MAHBIMK ANst SMUrpaHToB. Mo3Tecca
yTBEPXAAET, UTO YXOZ C POAMHbBI HE UCKOYaeT to6BM K HeWn.

Monemmnka No3Tecc paccMaTpMBaeTCs C NOMOLLbIO MHCTPYMEHTOB ONMCaTe/IbHOM NMO3TUKM
(UccneAyloTCA UX CTUAUCTUYECKME MaHepbl) U B UCTOPUKO—AUTEPATYPHOW MepcrnekTuBe, Kak
NnposiB/ieHNe packoaa pycckomn MTepaTypbl NocC/e 1917 rofa Ha MeTPonoAuto 1 gunacnopy, abdekT
C/NIOXHbBIX OTHOLUEHWA MeXAY ABYMS TeYEHWAMM, BMNETEHHbIMW B COBETCKMA MOAUTUKO—
NAEO0N0rMYeCcKMn ANCKYPC BTOPOM MONOBWMHBbI XX Beka. MeToa0a0rnyeckon OCHOBOW aHasiM3a
SIB/IAETCS TEOPUS IMTEPATYPHON KOMMYHUKAL, MW, COTIaCHO KOTOPOW CTUXOTBOPEHUS MPEeACTaBASIOT
coboi 06pa3sLibl KOMMYHUKATUBHOMO BblCKa3biBAHWS.
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Knaccuka Bcerga Bexnmsa?
HekoTopble pa3mbllLieHUs O NepeBoAe MECTOMMEHHbIX GopM obpalleHns B
NTaNbAHCKMX U3AaHUAX pomaHa AHHa KapeHuHa

Cinzia Cadamagnani
Universita di Pisa, Italy

KnioueBble cnoBa: 8e#/1uB0CMb, MeCmoumeHHble opMbl 06paujeHus, npakmuka nepesoda, pycckul
A3bIK, UmanbAHckul A3bik, AHHa KapeHuHa

B AaHHOM nccies0BaHMM Mbl COCPeA0TOUMMCA Ha GOPMax BEXJ/IMBOCTM, OTHOCALLUXCA K
NeKCUYeCcKoOMy YPOBHIO, M, B YACTHOCTW, WCCAeAyeM UCMO/b30BaHME MeCTOMMEHHbIX ¢opM
obpalleHnsi B pyCCKOM M UTa/IbSHCKOM s3blkax. B anoxy CpesHeBeKOBbst UTaNbAHCKUIA 3bIK, KaK U
APyrvie poMaHckume si3blku, Men buHapHyto cuctemy obpalyeHunst Ha ocHoBe 'tu/Voi'. MecTonmeHne
BEX/IMBOCTU 'Lei' pacnpoCTpaHMAOCh Yepes3 KaHLenapumn n Asopbl 3noxn BospoxaeHnsa v nosxe
6b110 yCMIEHO MCNAHCKOW Mogenbto. Takum obpasom, HaumHasa ¢ XVI Beka v BkAtoYast 6AabLyto
yacTb XX BeKa, UTA/IbIHCKUIA A3bIK MMEJT B CBOEM PacnopsixXeHUM Tpu MecTonmenus 'tu, Voi, Lei',
KOTOpble, He HaxoAACb BO B3aMMHOM CBA3M (0AMH obpallaeTcs K gpyroMy Ha 'tu', a Apyron Ha 'lei,
oAuH obpauwaetca Ha 'lei', a gpyron Ha 'voi' u T. 4.), ABASANCH NPOSBAEHUEM acCMMMETPUKN NO
BO3pacTy (pas/Myve B BO3pacTe), COLMaNbHOMY CTaTycy, MOy W YCNOBHOM 3MOLMOHANbHOM
cnTyaumm mexay cobecegHukamu. B Havane 1938 roga  dawmcTckun  pexum  3anpeTtun
ncnonb3oBaHue obpalieHnsa «Lei», Tak Kak OWMOBOYHO CYMTANOCL, YTO OHO MMEeT MHOCTPAHHOe
npoucxoxzeHue. Bo BTopoi nosoBuHe XX Beka NPONCXOAAT rnybokme nsmeHeHns B 06LLeCTBe, YTO,
COOTBETCTBEHHO, OTpaxaeTca Ha wucnonb3oBaHun ¢opm obpaleHns. PacnpocTpaHsieTcs
obpaleHmne «tu» B CUMMETPUYHBIX OTHOLIEHUSIX, TUMONOr NS KOTOPbIX 3HAYUTENIbHO PaCLIMPUAACh W,
Hanpumep, BK/IIOYM/IA OTHOLUEHWUS MEXAY MYXEM U XEHOW WAN MeXAY POAUTENAMU U AeTbMU,
KOTOpble B NepBOW NOJIOBMHE BEKa CYMTAIMCb aCUMMETPUYHBIMU U NPeAnoaaraam UCnoib3oBaHmne
«tu/Voi». Kak popma guctaHumnm 1 yBaxeHus npeobnagaeT ncnoab3osaHune «Lei», B To Bpems Kak
¢dopma «Voi» B OCHOBHOM XapakTepHa A5 LLleHTPasibHO-IOXHbIX UTanbsHCKMX gnanekTos (Molinelli
2019).

CoBpeMeHHbIN UTaZIbAHCKUI A3bIK CerogHa GakTU4eckn MMeeT TOIbKO OAHO MeCTOMMEeHNe
BexsamBoctn:  'Lei', Kkak M pycckMn  A3bIK  MMeeT  TOJbKO  MecTouMeHue  'Bbl'.
Llenbto 3Tom paboTbl sBnseTca wuccnejgoBaHve crnocoboB nepeBoga MecTommeHusi 'Bol' B
UTaIbSHCKUX M34aHUsX poMaHa ToscToro «AHHa KapeHuHa» B XX Beke. KOHTpaCcTUBHbIN aHau3
4acTMyHO onupaeTcs Ha nomolb HKPH, B KOTOpoOM, K coxaneHuio, NpeAcTaBaeH TObKO OA4MH U3
paccMaTpuBaeMbIX UTASIbAHCKMX NepeBooB —nepesod Mapun Bbsanku JlynopuHu (1993).
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Pycckume cTuxm B eBpenickon rpaduke n3 pykonmncHoro cobpaHma CumoHa
®upkoBuya Bubamnortekn Akagemum Hayk JInTebl M. BpybneBckux:
COLMOIMHTBUCTUYECKME aCcNeKTbl MHOrpaduUYHOro ObITOBaHUS pyCcCKmx
TeKCToB

Alexander Grishchenko
Ruprecht-Karls-Universitat Heidelberg, Germany

KnioueBble cnoBa: cnassHo-espelickue s3bikosble KOHMakmsl, espelickas epaguka, pycckull A3bIK,
kapaumsi Jlumssl, MexKyNbmMypHas KOMMyHUKAYUSA

B cobpaHum pykonucerr CumoHa O®upkoBuua (1897-1982), BbIAAIOWErOCH Ky/JbTYPHOro
AesATens NMTOBCKOM Kapaumckon oOwWmHbl 1 ra33aHa Tpakanckon keHaccol (F3o5 Bubavotekm
Akagemum Hayk JIntebl M. Bpybnesckux) xpaHuTcsa TeTpagka koHua XIX B., cogepxalyas, Hapagy ¢
TeKCTaMu Ha UBPUTE N KapanMCKOM A3blke, HECKO/IbKO PYCCKUX CTUXOTBOPEHWI, 3aMMCaHHbIX TakxKe
eBpencknMn BykBaMu: cpeam HUX, HanpuMep, NoNyAsapHbIA Ha BCEM NpoTsxeHUn XIX B. pomMaHc «$
B MYCTbIHIO Ya/19l0Cb OT NPEKPACHbIX 3JeWHNX MecT...» (1791) M. B. 3yboson. Mo cBoemy xaHpy 3Ta
TeTpaZka noxoxa Ha AeBUYMA anbbom, XOTs MOA ero BjajesbLa YCTaHOBWUTb MOKa He
npeacTaBaseTcs BO3MOXHbIM. Kpome pomaHca 3yb60BOM, WHble pyccKMe TeKCTbl, PaBHO Kak
MBPUTCKME U TIOPKCKME, AEHTUDULMPOBaATL NOKa He YA4a/10Ch, B YaCTHOCTM, Takue tobutenbckue
CTUXK (NpaBonNMcaHne HoOpMaan3MpoBaHo): «Kak Bpems MPUXOAUT MO CHACTbIO TYXUTb, [/ XOTb cBeT
LWIMPOKMI, @ MHe Herge XuTb. [/ 1 Ha cBeTe XUTb Kak cTan — [/ Hurge cyactbs He cbickan». Jpyrue
pycCKne CTUXOTBOPEHWUS 3acCTaB/AOT YCOMHUTLCH B TOM, YTO MX aBTOP B MOJIHOW Mepe BAajen
PYCCKMM $3bIKOM, TaK YTO MOXHO MNPeAMNONOXUTb, UYTO OHM OblAM HamnucaHbl Kem-TO U3
NnpeACcTaBUTENEN IMTOBCKON KApanMCKOM OB UHbI.

B npeanaraemom goknage 6yAayT npoaHannsMpoBaHbl CMocobbl 3amncyM pyccKOM peuu
eBpenckuMm byKkBamu B CPaBHEHUMU C APYrUMU aHaNOMMUYHbIMK caydasamu XIX B., npexae Bcero B
«TpuA3bIYHOM MOIMTBE» NyLLKOro Kapanma ABpaama Oupkosuya (Grishchenko & Shapira, 2021). Ha
mMaTepuase npeACTaB/€HHOro PyKONMCHOro cbopHmMka peKoHCTPyMpOBaHa f3bIKOBas U KyNbTypHas
CUTyaLMs B IMTOBCKOW KapamuMcKom obLmHe pybexa XIX—XX BB., rae BaxKHYt0 poJ/ib Ha4YMHaA UrpaTb
PYCCKUIA £3bIK (Hapsigy C TPagWLMOHHBIMW AN BOCTOYHOEBPOMEMCKUX KapamMOB si3blKaMu).
PaccmaTpurBaembli ClyYan npesCcTaBAsSeTCA A0BOJILHO BaXKHbIM A5 U3yUYeHUS MeXbA3bIKOBOTO,
MeXKYNbTYPHOrO Y MeXKOHPEeCCMOHaNbHOMO B3aUMOAEUCTBUA B UCTOPUM HapoaoB Poccuickon
UMNepun 1 B TUMOIOTMYECKON NnepcnekTnBe MoXeT bblTb COMOCTaB/EH, HanpMMep, Co CyYaamu
3aMnmcKn pyCcckMX TEeKCTOB apMsiHCKMMKM BykBamu: Tak, usBecTHa pykonucb XVIII B. ¢ Takoro poaa
3anncsamm, xpaHswasnca B MateHagapaHe (EpesaH).
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MNepeBoAbl U peuenumm No33um AHHbl AxmaToBou B Hesasucumown Jintee:
MWPOBOWN KOHTEKCT

Aliona Sofija Ivinskaja
Jlntea

KntoueBble cnoBa: /lumsa, no33us, Axmamosa, nepesod, peyenyus

Mocne BoOCCTaHOBAEHWS He3aBMCMMOCTM WM34AOTCA MepeBoAbl MOo33uM  AXMATOBOM
N3BECTHbIX JIMTOBCKMX MNO3TOB, KOTOPbIE HE MOT/IN B OTKPLITOM W NMOJIHOM BU/ e NOSBUTLCA Npexae.
OHM CTaHOBATCS 06BEKTOM COMOCTABUTE/NbHBIX UCC/I€A0BAHUIN B COBEPLIEHHO MHOM UCTOPUYECKOM,
KyJIbTYPHOM HaLMOHA/NbHOM U MUPOBOM KOHTEKCTE, YTO M IBISETCS OCHOBHOW Le/Ibl0 AaHHOMO
nccaeA0BaHMs.

BekoBon paBHOCTM nepeBoAbl Banvca Cpyorn Tpex CTUXOTBOpeHM AxmMaTOBOMW,
ony6/MKoBaHHbIX B 1998 I. VIHCTUTYTOM IMTOBCKOW IUTEpaTypbl B 5 TOME NPUYPOYEHHOrO K ero
ctonetuio CobpaHUIO COYMHEHWUI, OTKPbIBaAW M MOTUBMPOBAAN CaMble LUIMPOKME BO3MOXHOCTM:
npexse BCEro BbICOKMM, 3KBUPUTMUYECKUM, CTUXOBOW YPOBEHb CLLEHMYECKMX MepenoXeHun,
CO3BYYHbIX JIMTOBCKOM MeCcHe U BOKaJy, OObACHWMbIA 3HAHMEM HOBOM GpaHLly3CKOM U pyCCKOWM
MO3TUKM, @ TakXe My3blke YB/IEYEHHOrO CTUXaMW paHHen AXMaTOBOW MOJ0A0ro KOMMO3WUTopa-
mogepHucTa Cepres Mpokodbea (Sruoga, 1998, p. 98-100).

B 1994 r. HOguTa BaltuioHaliTe nybankyeT oKOHYaTeNbHbIA BapuaHT nepeBoga ,Requiem®
AXMaTOBOWN, Npou3BeAeHNe, NpeACTaB SOl ee HaMBbLICWMI B 3anaZHOW XPUCTUAHCKOM Ky/bType
XaHp 0 cTpagaHuax yenoseyecTsa (Vaicionaité, 2007, p. 340-357).

N3yyeHne nepeBogoB, 6Ouorpaduuecknux MaTepuanos, AHEBHMKOB MNO3TOB [eHpuka
Papayckaca, AnbdoHcaca Huka-HuaoHaca u psaga apyrux ToabKo HaumMHaeTcs. baarogaps UMeHHO
JIMTOBCKOMW 3SMUIPaLMu, eBPOMNeNCcKOM M aMepUKaHCKOM B X B3aUMHbIX KOHTAKTaX, MULIETCS UCTOpUS
BOCNpUATMI AXMaTOBOM Ha 3anaze B MeXBOeHHble 1 nocaeBoeHHble gecAaTunetusa (Nyka-Nilinas,
1996; Radauskas, 2009).

HyxgaaloTca B AOMOSHEHUSIX MUCC/AEAO0BaHUS MEPEBOAOB, WM CO3BYYHbIX C TeKCTaMu
AxmaToBol npousBegeHuin Tomaca BeHusoBbl. B cTaTbe paccmMaTpuBaeTcs NO3TUYECKMI OTKAMK
BeHui0Bbl Ha cMepTb AxmaToBolM B obpauieHHbix K Mocnudy Bpoackomy v mx obuieli namsaTtu
ctuxoTBopeHmsx (lvinskaja, 2021, c. 55-66; Silbajoris, 1997).

WNccnepoBaHne No3BoAsieT cAeaThb BbIBOJ, HTO TBOPYECTBO AXMATOBOM, KOTOPOE Bbi3biBa/10
WHTEepecC B JIMTOBCKOMN Ky/IbTYPHOM Cpege Ha NpoTsXkKeHWM Bcero XX Beka, MpoAo/mKkaeT bbiTb YacTbio
KY/IbTYPHbIX MPEeANOYTEHUN W B COBpPeMeHHOW JITBe, OAHAKO ee TBOPYECTBO B YC/IOBUAX
HesaBucumocT obpetaeT BO3MOXHOCTM OO6BEKTMBHOIO WCC/IEA0BaHUS UM HOBOrO MNPOYTEHUS,
NPYMEPOM TOMY — BKJIOYEHME JIMTOBCKMX MEPEBOAOB CTUXOB PYCCKOM MO3TeCChbl B COOPHMKM
MWPOBOM N0331K, Hanpumep, 3os10omas Jlupa: No33usa 3anagHoro mupa (Aukso lyra, 1990).
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MoTumB goporu B HoBenwwew pycckon npose (Baagummp CopokuH, BukTop
[MeneBunH)

Mateusz Jaworski
YHuBepcuTteT MMeHn Agama Muukeswnya B No3HaHy, MNoabla.

KnioueBble cnoBa: momus dopoau, conuncusm, UckyccmseHHbll uHmennekm, Bukmop [lenesuH,
Baadumup CopokuH

Llenbto faHHOro BLICTYN/IEHNA ABASAETCA MHTEprnpeTaLMsa MOTMBa J0POrv B COBPEMEHHOWM
pYycckov npo3e Ha npumepe nosectu Baagummpa CopokuHa «MeTenb» u pomaHa BukTtopa MNenesrHa
«MyTewectBre B IneBcuH». TuaTeslbHbIN aHaAM3 BbIOPaHHOro KOHTeKCTa BeAeT K cyrybo
METOZ,0/10rMUYECKMM PACCYXAEHNAM O 3HAa4YEHMM M aKTya/IbHOCTU TOMOCa 40POrn B TEXHO0rNYECKM
CBEpXPa3BUTOM PeaslbHOCTU ANCTONMYECKMX Npon3BeseHnit. K ToMy xe B cTaTbe 06CyxgaeTcs yXoZ
PYCCKMX NPO3anKOB OT TPaAMLMOHHO NOHMMaeMoro NpocTpaHcTBa TekcTa (bpanaH MakXewn), Tak
Kak myTellecTBMe repoeB B 06OMX C/lyvyasx OKasbiBAeTCA JMWb NPessIoroM As NOoBeCTBOBaHMSA
(ABHbIM  HaMeK Ha JIMTepaTypoLLeHTPU3M  eBPOMEenCKOM  Ky/abTypbl). 3Aecb  BaXHOM
MeTOZ0/10rM4eckor OMopolr pasMbIlLIEHUA B CTaTbe OKasblBatoTcs Tpyabl Xaka /Jeppuga wu
Mwuxanna Bepra, koTopble HenocpeAcTBeHHO BeAyT k 6onee raybokomMy NOHUMaHWUIO BbiIGpaHHbIX
XYZAOXeCTBEHHbIX TeKCTOB. [yTewecTBme reposi «KMeTeiM» 0Ka3biBaeTCst MHUMbIN ABUXEHWUEM, Lieb
KOTOpPOro B KOHEYHOM cyeTe He MOXeT ObiTb AoCTUrHyTa (cp. c noamoin «MockBa-leTyLwKmn»
BeHeaukTa EpodeeBa, HO 1 C 0f4HOUMEHHBbIMY TekcTamn JIbBa ToacToro u AnekcaHapa MNyLwkuHa).
OpHako nosectBoBaHMe B TekcTe COPOKMHA HE OrpaHUYMBaAETC  MHOMOYMCAEHHBIMM
NUTepaTypHbIMKU HaMeKaMu, Tak Kak 3aZepXKku 1 GuHabHas KaTacTpoda TeCHO CBA3aHbI C HOBbIMM
(C TOYKM 3peHNsi COBPEMEHHOr 0 YnTaTeNs) TeXHONI0rM4ecknumMmn nsobpeteHnamu. TekcT MNeneBrHa, B
CBOIO OYepe/b, Ha YPOBHe CloXeTa MOCTPOEH Kak TpaBesor, CO3/aBaeMblii B HEOTJIMYMMON OT
MaTepuanibHOM peanbHOCTN cUMy LK. K ToMy e GUKTUBHBIM aBTOPOM NOBECTBOBaHMA B GuHaNe
poMaHa OKa3blBaeTCs IMTepaTypPHbIN aropuTM, KOTOPbI OXOTHO packpbiBaeT CBOW NpUeMbl Nepej,
cammm cobon n umtatenem. MIHTepecHo, uTo nyTewecTBne Mapkyca, MOMUMO CBOEW JI0rM4eCcKon
cnoBecHoM $OpMbl, MOJHO HEOXMAaHHOCTeN Ha camoM 6a3oBoM ypoBHe. Hampumep, cam repon
OKa3blBaeTCA /Wb KOMMen (MAW KJOHOM, crejylolen peuHkapHaumeln) He Toabko lMopdupus
(d1KTMBHOrO aBTOPa pOMaHa), HO Tak>e ero r/1aBHoro onnoHeHTa —J/lomaca. Mtak, nyTelecTBeHHUK
B Mupe [leneBnHa OA4MH, a MPOCTPAHCTBO, MO3HABaeMOEe MM B pPaMKax ClOXeTa, — JMllb MUPaX,
ouepegHas 3/1eKTpoMarHmMTHas BosiHa B Kocmoce 4enosBeyeckoro Co3HaHms.
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XpOHOTON BOWMHbI: aHTUBOEHHOE NOC/IAaHME B COBPEMEHHOWN PYCCKOA3bIYHOM
Apame.

Elena Kurant
ArennoHckni yHmsepcuTeT, MNosbwa

KnloueBble cnoBa: aHmusoeHHas dpamamypaus, XpoHomon 8oliHbl, KpU3UCHOe CO3HAHUE,
cospemeHHas dpama, 3xo Jllobumosku

PycckossblyHasa aHTMBOEHHaA ApaMaTyprus 2022—2024 rof0B NOPOAMAa YHUKa/bHOE MO
cBOMM MaclTabam 1 3HaYeHUIO fBNeHKe «bpoasuero» TeaTpa B U3rHaHWUM Nog arngon gectusans
3xo Jllobumosku. YNTkn 1 obcyxAeHNsa TeKCTOB B paMkax pecTusass npowan B Mispanne, B Cepbuy,
B lepmaHuy, B [pysuu, B Typuum, B KasaxctaHe, B AsepbarigxaHe, B VicnaHum, Bo QpaHumm, B
OuHnsHANK, B DcTOHMMK, B MNoNblUe 1 B APYrUX CTPaHaX, CTAaHOBACL He TO/IbKO BaXHbIM 3/1eMEHTOM
WHTEerpaLmm aMUrpaHTCKON CpeAbl, HO TakXe NO3BO/AS aBTOpaM (Kak Tem, KTO SMUrpMpoBas 13
Poccuun, Tak 1 Tem, KTO ocTancs W nybankyeT TeKCTbl aHOHMMHO) MpeACcTaBUTb CBOW TEKCTbl B
ny6M4YHOM NPOCTPaHCTBE, BHE LieH3YpPbl M OrpaHNYeHnI. AHTUBOEHHas nporpamma 3xa /lrobumosku
— 3TO He TOJ/IbKO OCTPO aKTya/lbHble TeKCTbI, BbICTPaMBAlOLLMe KOHLeMNL Mo BOEHHON peasibHoOCTU U
CyL,eCTBOBaHMSA B HEM YAaCTHOrO, KOHKPETHOIO Ye/I0BeKa, HO Tak)Ke HeOoL,eHMMbIN OKYMEHT 3MOXH,
KONNEKTUBHOE CBUAETE/NbCTBO BpeMeHW. B Hawem JoknaZe Mbl MOMNbITaeéMcs Ha OCHOBE
KOMM/IEKCHOMO aHan3a M36paHHbIX aHTUBOEHHbIX M @HTUTOTAIMTAPHbIX TEKCTOB U3 penepTyapa xa
Jlobumosku («BaHs xuB» H. J/lInsopkmHon 2022, «Hanano >usoTHoe» H). TynukMHOM 2024,
«Common Shame» E. ABrycteHsik 2023, «/lyMCKPONIHT U AyMAMBUHI» A. [onoBuHa 2022, «Yek-
nunct» B. WapanoBa 2022 u gp.) cbopmyanpoBaTtb 0bpa3 KOOPAMHAT BPEMEHU U NMPOCTPAHCTBA
HOBOWM peanbHOCTM C ee NPOrpaMMHoOM dparmMeHTaLMein, MHOroronocmeM, obbl4eHHOCTbIO HaCUANS
n paspyweHus. [onb3ysice koHuenuuen M.M. BaxTuHa, XxapakTepusyiolen XpOHOTOM Kak
OHTO/IOTMYECKYIO  KaTeropuio,  Kak  HepaspblBHYO  CUCTEMY  B3aMMOCBA3AHHbIX U
B3aMMOODOYC/I0BNIEHHbIX  MPOCTPAHCTBEHHO-BPEMEHHbLIX  OTHOWEHWUM B MPOU3BEAEHUM, Mbl
NoMbITaeMCsi NPOCAeANTb OCHOBHblE KaTeropmMm XpoOHOTOMa BOWHbLI Kak BOM/OLEHUSA KPU3MCHOMO
BPEMEHM W NPOCTPaHCTBA B YKa3aHHbIX Bbile JpamMaTUYeckux npousBedeHusax. AHaam3 wu
XapaKTepucTmKa CTPYKTYpbl pamMaTnyeckmx TEKCTOB MHTEepeCytoLero Hac nepmMoja Ha TeKCTOBOM,
HaATeKCTOBOM M KOMMO3MLLMOHHOM YPOBHSAX NO3BOUT CPOPMYAMPOBaTb U 0606WMTb NPUHLUMLI
peanu3aunm KpU3MCHOrO CO3HAHMSA, AOMUHUPYIOLWEro B COBPEMEHHOW aHTUBOEHHOM ApaMaTyprm
Ha pyCcCcKOM A3blKe.
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Mamatb n NAEHTUYHOCTb B pYCCKOl\/JI ancrtonmun

Boris Lanin
YHusepcuteT uMeHn Agama Muukesuya B [osHaHu, MNosblua

KntoueBble cnoBa: namsme, ducmonus, udeHmu4yHocms, [ayxosckud, bbikos

Mosi npe3seHTauMs OCHOBaHA Ha MPeANO/IOXKeHUM, YTO MaMsATb B AMCTOMUU ABASETCS
bopMoW KoNNeKTUBHOWN NAeHTUYHOCTU. ITo «El Camino Real», «koposeBckas goporax», no KOTOpou
aBTOPbI ANCTONUIN NPUBAMXKAIOTCH K UAEe UAEHTUYHOCTU. B IMTepaTypHbIX AUCTONMAX pas3/inyHble
dopmbl TOTanMTapusMa npeactaB/ieHbl B MeTadopuyeckom dopmate. OHM BeayT K caeady
KO/INEKTUBHbIX TPAaBM U MOAYEPKMBAIOT MHOXECTBEHHOCTb CY6bEKTOB U JIMYHBIX BOCMIOMUHAHWN.
Mow paboTbl B 3TOM 061acTu cregytoT meTogonorum A, u f1. ACCMaHoOB.

MOCTKOMMYHMCTMYECKAs AMCTOMMYECKas J/iMTepaTypa MpeBpaTW/iacb B CBOEro poga
ncuxonornyeckyto GpernancTckyto KyleTKy, rae COBPeMeHHble MHTEeNNeKTYya bl U3/IMBAOT CBOU
CTpaxu W HeBpO3bl. ABTOpbl MPeBPaTUIM AUCTOMUIO U3 JINTEPATYPHOrO SB/IEHUS B METOZ
MOZe/IMPOBaHNA peasbHOCTU U M30b6paxeHus bamxanwero 6yaywero. Bopbba 3a namsaTtb u
3abBeHue N1eXXUT B OCHOBE AUCTONUYECKOM BUTBbI 3@ UCTUHY U 33 UAEHTUYHOCTb.

A cocpegoTounacs Ha aHTuytTonuax Amutpua Nnyxosckoro, Amutpus beikosa, AHbl Barnep,
AmuTtpus MopuyeBsa, dayapaa BepkuHa n HeKoTopbIX APYrux nucaTenen.
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K npobneme onpeaeneHums xaHpa: MeXAY 3/10M CATUPON U INTEPATYPHOU
¢yrom (B. LeHnaepoBuy, «Cono Ha paenten)

Eleonora Lassan
Vilnius University, Lithuania

B 2015 r. usgatenbctBo «Bpema» Bbinyctuno kHury B. LeHgepoBuya «Cono Ha daenter,
KOTOPYIO MOXHO OMnpe/einTb Kak MHOrFOXaHPOBYIO M MHTEPMeZna/ibHY0, NOCKOJbKY 34eCb CINANCH
BOEZAMHO coAepKaTe/ibHble 0COB@HHOCTN MOIMTUYECKOMN CaTUpbI U TpareAun, apca 1 GpaHTesn — ¢
OZ,HOW CTOPOHBI, @ C APYron — HeKOTOpble YepTbl My3blKa/ibHbIX MPOU3BEAEHWUI, B HaCTHOCTH, byru.
Bnepsbie TekCT NOABUACA B 2012 I. B XypHase «[longeHb. XXI Bek», pegaktupyemom b. Crpyraukmm,
HO He Bbi3Ba/ TOrAa LWMPOKOro pe3oHaHca, XoTa W 6bin noctaBneH B «/lpyrom TeaTpe»,
onpeAenMBLIEM ero XaHp Kak «kabape 6e3 My3blku 1 TaHLLEB».

B coobuweHnn noapobHo XxapakTepu3syeTcsi ClOXeT, MOCTPOEHHbIN KaK rpOTeCcKHOe
nsobpaxeHne JeNCTBUTENbHOCTY, WU KOMMO3MLUA, AEMOHCTPUPYIOLWas, MO MHEHWUIO aBTopa,
COOTHoLeHMe BepbasibHOro TekcTa ¢ Gyrom Kak My3bikaabHbIM NOMPOHNYECKUM NMPOU3BeAeHNEM.
HacTun KHUrM UMEHYIOTCA UTaNbAHCKUMU TepMUHaMK, 0603HavatoW MMM onpeeneHHbln Temn. Ecan
TeMN - 3TO COBOKYMHOCTb BCeX ¢aKTOpPOB My3blka/sbHOro ornyca: o6obuwéHHoe BocnpuaThe
TeMaTU3Ma, PUTMUKKN, apTUKYAALMK, «AbIXaHUA», KOHTpanyHkTa (Epstein, 1995), TO caenaHHoe
npeAnosioXeHne COOTBETCTBYeT M3bpaHHOMY, HO MOKa He OMUCAHHOMY XaHPy — BO3MOXHO, Mbl
MMeeM CaTUPUYeCKyto TParmKOMUYECKYyo My3biKalbHYO Mbecy, rAe My3bika/lbHas COCTaBAfoLWas
CKpbITa OT HENOCPeACTBEHHOrO BOCMPUATUA (BNpOYeM, NMOHATUE AnTepaTypHas dyra CerofHsa He
SAB/IIETCS Ype3Bbl4aNHO HOBbIM). [LOMUHMPYIOLL MM NPUEMOM NOCTPOEHNSA TEKCTA, Ha B3r/1/ aBTOPa,
AIBNAETCA KOHTPAMNyHKT: OHa M Ta e TeMa BeZeTCa Pa3HbIMM F010CaMM1 U3 «Pa3HbIX MPOCTPAHCTBY,
penpeseHTUPYHOLW X CTPYKTYPY coBpeMeHHOro obuecTtBa. M kaxabiv cpes oblecTBa npescTaBieH
onpeAenieHHbIM KOMMYHUKATUBHBIM perncTpoM. CUMBOJIMKA OTAe/IbHbIX 3/1eMEHTOB (B YaCTHOCTMH,
MMeHa HeKOTOPbIX MepCcoHaxel), He M03BOASET COrNaCUTbCA C MPEeA/IOKEHHbIM HEeKOTOPbIMU
KpUTUKaMK onpejenieHneM 3TOM KHUTM KakK «OTYassHHO 6e3HazeXHon». B TekcTe aKCMAUMLUTHO
npeAcCTaB/eHbl MHTepTeKCTyaslbHble CBA3KN «C0/10...» C KNAaCCMKOW MUPOBOW inTepaTypbl. MoxHO
CKasaTb, 4TO 3TO npoussedeHne Buktopa LlleHaepoBnya BNMCAHO B MWUPOBYIO KY/bTYpPHYIO
TPaAULMIO, Ncnob3ytolyto 0bpas gpenTbl Kak MHCTPyMeHTa, obaajatowero Marmyeckomn cuaom ¢
ambrBaNeHTHOM OLLeHKOM CTYXUTb J06pY AN MCTUTB 3a 3/10.
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3NMNOr MeXBOEHHOMW PyCCKOW INTepaTypPHOM XM3HM B BunbHioce

Pavel Lavrinec
BunbHiocckmit yHuBepcuTeT, J/InTea

KnioueBble cnoBa: BusbHioc, Bmopas muposas soliHa, 3apybexcHas pycckas aumepamypa,
UMepamypHas #U3Hb, Pycckoe paccesHue

BusbHioC B 1920-e — 1930-€ rogbl 6611 40BONBHO KPYMNHbIM O4arom pyCccKon MTepaTypHOM
XU3HU MexBoeHHoM Mosblun. Korga oHa npekpatuaack? — OTBeT c/iefyeT nckaTb Npexze Bcero B
apXMBHbIX JOKYMEHTaX, NepuoAmnke 1939—1961 1 NocaeAytoLmx rosos, Memyapax. Havano Bropoi
MWPOBOM BOWHbI, KOrfa 4acTb YYaCTHWKOB PYCCKOM SIUTEPaTYpHOM XM3HWM normubna mam Gbina
penpeccrpoBaHa Npy NepBoi COBETCKOM OKKyNaLMK, CTana 04eBUAHBIM pybexxom, HO He dpUHaNoM.
B ycnoeuax coseTusaumm JINTBbl B 1940-1941TT. OAHU PYCCKME ANTepaTopbl, TeaTpasibHble U
obuwecTtBeHHble gesTenu (M. KaueHenbcoH, C. Hanbsany, C. MoBosoukui u gpyrue) nposisuamn cebs
y4acTMeM B COBETCKMX BW/IbHIOCCKMX raseTax, Apyrue (M. BoxepsaHos, T.CokosoBa) 6blan
penpeccrpoBaHbl. Bo Bpemsi Hemeukon okkynaumu C. HanbsiHY cOTpyAHUYaN B HALMCTCKOM raseTe
«3a poauHy», 3aTem bexan B [epmaHuIO, B 1945T. BepHyacs B BunbHioce u, cyaa no ero
CTUXOTBOPEHMUAM CpeAun apXMBHbIX A0KYMeHTOB J1.[Mpbl, NblTancs BEPHYTbCA K /MTepaTypHOU
paboTte. OpHako B 1947r. OH 6bl1 apectoBaH W B 1948T. NPUroBopeH K AeCATW roAam
NCNpaBUTENIbHO-TPYA0BbIX Narepen. K Tomy BpeMeHU pycckas aMtepaTypHas XusHb B BusbHioce 1
nTepaTypHOe TBOPYECTBO Ha PYCCKOM fi3blke B MPeXHWX popMax CTain HEBO3MOXHbIMU. Pe3ko
M3MEHWU/ICS COCTaB YYaCTHUKOB JIUTEPATYPHOM XWU3HW N ee xapakTep, NepemMeHam nojBeprivchb
CTaTyC PYCCKOW AUTEpaTypbl M M3AaHMM Ha PYCCKOM fA3blKe, OTHOLWEHMAX C JUTepaTypHOM
MeTpono/siMen W MeCTHOW JAuTepaTypHOM cpeson. Brpouem, HEKOTOPbIM MPOAO/KEHNEM
BUJIbHIOCCKOM PYCCKOM /INTEPaTYpPHOM >KM3HU MEXBOEHHOro rnepuoja CTajna JesTeNbHOCTb
C. Mosonoukoro u I'. CoproHuHa B Jloasu: MNoBosoLkui B rasete «Pycckuin ronoc» nog pegaxkumen
M. OpbeBa (04HO Bpema xua B BuabHtioce, y4acTBoBaa B MECTHbIX U34aHUAX) U B XXYpHaie «3BEHO»
BbICTYMaa CTaTbsIMW Ha TeaTpaJ/ibHble TeMbl U MeMyapHbIMW ovepkamu, COProHMH — CO CTUXaMu U
nepesogamu. COProHuH BbINyCTUA psag COOPHUKOB CTUXOB U MPOBOAMA CBOM NO3TUYECKMNE Beyepa.
Takum obpasom, BTopasi mMupoBasi BOMHa W paguKasibHble 0b6LeCTBEHHO—NOUTUYECKME
TpaHchOpMaL MM 1940—1941 I'T. MPEKPATU/IM NMPEXHIOK PYCCKYIO IMTEPATYPHYHO XM3Hb B BunbHioce,
HO ee OTro/10ck 0bHapYXMBaOTCS B MOC/IeBOEHHOM [MosbLue 40 cepesmHbl 1960-X IT.
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Llenb AaHHOro wucciesoBaHWA — pPacCMOTPETb OCHOBHble NpobsieMbl B YCBOEHUM
MPUCTABOYHBbIX I/1aro/1I0B B CTPEM/IEHWMM ONTMMU3MPOBATb NMPOLLECC NPENOAaBaHUS PYCCKOro A3bIKa
KaK MHOCTPAHHOIO UTaNIbSHCKUM yYaLlumcs.

Fnarosbl C MPUCTaBKaMK, LWMPOKO PACMPOCTPaAHEHHble B PYCCKOM s3bike, obnagatoT
C/IOXKHOCTbIO, MOCKOJIbKY MO Pa3yMeBatoT BaXKHYI0 B3aMMOCBA3b MEXAY JIeKCUYECKOM, BUAOBOM U
aKLMOHA/bHOM CeMaHTMKOM. B yacTHOCTH, npouecc npeduKcaLMm NopoxaaeT TPy TUNa r1aro/oB
(Anaa, 2012): @) BUAOBbIE Napbl (HAaNpUMep, NUCaTb —HaNMcaThb), B KOTOPbIX NPUCTaBKa He N3MeHsaeT
Jlekcuyeckoe 3HaveHue rnarona; 6) cneunannsmpoBaHHble NepdekTUBbI, B KOTOPbLIX MPUCOEANHEHNE
NpUcTaBkM MoAMdULMPYET 3HayeHWe rsarosna (Hampumep, NucaTb — MepPenucaTb); B) cnocobbl
rN1aro/bHOro AeWCTBUS, B KOTOPbIX MPUCTaBKa A06aBAseT akuMOHa/bHOe 3HayeHue (Hanpumep,
3BEHETb — 3a3BEHETb, CM. 3a/M3HAK, MukasnsH, LLimenes, 2015). B utanbsiHCKoM si3bike, B OTIMYME
OT PYCCKOro, CEMaHTUYECKNE KaTeropmun BUZa U cnocoboB riaro/ibHOro AencTBms BblpaXeHbl Npu
MOMOLLM APYrMX MEXaHWU3MOB (Hampumep, Yepes UCMOo/Ib30BaHWE Pa3HbIX BPEMEHHbIX GOopM nan
YCTOMYMBLIX BblpaXeHuM, cM. Bertinetto, 1986), 4To 3aTpyAHSET YCBOEHWE PYCCKUX F1aro/oB C
NPUCTaBKaMM UTANbAHCKUMU CTYAEHTAMM.

MpUHMMasn BO BHUMaHWE Lielb UCCe0BaHUs, HaMK bbi1 pa3paboTaH Ka0y3-TeCT, KOTOPbIM
6611 NpoBeAEeH CpeAun CTYAEHTOB UTA/IbAHCKUX YHUBEPCUTETOB, BAAZAEIOLNX PYCCKUM A3bIKOM Ha
YPOBHSAX OT A2 10 YPOBHS HOCUTENS.

Pe3y/ibTaTbl NOKA3bIBAOT, YTO Y4YaLLMeCsH aKTUBHO UCMO/Ib3YIOT MPUCTABKK, HO KOJIMYECTBO U
NPaBUbHOCTL UX ynoTpebieHns 3HauuTesbHO BapbupytoTcs. MMpu obpasoBaHUM BMAOBbLIX Map
npedpukcauma B OOMbWKMHCTBE C/AyyYaeB Oblla MpUMEHEHA MNpPaBWIbHO, TOrga Kak B
Creumann3npoBaHHbIX nepdpekTnBax M cnocobax AeNCTBUA 4alle BCTPEYASUCb NMPUCTABKK, He
COOTBETCTBYIOWME  HOpMEe  ynoTpebsieHus, waM  nepepopMy/IMPOBKM,  BK/OYaloWMe
JOMOIHUTE/IbHbIE IMHIBUCTUYECKWE eANHULbI. Takas 0CO6EHHOCTb CBUAETE/IbCTBYET O TBOPUECKOM
CMOCOBHOCTM pecnoHAEeHTOB K MCMO/Ib30BAaHUIO NpeduKcaLmm AN CO34aHUA HOBBIX M1aro/bHbIX
¢dopm. Kpome 3TOro, cornacHo pesynbTaTaMm, MexaHW3Mbl npedukcalmm okasbiBatoTcs Gonee
C/IOXHBIMU B KOHTEKCTE YCBOEHUS CMeLMaan3mpoBaHHbIX NepdekTUBOB 1 CNOcob0B AENCTBUSA, YEM
BMAOBbIX Map. Ob6bAcCHeHWe 3TOMy pe3y/bTaTy, Ha Hal B3rAsj, 3aK/4aeTcs He TO/bKO B
HeJ0CTaToOYHON CHOPMUPOBAHHOCTU IEKCUYECKOM KOMMETEHL UMW Y CTY,EHTOB, HO U B KOTHUTUBHOM
Harpyske, CBA3aHHOW ¢ 06paboTKoM CTPYKTYP, HAXOASLMXCA HA NEPECEYEHUN MEXAY JIEKCUKOW,
rpamMMaTMKON 1 NparMaTukom (cMm. Sorace, 2004).
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B agoknage npeanaraetcsi 0630p COBpPEMEHHBIX MOAXOAOB K WM3yyeHUo ¢eHOMeHa
aprymeHTaLumn u genaeTcs BbiBOA O TOM, YTO B3aMMOMNOHMMaHWe 60/IbLIMHCTBA UCC/IeA0BaTENEN,
paboTaloWwmx B pasHbiX pycnax, 3MXAETC Ha NpeACTaB/eHWsX O TOM, 4YTO, BO-MepBblX, He
LesiecoobpasHO paccopTMPOBbLIBATL apryMeHTbI Ha JIOrMyeckue, Kak MakCMMasibHO A 0Ka3aTe bHble,
W iexall e BHe rpaHuL, JIOTMKM, KaK BTOPOCOPTHbIE. BO-BTOPbIX, TE3UC M apryMeHTbl YacTO BBOAATCS
B TeKCT UMMIULUTHO, T.€. OHU He AO0JXHbl 6biTb BepbannsosaHbl (415 TOro, 4Tobbl TekcT bl
MAEHTUOULMPOBAH KaK  apryMeHTaTWBHbIN). B-TpeTbux, CpeACTBOM  aprymeHTaTMBHOIO
BO3JAENCTBUSA Ha MoJyyaTenss ABASETCA TEKCT B LUIMPOKOM CMbIC/e: Kak KOHKPETHble peyeBble
BbICKa3blBaHMWSA, TaK U COBOKYMHOCTb TEKCTOB, Kak BepbasibHbIM TEKCT, Tak U HeBepbasibHble 3HAKM.

Bo BTOpoM 4acTn fok/iasza Ha npumepe npeasbibopHoro auckypca Jintebl U Cepbun
MOKa3aHo, 4YTO KJ/IaCCUYECKUNA PUTOPUYECKUI MOAXOZ B KOTHUTMBHOW MNapagurMe Mno3BoAseT
MoOJlyYUTb OTBET Ha BOMPOC, KAKOBO COCTOSIHME COBPEMEHHbIX MOJIMTUYECKMUX YMOB U LLEHHOCTM
obuLecTBa, B paMKax KOTOPOro OCyLL,eCTBASETCA apryMeHTaLus.
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O6beKTOM Hallero 3y4yeHus CTaHeT IK3UCTEHL MaIbHO-NCUXON0rNYeckas CocTaBasoLWas Tparnsma
6bITMS AMYHOCTKM B Nbecax A.MyanHoBuY. PaccmaTpuBas KaTeropum Xy0XKeCTBEHHOrO CO3HaHUS B
ApamaTypruv AeicTBUSA Tpex Nbec, COCPeAO0TOUYMM BHUMaHME Ha TOM, KaK NPeACTaB/eHO U Kakue
dopMbl ApamaTypruyeckoro BonJowWweHUs npuobpetaeT npeogoseHve TpaBmbl repoem. OnbIT
nepexwuBaHusa TPaBMaTUYECKOro NPOLLAOro Kak ¢paTaNbHOM HecnpaBeMBOCTU ONpesensieT IMHUI0
noBeAeHNs1 repoeB B HAcCTosEeM, XapakTep KOHPAMKTE W pasBUTUA AEUCTBUS Mbec.
HenpeogonnmocTb Tparnsma 6biTns, 0co3HaHHasa reposiMu, 0bycnaBanBaeT NOCTPOEHME CIOXETOB
nbec, HaNOMMWHaILWMX MenoApamsl. JipamaTnyeckoe fencTBMe pa3BMBaeTCs Kak IMOLMOHA/bHOe
npeogosieHre: KOMMAEeKCa >XEepTBbl CMUPMBLUENCS C YHWXKEHMeM Ib3ol («3emas Dnb3bly),
sroueHTpuamMa — ANNOW, Tak W He AobuBluencs B3aMMHOCTM OT tobMMOro 4esnoBeka,
(«ComHambynnsm»), obmabl U MecTn HacTeHbkK, NeByeckas Kapbepa KOTOPOM He COCTOSNAacCh M3-3a
MyTaLum rosnoca («Xop XapoHa»).

B ctoxeTax nbec pacrnosHalTCA CUTyauMu MNPeoAosIeHUs YCTAaHOBJ/IEHHbIX 0b6LeCcTBOM
rpaHuL, B MCUXONOrMYECKOM, KyJ/IbTYPHO-COLMaAbHOM, (U3MONOrnMyeckoM acnektax. [Mpuuem
pasBMTUe AeMCTBMUA 3a4acTylo CBA3aHO C 3CTeTM3alLnen TpaBMbl reposMu. B nbece «Xop XapoHa»
HacTeHbka nblTaeTca npeososieTb KOMMJEKC >XepTBbl, COBeplias akT Bo3mesaus. Ybusas
BOCMUTABLUYIO ee CecTpy, repouHs paspyluaeTt cebs. Tparnyeckas ciy4anmHoCTb (MoTeps rosoca)
obopaumBaeTcs daTasbHOM HErOTOBHOCTBIO «MPUMUPEHUA» C AeNCTBUTE/NIbHOCTBIO, Bbi3biBAET
AECTPYKTMBHOE MNOBeJeHWe repouHW. MOXHO npeanosioXuTb, UYTO ApamMaTypr npeacTaBiseT
3K3UCTeHLMalbHOe COCTOAAHUNE Yel0BeKa, OCO3HaBLUEro Hen3beXHOCTb KOHPANKTA C MUPOM.

JpamaTtypruyeckmin KOHPAMKT pa3BOPauMBaeTC B CBA3M C Pas/MYHbIMKM - popMamu
NpeoA0IeHUS TPABMbI: KOHCTPYKTUBHBIMU U A eCTPYKTUBHBIMMU.
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O61beKkTOM Halero M3yyeHUsi CTaHeT 3K3MCTeHLNaIbHO-NCUX0A0rnYeckas CoCTaBAstoLWas
Tparnsma 6bITMa AMyHOCTM B nbecax A.MyanHoBMY. PaccmaTpmBas KaTeropmm xyz0XeCcTBEHHOMO
CO3HaHMWA B ApamMaTyprum AenCcTBus Tpex Nbec, COCPesoToUNM BHUMaHWE Ha TOM, Kak npescTaBaeHo
n kakve bopmbl ApamaTypruyeckoro BOMJoWeHUs npuobpeTaeT npeoAosieHne TpaBMbl repoem.
OnbIT NepexnBaHNa TpaBMaTUYECKOro NPOLWIOro Kak ¢paTasibHON HecrnpaBeA/IMBOCTU onpejensieT
JMHWIO NOBeJEeHUs repoeB B HAcCTOsILEM, XapakTep KOHPMKTa W pasBUTUS AeNCTBUS Mbec.
HenpeogonnmocTb Tparnsma 6biTns, oco3HaHHasa reposMu, 0bycnaBanBaeT NOCTPOEHME CIOXETOB
nbec, HaNOMUHAIOLWMX MenoApambl. JpamaTnyeckoe gencTBre pa3BMBAETCs Kak IMOLMOHAbHOe
npeoAosieHMe: KOMMAeKCa XepTBbl CMUPUBLUEMCA C YHUXeHMeM Snb3or («3emMnsi D/b3bi»),
sroueHTpuamMa — A/OW, Tak W He JobuBlWeENCs B3aUMHOCTM OT JOBUMOro Yenoseka,
(«CoMHambynn3m»), 0buabl n MecT HacTeHbkK, NeBYecKkas Kapbepa KOTOPOW He COCTOsA/1ach MU3-3a
MyTaumm ronoca («Xop XapoHa»).

B ctoxeTax mbec pacrnosHaloTCAa CUTyaLMu MNPeofOo/IeHUA YCTAaHOBJ/IEHHbIX 0b6LeCcTBOM
rpaHuL, B MCUXONOrMYECKOM, KyNbTypPHO-COLManbHOM, ¢u3nonornyeckom acnektax. Mpuuem,
pasBuTUe AeMCTBMUSA 3a4acTylo CBSA3aHO C 3CTeTM3alLMen TpaBMbl reposiMu. B nbece «Xop XapoHa»
HacTeHbka nbiTaeTcss npeofosieTb KOMMJEKC >XEepTBbl, COBeplias akT Bo3me3aus. Ybusas
BOCMUTABLUYIO ee CecTpy, repounHs paspyliaeTt cebsa. Tparvyeckas cny4yarlHoCTb (MoTeps rosoca)
obopaunBaeTcs daTasbHOM HErOTOBHOCTbIO «MPUMMPEHUSA» C AEUCTBUTENBHOCTBIO, Bbi3biBAET
AEeCTPYKTMBHOE noBejeHne reponHn. MOoXHO npeanonoXuTb, YTO ApamaTypr npeacTaBaseT
3K3UCTeHLMaIlbHOe COCTOSIHUE YeI0BEKa, OCO3HABLUEr0 HeN36eXHOCTb KOHGANKTA C MUPOM.

JpamaTtypruyeckmin  KOHGAMKT pa3BOPaAYMBAETC B CBA3M C Pas/IMYHbIMKM - PpopMamu
npeoso0aeHs TPaBMbl: KOHCTPYKTUBHbLIMW U A€CTPYKTUBHbIMMU.
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Bopwuc MactepHak kak cybctuTyT Lekcnmpa B no33mm AHHbI AXMaTOBOM

Galina Michailova
BuabHiocckmit yHuBepcuTeT, J/InTea

KntoueBble cnosa: Axmamosa, LLlekcnup, lMacmepHak, onocpedosaHHoe obpawjeHue

Joknas Bk/OYaeT HECKO/IbKO 3aMeyYyaHWi, KOTopble WMEIOT OTHOLWeHWe K Teme
onocpesoBaHHoOro obpatieHns AxmaToBon K TBopuecTBy Lllekcnupa, To ecTb K TeM anu3oAam ee
XY£,05K€CTBEHHOI O MUCbMa, KOTA,a OHa OPUEHTUPOBAJIACH HA YXKE UMEIOLLUIACS B PYCCKON InTepaType
LIeKCNUPOBCKMUM LIUTATHBIN KOMMeKC. B HalweMm cayyae — Ha «wekcnupusm» MactepHaka.

1. BogHom n3 dparmeHToB «loambl 6e3 epos», rae «aBTop NpoBo3raallaeT cebs npegMeTom
cBoero cobcTBeHHOro noHumanus» (P. de Man), AxmMaToBa MCMO/b3yeT LEKCMUPOBCKYHO
aHanoruio, onupasch Ha obpas, NpesCcTaBAeHHbIN TObKO B OHOM PYCCKOM MepeBoje — B
nepesoge «amaeTa» [lacTepHakoM B 1939—1940 IT.

2. WccnepoBatensiMmum oTMeyeH 1 NpoaHaAn3MpoBaH aNUrpad K KHMre AXMaToBOn «TPOCTHUK»
M3 paHHen pejakuuu cTuxoTBopeHus [MacTepHaka «Famnet» (1946). Ho oT3BykM 3TOro
CTUXOTBOPEHMSA eCTb B ee CTUXOTBOPHbIX NOCBAW eHMAX [acTepHaky 1947 (1958) 1 1960 rT.

2a. «[lepeTekatowen» LUTaTON («MOJIEHME O Yalle»), OTCbUIAOWEN WU K
nHTepnpeTauun obpasa Mamneta lMacTepHakom, n k EBaHresnuio, AxmaToBa MNOAK/IOYAETCA K
pyccKom Tpaauumm uctonkosaHmsa MamaeTa.

26. MocpeacTBOoM cpaBHeHWs cyabObl MO3Ta-MpoBUALA CO CTPAHHUYECTBOM
ocnenwero Laps d4una n obpasa «30/10TOr0 M KPbJIAaTOro» «myTu» K «BbllWHEN Bose» AXMaToBa
CKpelMBaeT MOTMBbI CyAbbbl B €e XPUCTUAHCKOM U aHTUYHOM TOJIKOBaHUW. ITO KOppeanpyeT C
HoBo3aBeTHbIMM anto3nsMU B CTUXOTBOPEHUN «[aMaeT» 1 BbIBOAWT AXMaTOBY K ram/eTOBCKOM
npobsaeme cBobogbl Bbibopa 1 HEO6XOAMMOCTU.
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CoBeTckas NOBCeAHEBHOCTb Nepuoaa «otTenenm» B noBectsix Onera XaHeesa
«Y Tebs Bnepeam Xun3Hb»

Valerii Panasiuk
BunbHiocckmit yHuBepcuTeT, J/InTea

KnioueBble cnoBa: 66im, 2azema, 20pod, noscedHeB8HOCMb, pedakyus

MoBCeAHEBHOCTb  BASIETCA  NPEAMETOM  MEXAWUCLUUMAMHAPHBIX  UCCNeAOBaHUM  ©
npeanosiaraeT UCNO/b30BaHNE MHCTPYMEHTApUA Pas3/IMyHbIX OTpacaen ryMaHUTapHou Hayku. Mpu
3TOM MaTepuasoM AN OCYLLeCTBAEHUS Hay4HbIX W3bICKAHWMA CTAHOBATCA [JOKYMeHTasIbHble,
MeMyapHble, nybanumcTnyeckme n XyAoxecTBeHHble TekcTbl. OANH M3 TaKOBbIX - TEKCT NOBECTU
Onera XaHeeBa «Y Tebs Bnepeau xu3Hb», onybankoBaHHOW [OCyAapCTBEHHbIM M34aTENbCTBOM
XyAOXeCcTBeHHON AauTepaTypbl JlutoBckom CCP B 1962 rogy. Hannume B Hem «BHeLiHe
BTOPOCTENEHHON, HO MO3TOMY M AOCTAaTOYHO JOCTOBEPHOW MHGOPMALUM O BbITOBLIX peanusax»
(Hatanbst JlebvHa) no3BosiieT BOCCTAHOBWUTb OTAA/IEHHYIO BO BPEMEHW «MNOBCEAHEBHOCTbY
KOHKpeTHOro ypbaHucTnyeckoro obpasoBaHus, a UMeHHO BuabHioCa, B Nepnog Tak Ha3biBaeMoMu
«XpylieBckon oTTenenm» pybexa 1950-1960-x rogoB. B pesynbTaTe ocylwecTBAEHUN
MeXAMNCLUNIMHAPHOTO NOAXOAa YAaNocb: — C y4yeToM YypbaHWCTUYeCKMX nokasaTesen MU
COLMOKY/IbTYPHbIX OCOBEHHOCTEN YCTaHOBWUTbL aBTOPCKYI WAeHTUUKaLMo BuabHioca Kkak
«npocTpaHcTea NpoBMHLMMY, BTOPUYHOrO NO OTHOWeEHUIO K LleHTpy n oT Hero 3asucsuiero (B
cucTemMe KoopAuHaT Teopun naHawadTHOM repmeHeBTUMKM Bragummnpa KaraHckoro); - BbISIBUTb
cneyndurKy NoBCEAHEBHOrO CyLLeCTBOBaHUA KOHKPETHOro npodeccnmoHanbHoro coobujectsa —
peaakumm raseTbl «CoBeTckas MNpubantuka», npoobpasom koTopoi aBaseTca «CoeTckasn J/Intea» —
neyaTHbln opraH KommyHucTuyeckon naptum JiutoBckon CCP  (KOMMapaTuBHbIA - MeTOZ
mTepaTypoBeeHns); - OnpeaennTb Ky/bTypHble MPUOPUTETHI Y€/0BEKa, ero MnoBejeHYeckue
MOZe M B NPOCTPAHCTBE KOHKPETHOro ypbaHMUCTUYECKOro J10KyCa, CNeKTp NpesoCcTaBaseMbIX eMy
YCAyr, YAO0BNETBOPSAIOWMX PU3MYeckme 1 AyxoBHble NOTpebHOCTM, 0CO6EHHOCTM OpraHM3aLum ero
bbiTa B ycnoBuAx 060CTpeHUs KOHGAMKTA MeXAy peannsmMuM COBeTCKOro obpasa XM3HU M
yCTaHOBKaMM YyXzoln emy Oyp>KyasHOM «MAe0nornv MaccoBoro notpebnexHus» (B nepcnektuse
TEOpUU KYNIbTYPHbIX NpruopuTeToB MNeTpa Banna n Anekcangpa leHuca).
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MHoros3bl4Has BOCTOYHOC/aBAHCKas nekcnkorpadus XVI —Havana XVIII Beka

Pavel Petrukhin
Ruprecht-Karls-Universitat Heidelberg, Germany

KnloueBble cnoBa: ucmopusi BOCMOYHOCAABAHCKUX AUMEPAMYPHbLIX A3bIKO8, AeKcukozpagpus,
cnosapb Qedopa Monukapnosa, KOpnycHaAA AUH2BUCMUKA

B poknage byseT npescTaBaeH NpoeKT, Haj KOTOPbIM B HacTosiLLee BpeMs BeAeTcst paboTta
B MHcTUTyTe cnaBuctukm engenbbeprckoro yHusepcuteTta. O6bekToM nccie0BaHNsA B JaHHOM
npoekTe SBASIOTCS MHOrOsA3blYHblE C/I0BApM, COCTaB/leHHble B MockoBuM nekcukorpadpamu,
npubbiBwMMK 13 Peyn Mocnonnton, a Takxe pycckumu nekcukorpadpamu, cpopmMmMpoBaBLLIMMUCS
noz BANSIHUEM PYCUHCKOW (yKpanHckon [ 6enopycckoit) nekcukorpaduyeckon tpaguummn XVIl B, B
4aCTHOCTK, B HEMOCPeACTBEHHOM KOHTaKTe C KUEBCKMMM KHUXHMKaMM TOro BpemMeHu. Llesib npoekTa
- co3jaHve UuMPOBbIX PecypcoB, MO3BO/SAOWMX WUCCNeA0BaTb TEHAEHUMU PasBUTUSA
BOCTOYHOC/IABSAIHCKOM /IEKCUMKM B KOHTEKCTe 06LLeeBponenckoro f3bIkOBOro pasBUTUS paHHero
HoBoro BpemeHW, a Takxe npoBejeHWe CepuUn  SKCMEePUMEHTA/bHbIX  UCCe0BaHUN,
WANIOCTPUPYIOWNX  3TU  TeHaeHumn.  Ocoboe  BHMMaHve  bBygeT  yaeneHo  posu
YKpanHckoi/6enopycckon (pyCUHCKOM) KHUXHON TpajuLmMM B €BPONeM3aL M pycckom JeKCUKKU B
AONETPOBCKYIO N paHHeneTpoBCKyto anoxy (koHew XVII — Havano XVIII Be.). CywecTByeT BNoHe
oLy TUMas NOTPeObHOCTb B J0NONHUTENbHbIX UCCeA0BaHUAX BOCTOYHOCABAHCKOW NekCnkorpadum
paHHero HoBoro BpemMeHn B KOHTEKCTE TeCHbIX KY/JbTYPHbIX N MEXbA3bIKOBbLIX KOHTAaKTOB MeXAY
MocksoW 1 3anagHowu EBpornoi Yepes nocpegHNYECTBO NObCKOrO U PYCUHCKOrO A3blkoB B XVI —
Hauane XVIII BB. YHWKasbHas CUTyauuss akTUBHOW acCUMUASALMM  3anaZHOEeBpOMNencKoro
KyZIbTYPHOrO U WHTENNEKTYaNbHOro Hac/ieauns NOCpeACTBOM OOLWMPHOM MnepeBoAYecKor W
nexcukorpadpuyeckomn AeaTesIbHOCTU, MPOUCXOAMBLLIEN B TECHOM B3aUMOZAENCTBUMN MEXAY PYCCKOM
LLePKOBHOC/IAaBAHCKOW TPaAULMEN U PYCUHCKOM KHUXHOCTbIO B Peun lMocnonnTon, Ao cux nop
OCTaeTCsi OAHOW U3 HavMeHee W3yyeHHbIX obnacTert MUCbMEHHOW Ky/abTypbl paHHero Hosoro
BPeMeHMW.
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I'Ipo6neMb| NCNoa1b30BaHNA NMPUCTAaBKKM 3a- C r/1arosiaMmn ABM>KeHMA B PyCCKOM
A3blKe N aHa/1N3 y‘~|€6Hl/IKOB ANA NTAJIbAHCKUX CTYAEHTOB

Federico Piccolo
University of Palermo, Italy

KntoueBble cnosa: npucmaska 3a-, e21aeo0/1bl aBU}KEHUH, umanbAaHcKkue CmyaEHmbl, cemaHmuka

MNcnonb3oBaHue NPUCTaBKK 3a- C r1aronaMm ABuMXeEHUA B PYCCKOM A3biKe NpeAacTaB/ifdeT
coboi OAHY M3 OCHOBHbIX TPYAHOCTEN AN UTANbSHCKUX CTYZAEHTOB, U3Y4yaloLnMX PYCCKUMM Kak
MHOCTPaHHbIM., 3TO CBSI3aHO CO MHOXECTBOM 3HAYeHUN, KOTOpble MNpPUCTaBKa 3a- MOXET
nepesaBaTb: BXOZ B 3aMKHYTOE UM OrPaHUYEHHOE NPOCTPAHCTBO (3alimu 8 dom — solimu 8HymMpb),
B TOM 4YMCie B MEPEeHOCHOM 3HayeHuu (3almu 8 uHmepHem, 3almu 8 4el-mo npoduns);
KpaTKOBPEMEHHOE MoceLleHne UIN OTKJIOHEHWE OT MapLUpyTa C KaKoW-TO Lesblo (3alimu 8 anmeky
— cdesnams N0 NymMu KOPOMKYH 0CMAHOBKY, YmMOobbl YMO-mo Kynums UAU Y3HAMb); NEePEeMECTUTHCS
3a npezesibl Yero-To U CKPbITLCA (3alimu 3a y2on doma — nepecmams Haxo0UMbCA 8 30He BUAUMOCMU)
nT.A.

MeTogon0rMsi NpeAiaraemMoro UCC/NeA0BaHWA OCHOBAHAa HAa CPaBHUTE/IbHOM aHanuse
yu4ebHUKOB PYyCCKOro f3blka AN UTaNbsHLEB. AHANM3UPYeTCs, Kak TeopeTUYeckue acmekThbl
MCNO/Ib30BaHNA MNPUCTAaBKN 3a- 06BbACHAIOTCA B 3TUX MaTepuasax M HaCKOJIbKO 3(I)CI)EKTVIBHbI
NpeA/IoXeHHble YNpaXxHEeHWs A/ TPAKTUYECKOro YCBOEHMS 3HaYeHU 3ToM npucTaBku. Kpome Toro,
MCCNe0BaHME YUUTLIBAET Teopumio TaiMK1, COrIacHO KOTOPOW PYCCKMI A3biK OTHOCUTCA K Satellite-
Framed Languages: An15 nepegaun nHdbopmaLmm o ABUXKEHUM B STOM s13blKe MCM0b3yeTcs Honbluoe
KOAIMYeCcTBO NpeduKCoB, YTO AenaeT A3bik 6onee rMOKUM 415 BbIpaXeHUs Pa3NIMYHbIX HIOAHCOB. B
UTa/IbSHCKOM 5i3blKe, KOTOpbIN OTHOCKTCS K Verb-Framed Languages, aHanormyHble 3HaveHus yate
BCEro nepejatoTcsa Yepes Hapeuuns. Hanprmep, KpaTKOBPEMEHHOCTb UM OTK/IOHEHWE OT OCHOBHOMO
nyTv TpebytoT 40MNONHUTEIbHOrO Hapeuns, 6e3 KOTOPOro 3HaYeHNe MOXET BbiTb HESAICHBIM.,

NTorn ucciefoBaHUs MOKA3biBAlOT, YTO CyLecTBylowMe ydyebHble maTepuanbl 4acTo
npeAsaratoT NMOBEPXHOCTHbIE OOBbACHEHWUS M BKAKOYAIOT HEAOCTAaTOYHO MPUMEPOB A/ YCBOEHMUS
3HaYeHMM NPUCTABKM 3a- B KOMBMHALMM C r1aroaaMm ABUXEHWS. DTU BOMPOCHI U Npumepsl byayT
noZpobHO paccMOTpeHb! B HALLEM 40KAaje.
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MeTOAMKY NPEenosaBaHNs PyCCKOro A3blKa UTAIOrOBOPSALL MM CTYAEHTAM M B MHOMOSI3blYHbIX KJ1acCaX
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MNepesogunkm Boneto Cayyas

Erzsébet Schiller
Eotvos Lorand University, Hungary

KntoueBble cnioBa: nepesodyuku, cayyaliHocme, lepsas muposas 8olHa, pocculickul naeH

dakTop CNy4aHOCTM MOXeT MrpaTb po/ib B peLenuumn XyA0XeCcTBEHHON nntepaTypbl. B
AaHHOM C/lydyae TaKMM CAyYalHbIM W BHeAWTepaTypHbIM CObbITMEM CTan POCCUMCKUMM NAieH
BEHrepCcknUX BOEHHOCYXalymx B [epByio MUPOBYIO BOMHY W MpeBpaLieHne HeCKObKMX U3 HUX B
nepeBOAYNKOB PYCCKOW IMTepaTypbl N0 BO3BPaLLeHUW. B CBOEM BbICTyN/1eHMM A CTapatoCh NoKasaTb,
KaknuM 0bpa3oM 1 B KaKOWM CTeMeH OHW NOBAMAIN Ha PeLenLnio PyCCKON INTepaTypbl, yXKe JaBHO
nonyaspHol B BeHrpuu, 1, C 4pyron CTOPOHbI, KaK MnieH NOBAWUS/I Ha TBOPYECKWM MyTb U MblLU/IEHNE
nepeBOAYMNKOB.

Ha AaHHbI MOMEHT Mbl 3HaeM O 7 MepeBOAYMKaX, BePHYBLUMXCA U3 Poccun, y KOTOpbIX
BbILL/IN B CBET MMHUMYM 2 CepbE&3HbIX NepeBoAa C pPycckoro s3bika. C nosBieHMEM NepeBosYNKOB-
BOEHHOMJ/IEHHbIX MPULLINOCh OTKa3aTbCs OT ,0BOEHHOM NPaKTUKM NepeBo/a C PyCCKOro C MOMOLLbIO
nocpeAHMYecKMXx A3blkoB (HemeLKkoro, ¢paHuy3ckoro). HoBble nepeBoAYMKM B OCHOBHOM
NepeBOAMNN KIACCUYECKY0 NNTepaTypy M B MeHblUel CTEMeHW COBETCKYI0 M SMUIPaHTCKYHO
XyA0XeCTBEHHYIO inTepaTypy. lepBbi U Ha J0Aroe BpeMs eMHCTBEHHbI COOPHUK COBETCKOM
nunTepatypsbl (1936 r.) 0643aH CBOMM CyLeCcTBOBaHMEM ObiBLLEMY BOEHHOM/IEHHOMY.

C noMoOLL b0 KPUTKKM, CTaTEN U APYTUX UCTOYHUKOB TOrO BPEMEHM 5 CTapatoCh U3y4aTb POJib
3TMX MNepeBOAOB B peLenuun. ApxuBHble W Jpyrve MaTepuanbl O cysabbe nepeBoAYMKOB
COXPaHW/INCb B pasHOM KosmuecTse. M3BecTHO, uTo, Byayun Bpayom, npenogaBatesnem Gpu3NKK,
pabounm, XXypHanNCTOM, HY O MH U3 HUX HE FTOTOBM/ICSA CTaTb NepPeBOAYMKOM; CPeA U HUX Bbla TONbKO
oAVH dunonor (cneymanusnpyrowmnca B obnactn K1acCcMuecknx 3blkOB — e4UHCTBEHHbIN, KTO
BMOC/AeACTBMM NOC/e BTOpO MMPOBOI BOMHbI CTa/l U3BECTHLIM NepPeBOAYMKOM). B naeHy 3Tn atoam
HaXOoAMANCh B Pa3HbIX arepsix, BEPHY/IMCb JOMOW C Pa3/INYHbIM OMbITOM, UX NOC/1eBOEHHbIe CyA bbbl
TakKe OTAMYaloTCsH APYyr OT Apyra. Ho B KakoW-TO MOMEHT BCe OHW NPULAN K NepeBoAy. B cBoém
BbICTYN/IEHUN A CTapaloCb HaWTW OTBET Ha BOMPOCbI O TOM, 6blNO AN 4TO-TO Obliee y 3TuUx
nepeBOAYMKOB U YeM Obll MOTUBMPOBAH WX MPUXOZ K PYCCKOW AuTepaType B crneunduyeckomn
CUTYaL MM NJ1eHa U POCCUMNCKOM FPaX,aHCKOM BOHbI.
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dunonora (BeHrepckan n pycckas amtepaTtypbl). B 2000 rogy nosyumnaa HaydHyto cteneHbs PhD. C
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Bon0TO Kak MHAYCTpManbHas pymHa B pyCCKOU KyabType

Julija Snezko
BunbHiocckmit yHuBepcuTeT, J/InTea

KnioueBble cnoBa: 6010mo, pyuHa, NoCManokaauncuc, 3K0a02us, Kyabmypa

BonoTo, obpasoBaBlueecsi B pe3ybTaTe 3KOJIOMMYECKON KaTacTpodpbl Ha MecTe ropoAa U
UMBUAM3ALNK, SIBNSIETCS BaXHbIM MOTMBOM B €BPOMEWCKOW AuTepaType (Hanpumep, B
nocTanokaaMnTuyeckom pomaHe Jx. Bannapga «3atoHyswum mmp» [1962]). B pycckol antepaType
W Ky/IbType TakXe NpUCYTCTBYET 3TOT MOTUB, Hanpumep, B «IMKHUKe Ha 0bounHe» (1972) bpaTbeB
Crpyraukux, duabme A. Tapkosckoro «CTankep» (1979) uam nosectun A. TkaueHko «bonoto» (1988).
3TW npon3BeseHUs], ABASIOWMECS MATEPUAIOM ANS A0KAaAa, MHTEPECHbI TeM, YTO B HUX NOKa3aHo,
kak 60/10TO, A0/roe Bpems BbITECHSieMOe Ha Ky/IbTypHble 3aBOPKM, HeOXWAaHHbIM obpasom
«BO3BpalLaeTCA», TO/MbKO Tenepb yxe B GOpMe «pyuHbl», bpocasi HOBbI BbI30B YesoBeKy. M.
CtporaHoB 3asB/1s/1 0 NPSIMOM €BA3M 60/10Ta M PyUHbI M MKUCan, YTO ye B TBopyecTBe [ 0CTOEBCKOro
60210TO BbINONHSAET YHKLMUIO PYWUHbBI, FPO3Si MOrNOTUTb «FrapMOHUYeCKyto KynbTypy» (CTporaHos
2010, 80). OAHaKko B aHa/iM3UPYeMbIX MPOU3BEAEHMAX Ha MepBblM MaH BbLICTYMaeT CKopee He
KYNbTYpHas, @ UHAYCTPUANbHasa PyMHA, YacTbio KOTOpPOW siBAisieTcs 6010TO U PyHKLMOHMpPOBaHMeE
KoTopon obnasaet cBoer cneundbukon. Llenbio foknasa sBAsSeTCs NokasaTb OCOBEHHOCTb
bYHKLMOHMPOBaHNS GOJ/IOTHOrO 3/1eMeHTa B MHAYCTPWasbHOU pyuHe. [ns TeopeTuyeckoro
OCMbIC/IEHUS PyWHBI aBTOP NpuBaekaeT paboTbl A. LLieHne «Anosiorus pyuHbl B duaocodum nctopmm:
NpoBUAEHLMaAN3M 1 ero pacnaz» (2009), a Takxke T. 3geHcopa Industrial Ruins. Spaces, Aesthetics,
Materiality (2005).

B aoksnasze nokasbiBaeTcs, UTO Ans M306paXKeHWs NOCTaNOKa/MMTUYECKOrOo MUpa TpeMms
aBTOPaMM UCNO/b3YIOTCH UHAYCTPUA/IbHBIE PYUHBI (UTO B LL€/IOM XapaKTepHO A/l COBPEMEHHOM
roTuku). ApKor 0COBEHHOCTBLIO 3TUX PYMH ABASETCS Haanune 60J10THOrO 3/1IeMEHTa.

3abosioueHHble  pPYyWHbI  KBECTMOHWPYIOT COBETCKMMA HappaTMB O MOCTyrnaTesIbHOM
NCTOPUYECKOM PasBUTUK M NpobaemMaTM3npyIOT nAeto nporpecca. Hanpumep, B noBecTu TkavyeHKo
nporpecc obopaunBaeTcs 540BUTbIM B PSIMOM CMbIC/1e 60/10TOM.

BonoTHBIM acnekT, C 04HOM CTOPOHBI, NOAYEPKMBAET «TpaHCrpeccmHyto» (Edensor 2005, 15)
NPUPOAY PYWHbI, MO3BO/AIOWYI HapywaTb COLMafbHble HOpPMbl MOBeAeHUA (Hampumep, Y
CTpyraukux), a c Apyron — no3Bo/IsieT reposiM MoJly4YnTb HOBbIM 3K3UCTEHLMA/bHBIA ONbIT (Y Tpex
aBTOPOB): UMEHHO B PYMHNPOBaHHOM 60/I0THOM NPOCTPAHCTBE OHU YyBCTBYHOT cebs 6onee xunBbiMu,
HeXenn B «LMBUIM30BAHHOM», TakKXe TaM OHW CTa/KMBAOTCA CO CBOEM TEMHOW CTOPOHOM,
nognexaien tpaHcbopmauun. PasHoe OTHOLIEHME repoeB K BAXHOMY OO/IOTHOMY 3/1eMeHTy
obycnaBavBaeT pasHble TPAEKTOPUM NONYYEHMNS SK3UCTEHLMA/IBHOMO OMbITa.

B noctanokaavnTnyeckom pyMHMPOBAHHOM MWpe MpUpoAHOe (XOTA B  KaXAOM
Npou3BeAeHNN HECKO/IbKO NO-PasHOMY) AOMUHUPYET HaZ KY/IbTYPHbIM.
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prirodoi i kul'turoi [The Russian Swamp: Between Nature and Culture]. Tver’: lzdatel'stvo M.
Batasovoi.
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MPOCTPaHCTBEHHbIE  WCCAEA0BaHWUSA  PYCCKOM  AMTepaTypbl,  /AuTepaTypHas  reorpadus,
MOCTKO/IOHNA/IbHbIE  UCCIe0BaHNSA, BUABHIOCCKMI TeKCT, 3KOKpWUTUKa, 60/0TO B pycckow
nutepatype. E-mail: Julija.Snezko@flf.vu.lt
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MRAMLUTHBIE LMTATbl B COHETaX IATBMMCKOro No3Ta JaBapTa Bup3bl (1904-
1907)

Ludmila Sproge
JlaTBUNCKUI yHMBEPCUTET

KntoueBble cnoBa: Idsapm Bup3a, KoHcmaHmuH banbmoHm, «Ky6ok», «[ascku Cmepmu», «4yxcoex»
€/1080, yumama, coHem

JlaTBUICKME MOZEPHUCTbI OPUEHTMPOBA/IMCb Ha HOBble HanpaB/ieHUs B eBPOMencKou
nuTepaTtype Hadasna XX Beka. [l/15 nepBom KHUrM CTMxoB dgBapTa Bup3sbl «Kybok» (1907) akTyasbHa
nostuka pycckoro CepebpsiHoro Beka, ocobeHHo cumBoanctos: B. Bprocosa, @. Conoryba m K.
BasbMOHTa, YbM CTUXM OH NepeBOAUA U CYMTAN MAEaNbHBIMU MO3TUYECKUMU GOPMyaaMU ANS
nepezayn «HOBbIX CMbIC/I0B». CTUXK 3. BUP3bl Ha NaTbILCKOM f3blKe COYETAIOT B COAEepXaTe/IbHOM
nAaHe Takue CMbIC/IOBblE OMLMM KaK «4yXoe CI0BO» UM «3abbiTas» uuTaTa. QyHKUMA 3HAKOB
LUUTUPOBaHMA — 3NUrpadoB, 4eBU30B, NOCBALEHUA — aKTya/U3NPyeTCA B €ro TeKCcTax: OHU He
TO/IbKO PacLIMPPOBLIBAIOT CMbIC/I, HO M CO3Aat0T 06N A3bIK HOBOM MUPOBOW KY/IbTYPbl, MOHATHbIN
Wb «NOCBAWEHHbIMY. KHUra 3. Bup3bl COCTOUT U3 IMPUYECKMX LMKNOB, KaK U MHOIME KHUMU
CTMXOB PYCCKMX CUMBONCTOB. MIMANMLUTHbIE LKTaTbl NpeobnasaloT B Lukae coHeToB 3. Bupsbl;
OHM MPOABAAIOTCS MO MEpe TOro, Kak «eCTeCTBeHHbIe SMOLMN» NPEeBPALLAOTCA B «OrOHb CTPACTU».
JInpuuyeckne nepcoHaxu COHETOB HaMOMMHAlOT repoeB paHHUX KHUr Bptocosa, Conoryba u
BasbMOHTa, cBfA3aHHble C NOKYycOM caga M Muctukon «lnscok CmepTu». «/JleTu conHua»
OTBOPAYMBAIOTCSA OT COJIHEYHOr O CBETWAA, TeNepb 3aBOPOXEHHbIE «UIPOM KNaAOULLEHCKNX OTHEM.
TeMHbIN Spoc nobexaéH TaHaTocoM; nepuneTun 3To 6opbbbl OTpaXKeHbl B HappaTUBe COHETHOMO
umnkna 3. Bupsbl, rae «TéMHas CTpacTb» COOTBETCTBYET CXOXWM MoTuBaM KHuru K. BanbmoHTa
«Bysem Kak conHue» M NO3TUYECKUA MHTeprnpeTauun HappaTuBa ero TekcTta «M3bupatensHoe
CPOACTBOY.
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CpaBHUTE/IbHBIN aHaM3 GPa3e0IornYeckmx eguHUL, C 1eKCceMamm 8030yx 1
powietrze B pyCCKOM U NOJIbCKOM f13blKaX

Marcin Trendowicz
University of Gdansk, Poland

KnloueBble cnoBa: ¢hpazeonoausm, KoHyenm, A3bIko8as KAPMUHA MUpa, 8030yx, CpABHUMENbHbIU
aHanus

Llenbto goknaga aBnseTca npeACcTaBieHUE pe3y/ibTaTOB CPABHUTEIbHO-CONOCTAaBUTE/IbHOMO
aHanM3a PYcCKUX W MOAbCKMX (Pa3eosorM3MoB, COZepXalinx eKceMbl BO3AYX W powietrze.
MpoBeAeHHbIN aHa/sM3 ABASETCS YacTblo  UCCNEA0BaHUS, MOCBALEHHONO MOAE/MPOBAHMIO
JMHTBOKY/IbTYPHOIO KOHL,eNTa BO3AYX B PYCCKOW M MOJIbCKOM A3bIKOBbLIX KapTMHaX MUpa. AHann3
MPOBOAMTCS C OMOPOM Ha ieKCUKOrpadurueckme NCTOUHNKM (B NepBYto ouepesb dpaseosornyeckmne
M TONIKOBble C/I0Bapu) — KaK PYCCKO-, TakK M MOJ/bCKOA3blYHble. OCHOBHOE BHUMaHWE YyAEeNseTcs
eAVHNLAM, CyLLeCcTBYIOWMM B COBPEMEHHOM PYCCKOM M MOJIbCKOM £i3blKax, OAHAKO BblJenstoTcs
Takxe ycTapeBLme Gpaseosorn3mbl U UX 3HaYeHns. JLonosHeHNeM K CJIOBApPHOMY aHaIN3y CyxaT
3/1eMeHTbI KOPMYCHOMO aHa/n3a.

B TeopeTuyeckom 4acTm 4okaaza 06CyKAat0TCA TEPMUHbI KOHLENT 1 A3bIKOBas KapTMHA MUPa,
noHsTMe ¢paseosormsma U MpejsiaraeMble  yyeHbIMM  Cnocobbl  MX  Knaccudumkaumm
(MopdoorMyecKn-cMHTaKCUYeckas, ceMaHTMyeckan n bYHKUMOHANbHO-C/IOBApHas).
MpeacTaBNeHHbI BO BTOPOM YacTW A0KAaZAa IMMUPUYECKUI MaTepuan pasAenseTcs Ha yeTbipe
KaTEFOpI/II/I: BO-I'IepBbIX, eaANHNLbIl, CXO4Hble NO ¢opme M 3HAYEHUIO, cym,ecnayrom,me B 060VIX A3blKaX;
BO-BTOpPbIX, eANHMLbI, MOXOXME No GOopMe, HO OT/IMYatoLMeCcs XOTS Bbl YaCTUYHO 3HAYeHWeM; B-
TPeTbUX, eAMHNLbI, DYHKLMOHUPYIOLLME UL B MNOJIbCKOM A3bIKE; U, B-4eTBEPTbIX, $pa3eosornsmsi,
CyLLeCcTBYIOLWME NMLb B PYCCKOM fA3blke. B ntore npeacTaBaseTcs peKOHCTPYKLMA UCCaeyemMoro
dparMeHTa pycckom v NosIbCKOM A3bIKOBbIX KAPTUH MUPA C Y4ETOM CXOACTB M pasanymii B obaactu
¢dpazeonorun. Cpeam obwmx 419 060MX A3bIKOB XapaKTEPUCTMK BO3AyXa BblAENEHbI Cleaytolme:
HGO6XOAI/IMOCTI> Ana  XU3HU U qDYHKLI,VIOHVIpOBaHVIFl yesioBeka, CBA3b C ﬂpOCTpaHCTBOM,
BO3MOXHOCTb 3arpsi3HEHUS WAW MOPYM, CUHOHWMUS MYCTOTbl, BaKyyma, HeonpeaeseHHOCTU W
npeaBectve n3MeHeHUN. JLonoAHUTEIbHO AN MOIbCKOW A3bIKOBOM KAaPTUHbI BO34YXY CBOMCTBEHHDI
cnesytolme XapakTepucTUKN: HEBUAMMOCTb, CBEXECTb, CBSi3b C SHEPrver UM ee noTepen, B
HEKOTOPbIX CUTYaLUAX — CMEPTE/IbHOCTb (YTO CBA3AHO C O4HUM M3 YCTAPEBLUNX 3HAYEHNIN IEKCEMBI).
B pycckom a3bike He 6biAM OTMeYeHbl XapaKTepUCTMKKM, OTCYTCTBYHOWME B MOJbCKOM, OAHAKO
HeKoTopble 13 06LL X 3HAYEHWN BbleneHbl B HeM 60/1ee BbIpasuTesibHO.
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MpocTpaHCTBEHHasA CeMaHTMKa pyCcCKOro riaro/bHoro npegukca nod- n ero
BK/1aZ B I€KCUKANN3ALNIO NPUBANKEHNS K KOHEYHOW TOYKE ABUXEHUSA B
COMOCTaBUTE/IbHOM NepcnekTmBe (Ha MaTepuase pyCccKo-nTabSHCKOro

napannensHoro kopnyca HKP4)

Giulia Zangoli
University of Macerata, Italy

KnioueBble cnoBa: dsuxceHue, KOHe4YHas moyka, pycckull, umanssHckul, npegukcayus

B aaHHOM paboTe paccMaTpvBaeTCs CEMAHTUYECKW BKA3J PYCCKOrO 1aro/IbHOMO
npedukca nod- B NEKCUKANMU3ALMNIO MPOABUXEHUS B CTOPOHY KOHEYHOM TOYKM ABUXKEHWUS C
COMOCTaBUTE/IbHOM TOUYKM 3peHunsi. AKLEHT JenaeTcs B OCHOBHOM Ha CEMaHTUYEeCKUX KOMMOHEHTax
MapLpyTa, KOAMPYEMbIX NMPUCTAaBKOW NOO-, U Ha BO3MOXHbIX COOTBETCTBYIOLWMX UM S/1E€MEHTaXxX B
NTa/IbSIHCKOM MepeBoJe.

TeopeTuyeckass pamkKa WCCNef0BaHWS OMMpaeTcs npexae BCero Ha Tpyabl J1. Tanmy,
BbINOJ/IHEHHbIE B PYCJ/ie KOFHUTUBHOMO NOAX0Aa K U3YUYEeHUIO IeKCUKAMN3aLMm cobbITUS ABUXKEHUS C
TMnonorunyeckon Touku 3peHus (Talmy, 1975, 2000a, 2000b). Cnegys noaxoAy, NPUHSATOMY
aBTOPOM, MOXHO MPeAnoN0oXNTb, 4TO NpeduKc Nod- onpeaensieT U yTOUHAET MapLIPYT, B YaCTHOCTY,
NpoABWMXEHNE B CTOPOHY KOHEYHOM TOYKU 1, BO3MOXHO, B 3aBUCMMOCTU OT 3bIKOBOIO KOHTEKCTQ,
Takxe nepeceyeHne rpaHuLbl OPUEHTUPA, B TO BpeMs Kak 6a3oBbIf (MCXOAHbIN) Faaros BblpaxaeT
Cnocob ABMXKEHUS.

[JaHHan paboTa cocToMT U3 A4BYX YacTen, B NePBOM U3 KOTOPbIX PaCCMaTPUBAETCS ONMUCaHUe
NPOCTPAHCTBEHHOMN CEMaHTUKWN NpeduKca nod-, NpeACTaBN€HHOE B HEKOTOPbIX TOKOBbIX C/IOBapsX
pycckoro f3bika M B rpamMmaTmke pycckoro sisbika (P[—80). BHMMaHWe yaenseTca Takxke aHanusy
ceMaHTUkK npedukca nod-, npeAcTaBaeHHOMy B paboTax pasnnuHbix asTopos (Talmy, 1975; KHAzes,
1999; MayHrsH, 2001; Viimaranta, 2012, 2014; Kagan, 2016). Bo BTopo# Yactu B $poKyC BHUMaHUS
nonagaeT ponb npedukca nod-, NPUCOEAMHSIOWLEroCst K HEKOTOPbIM F/1aroiaM pPycckoro si3blka,
KOAMPYIOWMM onpegesieHHoe ABuxeHve. Ha maTepuane pyccko-UTasbsIHCKOrO napasijiesibHoro
kopnyca HauunoHanbHoro Kopnyca Pycckoro f3bika aHanuMsmpyloTcs pas/ivyHble KOHTEKCTb
ynotpebeHNsi NPUCTABOYHBIX F1ar0/10B ABUXeHUA ¢ peduKcom nod-. B yacTHOCTH, NpUHMMaIOTCS
BO BHVMMAaHWe Te JIOKAaTMBHbIE BaJIEHTHOCTY, KOAMPYIOLLME KOHEYHYIO TOUKY JBVXEHUS, C KOTOPbIMU
MPUCTaBOYHbIE rAarosibl, obpasoBaHHble C npeduKCoM nod-, MoryT coyeTaTbcs. Kpome Toro,
BHUMaHWe yAe/seTcsi PAaCCMOTPEHUIO CTPaTerum nepesaydmn ceMaHTM4Yeckoro Bkaaga npedukca nod-
NPV NepeBoe Ha UTaNbAHCKNIN A3bIK.

Lenb uccnepgoBaHna — onpedennTb, KakuMe KOMMOHEHTbl MapLlupyTa, KoAupyemble
npedpuKcom nod-, MOryT JIeKCUMYECKM BbIPAXaTbCs NMPU NepeBOAE Ha UTabIHCKMI f3bIK. Vcxoas n3
aHa/M3a MOJIYYEeHHbIX AAHHbIX, MOXHO MPeAno0XNTb, YTO, B 3aBUCMMOCTU OT (pacLUMPEHHOrO)
PYCCKOro KOHTEKCTa, akLLeHT B UTaNbSHCKOM NepeBo/e MOXeT Ae/1aTbCsA Kak Ha MPOCTPaHCTBEHHOM
3HaveHuM npedukca Nod- B L,e/0M, Tak U HAa OAHOM M3 €ro CEMAHTUYECKUX KOMMOHEHTOB. NHbIMK
C/I0BaM¥, B UTA/IbAHCKOM MEPeBOAE ‘CEMaHTMYeCKN COCTaBHOM XxapakTep npedukca nod- MoXeT B
HeKOTOpPbIX CyYasx KOAMPOBATbLCS NNLLb YaCTUYHO.
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ZJlHesHuUK nepso2o 20da 8oUHbI MNkeroxa MxebuHabl n MpowaHue ¢ Poccuel
Tageywa KnvMmoBmMYa Kak f,Ba BO3SMOXHbIX OTBETa GpU/10/10ra Ha BOVHY B
YKpauHe

Bozena Zoja Zilborowicz
YHusepcuteT Hukonaa KonepHuka B TopyHu, Mosbwa

KnwoueBblie cnoBa: POCCUFI, MeHmasumem, BO&HG, 8/1aCMb, UHAaKombICiue

Llenbto AaHHOTO A0K/aja ABASETCS CPAaBHUTE/IbHBIN aHaAn3 AByx nybavkauun: JHesHuka
nepsozo 2oda BoUHbI [xeroxa [MxebuHabl u [lpowjaHus ¢ Poccueld Tapeywa Kanmosuua,
3a/lyMaHHbIX KaK JIM4Hble OTBETbl Ha BOMHY 2022 roAa. Belbop gaHHOro sk3emnanuKalMOHHOMO
maTepuana obycnosneH Tpemsa dakTopamu: BoO-nMepBblX, 0ba uWcciesoBaTens ABAAIOTCS
BbIAAIOWMMUCSH 3HATOKAMU PYCCKOM NNTepaTypbl, KyAbTypbl, UCTopun n dunocodpumn. Bo-BTopbix,
Knnumosuny 1 MxebnHaa — e4MHCTBEHHbIE Cpean MONbCKUX PYCUCTOB, KTO B BUAE KHUIM 3asiBUA O
CBOEeW No3uL MM No OTHOLWEHMIO K Poccmmn nocne 24-ro pespans 2022 roga. B-tpeTbux, obe pabortol
MOXHO BOCMPUHMMATbL KaK WAIOCTPALMIO HAaCTPOEHUN Ob6LWeCcTBEHHOCTM MObCKUX YYeHbIX-
PYCUCTOB, Y KOTOPbIX BOMHA MO0 OTHS/1a MOC/AEAHION HaZexy Ha BO3SMOXHOCTb €MOKPaTUYECKMX
nepemeH B Poccun (npumep Kammosuua), inbo, kak B ciyyae MxebuHAbI, CTana MMMy 1bCoM K elue
6onee rnybokomy nccaes0BaHNIO PYCCKON UCTOPUU U KYAbTypbl. ABTOpP JHEBHUKG... NOCTYyAnpyeT
HeobXo4MMOCTb y4ecTb Ty, B MeHbLUEM CTENEHU 3aMevaeMyto MexXAyHapoAHbIM 06l ecTBEHHbIM
MHeHWeM (B TOM YMC/e U NOJbCKMM), CBODOAHYIO, HE3aBUCUMYIO, aHTUMYTUHCKYIO M @HTUBOEHHYIO
Poccuio. 3aTto kHura KiaumoBuua — oropumTenibHOe MNPOsBJEHWE HOBOrO 3CCeHLMaAN3Ma,
3aBepsIoLLEro YnTaTe id O CYLLeCTBOBAaHUN «eZMHOIO» PYCCKOrO MEHTA/IUTETA, ero HeM3MeHsIeMon
«CYLLHOCTU»[«LLeIOCTHOCTU» KaK TBEPAbIHW MMMNEPCKOWN N aBTOPUTAPHOMN NOJIUTUKK rocyaapcTaa. B
Mpowaruu ¢ Poccuell nvilib OAWMH FAaBHBIM repol — homo russicus: HyXAaloLWNNCa B CUIbHOM
BOXAe-bore «cyacTamBbI pab», «homo putinus», YenoBek ¢ MUANTAPUIMPOBAHHBIM CO3HAHMEM,
JIMLLIEHHbBIN CMOCOBHOCTU MbICIUTL CAaMOCTOATE/IbHO, HE MOHUMAIOLLMIA CMbIC/1A LLEHHOCTUN CBO60oAbI
JMYHOCTK, AOHOCYMK. Mo MHeHMto KnnmoBuYa HblHelwHWM npesngeHT Poccuiickon Pepepaumm
BEPHO Y/I0BWUJI OXMAaHWNS MOCTCOBETCKOro obuectsa — «xseba v 3peanw». Y MxebuHabl repoes Kak
MUHUMYM Tpoe: Poccns nyTuHckas, Poccna monvawas n Poccna nHakombicaswas. Ecam Knmmosuny
no3uLMoHMpYyeT cebsi Kak NecCMMMUCT, CYUTas BEPHbIMU M BECbMA akTyaslbHbIMW KOHCTaTaLun ae
KioctuHa, 1o Mxebunaa Beput B Poccuio, nosTopsas 3a Baagummupom Kapa-Myp3sown, yto Poccus
Koraa-To byset AeMokpaTuen, «3TO UCTOpUYecKn HensbexxHo. Bcemu cBOMMU AeUCTBUAMK PEXUM
MyTWHa NbITaeTCs CONPOTUBAATLCA HAacTynieHunto byayuiero, [...] HO pe3ynbTaT BC& paBHO NOHSATEH.
OcTtaHoBuUTb byayuiee HeBo3MOXxHO» (Kapa-Myp3a).
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ABSTRACTS IN SPANISH

"Quiero que el profesorado vea que me expreso bien": expectativas y retos
discursivos del alumnado de intercambio académico en Espaia

Alba Delgado-Aguilar
Carme Bach
Universitat Pompeu Fabra, Espaia

Palabras clave: motivacion, identidad lingiistica, géneros discursivos, escritura académica, registro
académico

En esta comunicacion presentamos el analisis de las necesidades socioafectivas y discursivas
de ocho estudiantes universitarios alemanes que han realizado o planifican realizar un intercambio
en una universidad espafiola. A través de entrevistas semi-estructuradas, exploramos sus
motivaciones, creencias y experiencias en el uso del discurso y de los géneros académicos tanto en
sus estudios como durante sus estancias temporales en el extranjero. Observamos un predominio
leve de la motivacion intrinseca, junto a una limitada conciencia sobre el registro académico en
espaiol como lengua adicional, en contraste con sus percepciones sobre el aleman e inglés, sus
primera y segunda lenguas, respectivamente. Ademas, el aspecto identitario desempefia un papel
significativo en su desarrollo linguistico, tanto en la expresion oral como en la escrita. Estos resultados
son consistentes con investigaciones previas en contextos similares (Jahns, 2024; Minera Reyna,
2010; Lopez-Pérez & Moler Cuiral, 2023). Asimismo, hemos identificado los géneros del ambito
universitario necesarios para llevar a cabo una estancia de intercambio, con especial atencién a los
géneros académicos ocultos (Swales, 1996; Hyland, 2018; Camps et al., 2022). También describimos
los pasos que sigue el alumnado germanofono en la produccion de estos géneros, tanto en su lengua
materna como en lenguas adicionales, observando un uso moderado, pero creciente, de
herramientas digitales y de inteligencia artificial para facilitar la comprension y produccion de dichos
géneros académicos. Se evidencia que el alumnado percibe la necesidad de un repertorio Iéxico
amplio y especializado para alcanzar un registro académico adecuado, y expresa el deseo de sonar
mas natural y fluido, como hablantes nativos; sin embargo, no identifica claramente como lograr este
objetivo. Los resultados aportan informacion valiosa para el desarrollo de un curriculo educativo
centrado en la escritura académica en espafiol como lengua adicional en universidades alemanas,
donde actualmente se carece de muestras de estos géneros (Ainciburu, 2018; Pastor Cesteros &
Ferreira Cabrera, 2018) y de aplicaciones didacticas concretas (Santiago Alonso, 2021; Pastor
Cesteros, 2023).
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El objeto de esta comunicacion es compartir algunos conceptos que se mostraron Utiles
durante el periodo de ensefianza de dos afios haciendo hincapié en el papel de la perspectiva y los
pasos necesarios para conseguir las metas establecidas.

El proceso de la ensefianza de un idioma esta estrechamente relacionado con el conocimiento
de la cultura, del modo de vida, también de la manera de pensar y expresarse. Asi, para entender y
aplicar la informacidn lingUistica, no es suficiente memorizar el vocabulario, sino que también hay
que tomar en consideracion ciertos factores psicosociales. Es importante para un profesor no solo
conocer la materia de la ensefianza, sino también los conceptos arraigados en el conocimiento de los
alumnos.

Empezando por la traduccidn y la contrastacion como métodos de mayor frecuencia, los
estudiantes gradualmente pasan al analisis del texto. Al principio, se les propone un esquema sencillo:
1) nombrar personajes y un acontecimiento, 2) describir el contexto, 3) especificar el valor aplicado.
En la asignatura de espaiol para fines especificos que se imparte en el 6° semestre, se utiliza una
mayor diversidad de textos: se les proponen articulos de medios de comunicacion. El analisis se
complementa con la definicion del propdsito del texto: informar o entretener, y la comprension del
contexto se amplia teniendo en cuenta las particularidades del medio: su misidn, vision y el posible
perfil del usuario.
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Esta investigacion analiza cdmo ha evolucionado la presencia del espafiol en Letonia a lo largo
de la Ultima década en el marco de la ensefianza reglada, e interpreta los datos obtenidos teniendo
en cuenta los del resto de lenguas extranjeras con las que comparte el espacio educativo. El trabajo
plantea si es posible matizar las conclusiones presentadas por el Instituto Cervantes en su Ultimo
informe anual sobre el espaiol en el mundo, que sitUa a Estonia, Letonia y Lituania entre los cinco
paises de la Unidn Europea con menor interés por el aprendizaje de espafiol (Fernandez Vitores, 2023,
p- 73). La metodologia empleada es de corte cuantitativo y cualitativo, con enfoques que se adectan
a las peculiaridades de cada contexto educativo. Asi, para la ensefianza preuniversitaria se toman
como punto de referencia las estadisticas oficiales sobre aprendizaje de lenguas extranjeras en
Letonia y se comparan con las de otros paises europeos (European Commission, 2023; Eurostat,
2024). En la ensefianza universitaria, sin embargo, se examinan en primer lugar las caracteristicas de
los curriculos que en la actualidad tienen incorporado el espafol, para determinar después su
evolucion a partir de los panoramas trazados por estudios previos (Ledon Manzanero, 2017; Babina,
2021). Los resultados de la investigacion evidencian que en el dmbito de la ensefianza reglada
preuniversitaria el espanol no ha dejado de crecer en Letonia a lo largo de la Ultima década, y se ha
mantenido estable en la quinta posicion entre las lenguas mas demandadas. Respecto al contexto
universitario, las conclusiones revelan que, si bien el espafiol ha visto mermada su area de influencia
en las filologias, ha conseguido una notable consolidacion en otros grados especializados en lenguas
y culturas.
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Este trabajo de investigacion se ha llevado a cabo con docentes de ELE en Lituania que ensefian
en colegios, institutos, universidades y en centros de ensefianza no reglada. El estudio presenta dos
objetivos: explorar en qué medida los factores que se estudian influyen en la eleccion de la
metodologia de ensefianza de la gramatica en la ensefianza de ELE en Lituania e identificar y recoger
los factores que pueden influir en la eleccion de la metodologia de ensefianza de la gramatica.

Indagar en las creencias del profesorado de ELE en Lituania, eso que Simon Borg (2003) definid
como la dimensidn cognitiva inobservable de la ensefianza que esta constituida por lo que los
profesores saben, creeny piensan, nos llevara, entre otras cosas, a mejorar las practicas relativas a la
ensefanza de la gramatica, ya que su estudio es fundamental y central para las posibles innovaciones
curriculares (Saraceni, 2008, citado en Uysal y Bardakci, 2014).

Los objetivos del estudio han podido ser logrados gracias a un cuestionario en Google Forms
que fue enviado a docentes de ELE en Lituania. Finalmente, 31 informantes respondieron el
cuestionario. A partir de los datos recogidos, hemos podido concluir que los factores que mas influyen
en la eleccion de la metodologia de ensefianza de la gramatica son las expectativas y necesidades de
los estudiantes, su edad y el nivel de ensefianza en el que trabajan los informantes. Los que menos
influyen son las exigencias del centro en el que trabajan los informantes, su dominio del espafiol y la
utilizacion de un manual.
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Este estudio explora el uso creciente del infinitivo (ejemplo 1) en lugar del subjuntivo (ejemplo
2) en la oracion subordinada del verbo aconsejar, cuando el objeto indirecto y el sujeto del verbo
subordinado son correferenciales:

Ej. 1: Le aconsejé modificar varias expresiones (Gutiérrez, L. 1799. Corde)

Ej. 2: Me aconsejaba que saliera del pais (Montufar, L., 1898. Corde).

A principios del siglo XX, aconsejar se clasificaba como un verbo de influencia que rechazaba la
forma no finita (Spaulding, 1933; Bouzet, 1936). Sin embargo, en los noventa, Butt y Benjamin (1994)
sugirieron que el verbo estaba en un estado de transicion y que el infinitivo se escuchaba con
frecuencia en el habla coloquial. Mas tarde, DeMello (1998) encontrd un 9% de uso del infinitivo en
un estudio de corpus de caracter sincronico.

Esta investigacion pretende determinar si el empleo del infinitivo ha aumentado a lo largo del
tiempo. La hipodtesis nula (Ho) postula que no existe una correlacion positiva entre el tiempo vy el
porcentaje de uso del infinitivo. Se analizaron un total de 4931 ocurrencias extraidas del CORPES XXI,
CREA y CORDE, cubriendo el periodo que se extiende desde el siglo XlII hasta el XXI. Se realizé un
analisis correlacional bivariado utilizando GraphPad Prism 10.3.0.

Los resultados indican un cambio gradual del 0% al 40% en el uso del infinitivo a lo largo del
arco temporal analizado, a pesar de algunas fluctuaciones. El coeficiente de correlacion de Pearson
(r) es de 0.9197, lo que indica una correlacion positiva fuerte, con un intervalo de confianza del 95%
entre 0.7994 Y 0.9691, y un valor P inferior a 0.0001, lo que apoya firmemente el rechazo de H,.

Estos hallazgos arrojan luz sobre la evolucion de la seleccion de modo en espafiol,
especificamente con respecto al creciente empleo del infinitivo en detrimento del subjuntivo, y
sientan las bases para futuras investigaciones sobre otros verbos de influencia.
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De acuerdo con las directrices europeas, los cambios en los modelos educativos de los Ultimos
anosresponden a la necesidad de fomentar un aprendizaje competencial y vinculado a la consecucion
de los Objetivos de Desarrollo Sostenible (ODS).

El proyecto Women’s Legacy, que se origina en Espafia pero que tiene un alcance que traspasa
las fronteras de la Unidn Europea, tiene entre sus principales objetivos contribuir a la consecucion del
ODS 4, educacion de calidad, dando a conocer las aportaciones que en los diferentes ambitos del
saber han realizado las mujeres e incluyéndolas en las programaciones educativas. Esta
comunicacién tiene como objetivo dar a conocer el proyecto y los recursos que este proporciona. Con
este fin, se anota el modelo tedrico en el que se sustenta y se muestran, a modo de ejemplo, los
recursos que se proponen para el desarrollo de la competencia comunicativa y literaria en el area de
Lengua Castellana y Literatura. Finalmente, se evidencia otra repercusidon del proyecto y es la
construccion de un nuevo modelo de canon literario o la revision de las explicaciones que
tradicionalmente acompaian a los movimientos.
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Ensefar el léxico de una lengua significa ensefiar no palabras aisladas, sino palabras en
combinacion con otras palabras cuyo significado se implica mutuamente en mayor o menor grado.
Sin entrar en lo que es y no es colocacion, parece claro que hay palabras en relacion sintagmatica con
otras que se implican semanticamente (leer un libro, tomar un café) y otras cuya combinacion es
caprichosa e impredecible desde el punto de vista de otra lengua (dar un paseo vr. faire une
promenade, hacer una pregunta vs. uZduoti klausimg). Los diccionarios bilingles modernos de calidad
usan un componente, el cotexto, que presenta las palabras que de modo natural se combinan con la
palabra lematica y ademas sirven para discriminar los distintos equivalentes: laikytis (jstatymo) —
cumplir (la ley), laikytis (dietos) — sequir (una dieta), laikytis (uZ turéklo) — agarrarse (a la barandilla). El
prof. Bosque, en la fundamentacion de sus diccionarios combinatoriosy la investigacion que respalda
la realizacion del diccionario lituano-espaiol en linea, ha demostrado que cada palabra se combina
con series |éxicas de palabras que tienen rasgos semanticos comunes. Estas series pueden coincidir o
no con las series de otra lengua: kelti (susidoméjimg, smalsumgq, jausmq) — despertar (interés,
curiosidad, un sentimiento), pero kelti skausmq — producir dolor. El cotexto se puede usar fuera del
diccionario como recurso didactico para mostrar series léxicas breves de palabras vinculadas a un
lexema: poner (la television, la radio, una pelicula); echar (agua, azucar, comida). Este recurso permite
al aprendiente adquirir un léxico activo mediante redes de base semantica, teniendo en cuenta que
siempre hay restricciones (dar una vuelta, un paseo, pero *dar / hacer una excursion). Este recurso es
un modo de reivindicar al diccionario en un momento en que la IA lo esta marginando.
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El humor es reconocido como una herramienta poderosa en la comunicacion que facilita el
aprendizaje y fomenta la interaccion social, asi como provoca “un cortocircuito cognitivo” (Koestler,
2002). Entre las funciones de humor se destacan la funcion motivadora, de diversion, intelectual,
creativa, asi como la funcion pedagodgica y terapéutica (Fernandez-Solis, 2002). La importancia
didactica del humor, sobre todo de la ironia, también se menciona en el Marco Comun Europeo de
Referencia para las lenguas (MCER, apartado 2.1.2.)

El proposito de esta ponencia es explorar la eficacia del humor como herramienta de
aprendizaje en el aula de ELE para desarrollar las competencias comunicativa e intercultural en el
alumnado de nivel Bi+. Para este estudio ha sido utilizado el humor multimodal, como vifetas
graficas y memes disponibles en los medios de comunicacion del periodo de confinamiento (marzo-
mayo 2020). El método aplicado es el estudio de caso. Es importante subrayar que en el periodo de
la pandemia vivimos el fendmeno de la internacionalizacion del humor, lo que facilita la percepcion
del vocabulario y de la tematica. Los participantes son dos grupos de estudiantes universitarios de
ELE, cada uno de 30 personas del nivel B1+, en su totalidad 60 estudiantes. Tratando los temas de la
salud y de COVID, en el primer grupo hemos aplicado las vifietas sobre confinamiento, gestion
politica de la pandemia, relaciones personales y reaccion social. El segundo grupo ha seguido la
misma tematica sin introducir los elementos de humor. Para evaluar los resultados ha sido elaborado
el cuestionario segun las recomendaciones de Jenkins (1979). Los resultados obtenidos han
demostrado que el alumnado del primer grupo ha percibido mejor el vocabulario y la tematica, ha
aprendido nuevos dichos y expresiones; su comunicacion ha adquirido mas soltura en comparacion
con el alumnado del segundo grupo. La aplicacion del humor también ha mejorado el ambiente en el
aulay la motivacion de los estudiantes.
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En el contexto del aprendizaje, la autonomia estd relacionada con los mecanismos de
autogestion y autorregulacion. La autorregulacion del aprendizaje es considerada como un proceso
en el que los estudiantes establecen objetivos y ejercen cierta gestién y dominio de su cognicion y
motivacion, en funcion de metas personales previamente deliberadas (Pintrich, 2000). Castafeda-
Figueiras et al. (2016) hablan de agencia académica como el conjunto de componentes
autorregulatorios, motivacionales y atribucionales que permiten al estudiante desempenar un papel
activo en su aprendizaje. Al mismo tiempo, el papel del profesor y su tarea pedagdgica son cruciales
para facilitar dichos elementos, promoviendo la capacidad de desarrollar en el alumno la
responsabilidad de su propio aprendizaje (Roldan-Tapia, 2000).

De la misma manera, en el proceso de aprendizaje de lenguas extranjeras, las estrategias de
autorregulacion son esenciales para que los estudiantes se conviertan en duefios de su conocimiento
y de su progreso académico. Por tanto, este estudio se centra en las habilidades de autorregulacion
para el proceso de aprendizaje de lenguas extranjeras y la pregunta de investigacion principal es:
¢cudleslaincidencia de las actitudes y habilidades de autorregulacion en el aprendizaje de un idioma?
Para responder a esta pregunta, se aplico un cuestionario a estudiantes universitarios que estudian
espaiol como lengua extranjera, con el objetivo de analizar la correlacion entre las estrategias de
autorregulacion y el nivel de autonomia en el aprendizaje del idioma. Los resultados indican que,
aunque los estudiantes gestionan ciertas habilidades de autorregulacidn, existen estrategias en
desuso que podrian potenciar la autonomia y favorecer el proceso de aprendizaje.
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La lectura constituye un componente fundamental en el proceso de aprendizaje de cualquier
lengua. En el contexto de la enseiianza del espafiol como lengua extranjera (ELE), la lectura
desempena un rol crucial en la adquisicion de conocimientos y el desarrollo de las competencias
lingUisticas de los estudiantes. Numerosos estudios sobre el uso de las Tecnologias de la Informacion
y la Comunicacion (TIC) han evidenciado su impacto positivo en la motivacion académica y la
autonomia del aprendiz (Duda, 2005), fortaleciendo asi el proceso de ensefianza-aprendizaje
(Benson, 2001). Por lo tanto, el empleo de las TIC puede considerarse una herramienta de gran valor
tanto para la gestion del aula como para fomentar la colaboracion entre docentes y estudiantes. En
este sentido, la integracion de las TIC en el aula de ELE permite enriquecer el proceso de lectura,
haciéndolo mas interactivo y dinamico. El presente estudio tiene como objetivo explorar diversas
herramientas TIC con el fin de incrementar la motivacion de los estudiantes a través de actividades
interactivas que fomenten la practica de las competencias de comprension lectora de manera ludica
e innovadora.
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